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Summary. The article examines the theoretical and practical aspects of
creating a safe educational environment as a necessary condition for an effective
educational process. The importance of psychological safety, trust and support
in interaction between participants in the educational process is substantiated.
The basic principles of organizing a safe educational space are analysed. Special
attention is paid to the role of group rules as a tool for regulating interaction and
creating a favourable atmosphere in the educational group. It has been
determined that the formation of a learning community is an important outcome
of implementing appropriate pedagogical practices and contributes to increased
student motivation and involvement.
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Problem statement. The modern educational space operates in conditions
of constant social transformations, accompanied by increased uncertainty and
psychological stress for all participants in the educational process. In this regard,
the problem of creating a safe educational environment that not only facilitates
the transfer of knowledge but also supports students’ emotional well-being
becomes particularly relevant.

Practice shows that the effectiveness of learning directly depends on how
much participants in the educational process feel protected, accepted and
involved. That is why it is advisable to consider creating a safe educational
environment as a key condition for quality education.

The purpose of the article is to theoretically substantiate the essence of a
safe educational environment and to generalize practical experience in
conducting training aimed at developing skills for creating a psychologically safe
and supportive educational space.

Presentation of the main material. In scientific discourse, a safe
educational environment is defined as a multidimensional space within which the
physical, psychological and social safety of the individual is ensured. It is not
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only about the absence of threats, but also about creating conditions for active
participation in the educational process, the development of initiative and self-
expression [2, p. 41].

The key characteristic of such an environment is its predictability, which is
manifested in the structure of the educational process, clarity of requirements and
clarity of expectations. At the same time, open communication is significant,
allowing participants to achieve learning goals and feel involved in joint activities
[8, p. 288]. The atmosphere of respect, in which the value of each participant is
recognized regardless of their experience or views, is also important. In such a
context, support and feedback become integral elements of educational
interaction [1, p. 315]. Therefore, a safe environment is not a secondary aspect
of learning; it serves as its foundation, without which the full assimilation of
knowledge and personal development is impossible.

The creation of a safe educational environment is based on a number of
interrelated principles that are implemented through daily pedagogical practice.
First of all, it is about ensuring a logical, consistent organization of the
educational process, which helps reduce anxiety and creates a sense of stability.
At the same time, transparency in interaction plays an important role, which
involves openness in determining goals, assessment criteria and the content of
educational activities.

Along with this, it is important to foster a culture of mutual respect, which
involves a tolerant attitude towards diverse points of view and experiences. Such
an atmosphere fosters trust among participants in the educational process. In turn,
systematic feedback allows teachers to take into account the needs of the group
and adjust the educational process accordingly, thereby enhancing each
participant’s sense of involvement and significance (Fig. 1).
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Learning foundation: the pyramid of needs in a group

Without a safe environment, the brain cannot learn. Each subsequent level is possible only when the previous one is stable.

Effective learning

1 Cognitive development, critical thinking, creativity

Belonging and acceptance

Sense of own group, recognition, support from peers

Physical and emotional safety

Predictable environment, absence of threats, stability

0 ? Key message: without a safe environment, the brain cannot learn. Safety is not a bonus, it is the foundation.

Fig. 1 The needs of the educational group during the educational
process
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An important mechanism for creating a safe environment is introducing
group rules that regulate participants’ interactions. The peculiarity of this process
Is that the rules are not imposed from the outside but are jointly formed through
discussion and agreement [7, p. 480]. This approach contributes to their
conscious acceptance and increases the level of responsibility for their
observance.

In April 2026, within the framework of the implementation of the
Erasmus+ SAFE LEARN project «Supporting Adaptive and Flexible Education
for War-Affected Students in Ukraine» (Project ID: 101236049), a series of
training sessions of the Training-of-Trainers course (180 hours / 6 ECTS) was
held at Dmytro Motornyi Tavria State Agrotechnological University, which was
attended by scientific and pedagogical workers from all over Ukraine. During the
training sessions, it was found that one of the important aspects of creating a
psychologically comfortable environment is a clear lesson structure. Within the
training, special attention was paid to the logical structure of the educational
process, which included the entry into work stage, the main activity, and the final
reflection.

At the initial stage, contact was established between the participants and
their emotional state, and expectations were updated. This allowed creating a
favourable atmosphere for further interaction. The main part of the lesson was
aimed at active work, which included interactive exercises, discussions and joint
implementation of tasks [5, p. 232]. The final stage involved reflecting on the
experience gained, discussing the results and drawing conclusions. Such a
structure provides not only organizational clarity but also psychological safety,
as it allows participants to navigate the process and feel its logic (Fig. 2).
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Principles of a trauma-sensitive community

There are four fundamental principles on which a safe and supportive learning environment is built.

@

Predictability Cooperation
Clear schedule, transparent rules, stable class structure Equality in the 'teacher-student' relationship, joint problem solving
Voice Trust

Considering everyone's opinion, a space for expression and feedback Transparency of assessment, honest and timely feedback

Fig. 2 Principles of a trauma-sensitive community
301



A special place in the formation of a safe educational environment is
occupied by trust, which is a prerequisite for open communication and active
participation in learning. It is formed gradually, in the process of interaction, and
depends on the sequence of actions of the teacher, their openness and ability to
support the participants. Within the training, considerable attention was paid to
creating conditions in which each participant could freely express their thoughts
without fear of judgment. An important element of this process was recognizing
the right to make mistakes as a natural part of learning. This approach helps to
reduce psychological barriers and stimulates cognitive activity [4, p. 380].

The effectiveness of the educational process is largely determined by the
nature of the interaction between its participants. In this context, support is an
Important resource that helps to increase motivation and form a positive learning
experience. Group interaction is considered not only a means of achieving
learning outcomes but also a value in itself that fosters a sense of belonging to a
community. The training used methods aimed at enhancing cooperation, in
particular group discussions, joint task completion and exchange of experience.
This allowed the creation of an environment in which participants could not only
gain knowledge but also support each other [3, p. 392].

Modern realities require taking into account the possible traumatic
experience of participants in the educational process. In this regard, a trauma-
informed approach is important, which involves greater sensitivity to students’
emotional states and the adaptation of educational practices to their needs. The
training focused on creating conditions that minimize the risk of re-
traumatization. This included voluntary participation in activities, the option to
refuse certain tasks, and support for one’s own boundaries. This approach fosters
trust and enhances learning effectiveness [6, p. 105].

One of the important results of creating a safe educational environment is
the formation of a learning community. This is a level of interaction at which
participants feel involved in joint activities and responsible for their results (Fig.
3).
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Cycle of creating a joint agreement

Rules are not imposed - they are created together. This cycle ensures the involvement of each group member in joint agreements.
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- X

e Proposals of rules
Discussion of values / ;‘I i N Everyone suggests specific norms of behaviour
/ N

@

What is important for each member of the group?

o \ | Coordination of terms
@ | Joint clarification and acceptance of formulations

Regular review Y,
Returning to the agreement for updates and confirmation @ va Recording and visualization
The agreement is recorded and placed in a visible location

[J ? Key message: rules are not imposed, but created together - this is the basis of psychological safety.

Fig. 3 The cycle of creating a common agreement
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During the training, special attention was paid to the development of
communication, mutual support and joint understanding of experience. This
contributed to the formation of trust, openness and readiness for cooperation. The
learning community thus acts not only as an environment for learning but also as
a resource for personal development [9, p. 301].

Conclusions. The conducted research and practical experience of the
training allow us to state that a safe educational environment is a determining
factor in the effectiveness of the educational process. Its formation requires
purposeful activity, covering organizational, communicative and psychological
aspects. Ensuring predictability, transparency, mutual respect and support creates
conditions for the active participation of education seekers in learning. At the
same time, the development of trust, the implementation of group rules and the
use of a trauma-informed approach contribute to the formation of a comfortable
and inclusive educational space.

Thus, the training format has proven its effectiveness as a tool for
developing the competencies of scientific and pedagogical workers in creating a
safe educational environment and can be recommended for widespread
implementation in educational practice. This is exactly the result planned within
the SAFE LEARN project (ID: 101236049).

Prospects for further research include expanding the implementation of
training formats within the system of professional development for scientific and
pedagogical workers, as well as developing methodological recommendations for
adapting approaches to creating a safe educational environment across different
educational contexts. Further work is required to integrate a trauma-informed
approach into educational programmes and develop tools for assessing the
effectiveness of creating a safe educational environment. It is also important to
study the possibilities of digitalizing such practices and scaling them in blended
and distance-learning settings.
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Ilapos C., IlapoBa T. CrBopeHHs 0e3le4YHOI0 OCBITHHOIO
cepeaoBHUINA AK YMOBA ¢(DEKTUBHOIO HABYAHHSA

Anomauyia. Y cmammi po3eniaoaromvcsi meopemuyHi ma NpaKkmuyiui
acnekmu CmeopeHHs 6e3neuH020 0C8IMHbO2O cepedosUuUa AK HeoOXIOHOI yMosU
onsi egpekmusnoco HasuanHs. OOIPYHMOBAHO BANCIUBICIbL NCUXONOSIUHOT
be3nexu, 008ipu ma NIOMPUMKU Y 83AEMOOII YYACHUKIE OCBIMHbO20 NPOYEC).
lIpoananizoeano O0OCHOBHI NpuHYUNU OpeaHizayii 06e3neyHo2o0 O0C8IMHLO2O
npocmopy. Ocobaugy ysazy npuoileHo poii epynosux npasui sk iHCmMpyMeHny
Dpe2yn08anHs 83AEMO0II Ma CMBOPEHHS CNPUAMIUGOI ammocpepu 6cepeouni
HauyanbHoi epynu. Busznaueno, wo po36yooea HABUANLHOI CHIILHOMU €
BAACTUBUM PE3YILMAMOM YNPOBAONCEHHS 8IONOGIOHUX NEOA202TYHUX NPAKMUK |
Cnpusie NiOBUWEHHIO MOMUBAYIl ma 3ay4eHocmi 3000y8auie 0csimu.

Knrwuoei cnosa: 6Gesneune oceimue cepedoguuje, OC8ImHil npoyec,
neoazo2ivna 63aemoois, Hasuanvha cnitbnoma, npoekm SAFE LEARN.

304





