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THE ROLE OF COLLABORATIVE ONLINE INTERNATIONAL
LEARNING (COIL) IN THE INTERNATIONALIZATION OF HIGHER
EDUCATION AND FOREIGN LANGUAGE ACQUISITION

Abstract. This abstract explores the internationalization of higher education and its
implications for foreign language acquisition, focusing on the difference between virtual mobility
and virtual exchange and defining the role of Collaborative Online International Learning (COIL) in
the internationalization of higher education. COIL facilitates authentic communication through
collaborative projects, moving beyond traditional language classes. By engaging in meaningful tasks
with international peers, students experience increased relevance and motivation in their language
studies, which enhances foreign language acquisition and intercultural awareness.

Keywords: internationalization, higher education, virtual exchange, Collaborative Online
International Learning (COIL), foreign language

A current trend that should not be overlooked during the professional training of
future experts in various fields is the internationalization of higher education, which
fosters international, intercultural, and global dimensions of learning. This enhances
the quality of education by broadening students’ international perspectives and
intercultural opportunities.

Internationalization of higher education is defined by J. Knight as “the intentional
process of integrating international, intercultural or global dimensions into the purpose, functions and
delivery of post-secondary education, in order to enhance the quality of education and
research for all students and staff, and to make a meaningful contribution to society”
[1, p. 3]. However, one common rationale for internationalization is the preparation of
“global-ready” graduates who have acquired intercultural competencies to address
issues related to global development and challenges [2]. As D. Deardorff notes, these
competencies include personal qualities such as respect, openness, curiosity, cultural

knowledge, as well as skills in observation, listening, evaluation, and interpretation [3].
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Among the most effective ways to implement the internationalization of higher
education, it is pertinent to note virtual mobility, virtual exchange, and Collaborative
Online International Learning (COIL) as a model of virtual exchange, which can
contribute to the development of students’ foreign language competence and enhance
their motivation, confidence and self-awareness while acquiring the foreign language.

It is worth noting that the terms “virtual mobility” and “virtual exchange” are
not synonymous, though often confused, as virtual mobility involves students using
online tools and platforms to study courses at other institutions without physically
leaving their homes, usually in connection with the implementation of distance and e-
learning, e.g. through Massive Open Online Courses (MOOQOC:s). In contrast to virtual
mobility, virtual exchange is based on students participating in structured online
dialogue with other students within their regular courses at their home institutions [6].

It should be mentioned that, in recent years, Collaborative Online International
Learning (COIL) has been gaining popularity due to a number of reasons. COIL, an
educational approach using internet technologies and applied as a model of virtual
exchange, is a program that connects accredited courses from higher education
institutions in different countries or cultural environments. The COIL model not only
allows students from different countries to learn together in an online classroom but
also creates an equitable learning environment where tutors from two cultures jointly
develop the curriculum, emphasizing collaborative student learning. Such courses do
not require high-tech equipment and effectively function as gateways to increase
student interest in studying abroad [1].

In contrast to the study or internship opportunities abroad which are accessible
and affordable to the limited number of students, COIL can contribute to the
development of students’ intercultural competence and enhancement of their foreign
language competence in their home higher education institution, and therefore can
enable all students to develop intercultural and language skills. COIL falls under the

socio-constructivist educational approach of collaborative learning and emphasizes

12



MATEPIAJIN
1V Beeykpaincokoi naykoso-npakmuunoi Inmeprem-konghepenyii
«[Ipobemu GUKTAOAHHS IHOIEMHUX MO8 Y 3AKIAOGX GUOT OCEimiLy
(3 MidicHapodnoio yuacmio)
learning through social interaction, which is a key aspect of developing intercultural
communicative competence [5].

Moreover, COIL boosts students’ motivation to learn English as a common
language of communication during the implementation of international projects, which
stimulates the cognitive interest and motivation of higher education students in foreign
language acquisition. COIL projects often involve collaborative tasks that require
students to use the target language to achieve a shared goal. This creates a more
purposeful and engaging learning environment compared to traditional language
classes.

In addition, interacting with international peers on meaningful projects can
significantly boost students’ motivation to learn and use the foreign language.
Collaboration on diverse projects exposes students to a wider range of vocabulary
related to different topics and perspectives. They learn new words and phrases in a
natural and contextualized way. The novelty of the experience and the opportunity to
connect with others can make language learning more exciting and teach them to
develop social and emotional skills, e.g. empathy, build rapport and network in the
multicultural environment, which might come in handy in the future career in light of
increasingly globalised working environment.

Another key aspect which is worth mentioning in regard to COIL is developing
the skills connected with choosing appropriate communication strategies to find a
common language with the peers from other cultures. Students learn and practise
various communication strategies to overcome language barriers and ensure mutual
understanding, such as clarifying, rephrasing, and asking for repetition. They might
face difficulties associated with diversity of learning approaches and educational
routines, which might hinder smooth cooperation but in the long run helps to
experience cultural diversity and develop critical thinking, creativity and

communicative skills.
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To sum up, COIL offers a powerful and holistic approach to foreign language
acquisition by providing authentic communication opportunities, increasing
motivation, and developing practical skills in a real-world context. It moves beyond
traditional language learning by integrating language use with meaningful intercultural

interaction and collaboration.
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Abstract. This paper explores the integration of multimedia cultural projects in English
language teaching (ELT) as a means to enhance language acquisition and cultural awareness. It
discusses the creation and implementation of such projects, highlighting their educational benefits
and providing a framework for effective practices. Real-world case studies from around the globe are
included to illustrate successful strategies and outcomes. The paper also addresses challenges and
proposes practical solutions, offering a comprehensive guide for educators seeking to innovate their
pedagogical approaches.
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In an increasingly globalized world, understanding culture plays a crucial role in
language education. The English language, serving as a global lingua franca, carries
with 1t a multitude of cultural nuances and references. Therefore, ELT should not be
limited to grammar and vocabulary but must encompass cultural awareness and
intercultural communication. Multimedia cultural projects offer innovative ways to
engage students by merging digital technology with cultural exploration. These
projects provide an interactive platform for learners to develop linguistic skills, gain
insights into diverse cultures, and express creativity. This paper aims to outline
effective strategies for creating and implementing multimedia projects in ELT,
presenting global case studies to demonstrate their practical application and
educational value.

The incorporation of multimedia in language teaching is grounded in several
prominent educational theories:

Constructivist Theory: Emphasizes that knowledge is actively constructed by
learners through interaction with their environment. Multimedia projects provide
authentic contexts for students to construct language knowledge through exploration

and collaboration [9].
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Cultural-Historical Activity Theory: Highlights the social and cultural contexts
of learning. Projects incorporating real-world cultural content foster meaningful
language use and cognitive development through social interaction [16].

Digital Literacies: Advocates for the integration of digital skills into education.
By engaging in multimedia projects, learners develop critical digital competencies,
including information navigation, content creation, and online communication [4].

Creating effective multimedia cultural projects requires a structured and student-
centered approach:

Identifying Cultural Themes: Choose themes that reflect both target and local
cultures to promote intercultural dialogue. Examples include traditional festivals,
cuisine, customs, literature, and music from English-speaking countries.

Selecting Multimedia Tools: Choose accessible and age-appropriate tools such
as Canva, iMovie, Adobe Spark, Padlet, and collaborative platforms like Google
Workspace. These tools facilitate the creation of videos, podcasts, digital posters, and
interactive presentations.

Developing Project Framework: Clearly define project goals (e.g., improving
speaking skills, enhancing cultural knowledge), timelines, deliverables, and evaluation
criteria. Provide scaffolding through templates, rubrics, and exemplar projects.

A sample project might involve students creating a video documentary on
“Thanksgiving Traditions in the USA” or a digital story comparing wedding customs
in English-speaking and local cultures.

Successful implementation demands thoughtful integration into classroom
practices:

Group Dynamics: Encourage collaborative learning by assigning diverse roles
(e.g., scriptwriter, editor, researcher, presenter). Promote peer-to-peer learning through

structured feedback sessions.

16



MATEPIAJIN
1V Beeykpaincokoi naykoso-npakmuunoi Inmeprem-konghepenyii
«[Ipobemu GUKTAOAHHS IHOIEMHUX MO8 Y 3AKIAOGX GUOT OCEimiLy
(3 MidIcHAPOOHOIO yuacmio)

Integration with Curriculum: Align projects with national and institutional
language standards. Ensure tasks incorporate key language skills such as reading for
research, writing scripts, speaking in videos, and listening to peer presentations.

Assessment and Feedback: Use analytic rubrics assessing language use,
creativity, digital skills, and cultural understanding. Incorporate both formative and
summative assessments, including peer and self-assessment to develop learner
autonomy.

Multimedia cultural projects offer multifaceted benefits:

Enhanced Engagement: Students show increased motivation due to the
interactive and creative nature of multimedia tasks. The use of real-life topics and
technology resonates with digital-native learners.

Improved Language Skills: Projects demand authentic use of English in various
modes — written, spoken, and visual — enhancing comprehension, fluency, and
production. Activities such as scripting, narrating, and editing promote active language
use.

Cultural Awareness: Learners explore cultural products, practices, and
perspectives, fostering empathy and intercultural competence. Through comparing
cultures, students develop a nuanced understanding of cultural diversity and shared
human experiences.

Multimedia cultural projects have been successfully implemented in diverse
educational contexts around the world. These case studies highlight adaptable and
effective practices:

The MILLEE (Mobile and Immersive Learning for Literacy in Emerging
Economies) project provided mobile-based games and activities for children in rural
China, integrating cultural narratives and language learning. Results indicated
significant gains in literacy and oral language skills, particularly among students with

limited prior exposure to formal English education [6].
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At Leeds Metropolitan University, ELT teacher trainees developed classroom
activities centered on cultural differences and critical thinking. These included role-
plays, cultural comparisons, and storytelling, increasing pre-service teachers’ cultural
sensitivity and pedagogical creativity [5].

In a university-level EFL course, students completed digital projects based on
cultural themes such as folktales, cuisine, and social norms. The integration of English
with digital presentation tools (Prezi, Canva) improved academic language, critical
thinking, and cross-cultural communication skills [15].

High school EFL students created short films and commercials on local and
global topics. This activity improved vocabulary retention, pronunciation, and
confidence in public speaking. Moreover, students practiced editing software and
storyboarding, integrating ICT with ELT [12].

University students at the University of Alicante used Polimedia, a digital
recording tool, to produce cultural stories in English. This multimodal approach
improved students’ fluency, organization, and delivery in academic presentations
while fostering cultural identity expression [8].

Students in an EFL speaking class produced one-minute cultural videos for
Instagram, exploring local traditions and comparing them with Western customs. This
approach encouraged pronunciation practice and audience awareness while making
learning more relevant and contemporary [1].

A digital storytelling project themed around sports culture had learners create
videos, infographics, and opinion blogs. By exploring international football cultures,
students practiced descriptive and persuasive language, boosting both media literacy
and fluency [14].

Students collaborated on group portfolios using Google Sites to showcase
research on British and American culture. They created timelines, interactive quizzes,
and video commentary, integrating language learning with collaborative web

publishing [7].
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In culturally diverse classrooms, students used personal narratives to tell stories
about migration, festivals, and daily life using digital tools. This approach promoted
empathy, reflective thinking, and speaking confidence [13].

Virtual exchanges between students in Europe and Latin America enabled
cultural comparison and dialogue. Learners used Zoom, Padlet, and discussion boards
to co-produce digital content, practicing real-world communication in English [11].

Students from both countries used blogs, video calls, and shared digital folders
to discuss cultural values and holidays. This low-cost but high-impact project promoted
mutual respect, digital fluency, and global competence [10].

Rural high school students researched Turkish folklore and tourism topics and
presented their findings through multimedia presentations in English. This improved
confidence, writing structure, and pronunciation accuracy while giving learners agency
in showcasing their heritage [3].

Technological Barriers: Some students lack access to devices or stable internet.
Solutions: Provide school-based technology labs, loan devices, and offer offline project
formats.

Time Constraints: Multimedia projects are time-intensive and may clash with
test-based curricula. Solutions: Break projects into manageable weekly goals and
integrate them into regular lessons.

Teacher Readiness: Not all educators feel comfortable with digital tools.
Solutions: Offer professional development, peer mentoring, and curated resources.

Assessment Complexity: Evaluating multimedia content can be subjective.
Solutions: Use detailed rubrics, involve peer-assessment, and balance product and
process evaluation.

Multimedia cultural projects represent a dynamic and transformative approach
to English language teaching. By integrating technology with authentic cultural content,
these projects foster not only linguistic proficiency but also critical digital and

intercultural skills. Students are empowered to become active participants in their
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learning, engaging with diverse perspectives and expressing their creativity. These
projects promote learner autonomy, collaboration, and a deeper understanding of
cultural diversity.

As demonstrated by the global case studies, multimedia projects are highly
adaptable across educational contexts, from urban universities to rural classrooms.
They support differentiated instruction, accommodate multiple intelligences, and make
English learning more relevant and meaningful. The integration of culturally rich
content helps bridge the gap between language instruction and real-world application,
fostering learners who are both linguistically capable and culturally competent.

Despite the challenges of access, time, and teacher preparation, solutions exist
and are increasingly supported by open educational resources and digital platforms.
Professional development and institutional support are crucial for sustained
implementation.

In conclusion, multimedia cultural projects should be considered a central
pedagogical strategy in ELT. They align with 21st-century educational goals by
blending language learning with global citizenship, technological literacy, and
intercultural empathy. Their continued integration will ensure that language education

remains relevant, engaging, and transformative in our interconnected world.
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PERSPECTIVES

Abstract. This paper explores the evolving role of learner’s dictionaries in English as a
Foreign Language (EFL) education. Re-examining their theoretical foundations, typology, and
current applications, it highlights their pedagogical value in vocabulary development, grammar
awareness, and learner autonomy. A mixed-methods approach — including theoretical, corpus-based,
and comparative analyses — is proposed to assess printed and digital formats, emphasizing the need
for context-specific, user-oriented works in modern language learning environments.

Key words: learner’s dictionaries, English language education, lexicographic typology,
vocabulary acquisition.

Modern technological advancements have significantly transformed the
landscape of English language teaching and learning (e.g., Lee et al., 2024). Interactive
applications, virtual classrooms, and Al-powered platforms have become integral
components of modern pedagogical practice. A substantial body of research has
already examined the efficacy of these tools in enhancing language acquisition (e.g.,
Ostanina-Olszewska, 2018; Pikhart et al., 2024; Urbaite, 2024). However, one
pedagogical resource continues to hold fundamental importance in vocabulary
development and learner autonomy: the learner’s dictionary.

This paper aims to re-examine the theoretical foundations underlying the
compilation of learner’s dictionaries, explore their typological classification, and
assess their current role within English language education. To analyze the current
status and pedagogical value of learner’s dictionaries, a mixed-methods approach is
proposed. This employs a theoretical framework to assess the structural, functional,
and user-oriented features of existing learner’s dictionaries, as well as corpus-based

analysis of dictionary entries and comparative review of digital and print editions. Such
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methodology allows for a comprehensive evaluation of learner’s dictionaries as still
evolving didactic tools in the modern educational context.

Learner’s dictionaries are vital tools in English as a Foreign Language (EFL)
education, offering simplified definitions, controlled vocabulary, phonetic
transcriptions, usage examples, and frequency indicators tailored to non-native
speakers. These features promote vocabulary development, learner autonomy, and
user-centered comprehension. However, choosing the right dictionary requires an
understanding of the theoretical principles behind their design and alignment with
specific learning needs.

Learner’s dictionaries are designed to support users in both cognitive and
communicative situations encountered in foreign-language learning (Tarp, 2008).
Cognitive use includes systematic contexts, such as structured classroom instruction,
where learners connect linguistic elements, and sporadic contexts, where quick,
context-specific information is sought. Communicative use involves four primary
functions: language reception, production, translation into the foreign language, and
translation from it.

Among the communicative functions of learner’s dictionaries, reception and
production are the most fundamental, encompassing the core activities of language use.
Reception may occur within the target language (L2) or through the learner’s mother
tongue (L1), depending on proficiency. Beginners often rely on L1, while advanced
learners operate more independently in L2. This requires dictionaries to provide either
monolingual or bilingual solutions aligned with the learner’s developmental stage. In
production, learners move from translating from L1 to generating content directly in
L2, necessitating lexicographic support for both indirect and direct modes of
expression.

Translation, though more context-specific, overlaps with reception and
production and consists of three stages: comprehension of the source text, transfer of

meaning, and target-language output. Effective dictionaries must therefore go beyond
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simple word lists, offering contextualized lexical, grammatical, and cultural
information to support accurate and meaningful translation in both directions.

Vocabulary learning requires more than recognition of word forms and
meanings; it involves grasping semantic relationships. Beginners benefit from
dictionaries with limited vocabulary and simplified explanations, while advanced
learners need broader lemma coverage, refined definitions, and structured semantic
fields. Similarly, grammar acquisition demands clear presentation of general rules
alongside illustrative examples. While beginners rely on general patterns, advanced
users require detailed syntactic, morphological, and exception-based information.
Cultural competence is equally vital; dictionaries must convey both general norms and
vocabulary-specific connotations. Yet many overestimate users’ cultural literacy, often
assuming shared background knowledge that may not exist.

Therefore, compiling or selecting a learner’s dictionary must involve careful
consideration of the user’s linguistic proficiency, cultural background, learning
objectives, and educational setting. These factors ensure alignment with actual learner
needs. Given the complexity of linguistic, grammatical, and cultural demands, a fully
comprehensive learner’s dictionary remains largely a theoretical ideal. In practice,
learner’s dictionaries are designed to fulfill specific purposes and appear in several
functional formats and types.

Learner’s dictionaries vary by format, purpose, and language orientation. Printed
formats offer focused engagement in low-tech settings, while online versions provide
interactivity, multimedia features, and real-time updates. Functionally, they may be
general-purpose for everyday use or specialized for domains such as idioms, academic
writing, or technical vocabulary. Linguistically, they include monolingual (with
simplified English definitions), bilingual (with direct translation), and hybrid models
combining both approaches to meet diverse learner needs.

Printed learner’s dictionaries remain a familiar and trusted format, having played

a foundational role in language education for nearly a century. The first modern
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example, The New Method English Dictionary, published by Longman in 1935,
introduced features still central to learner’s lexicography today (West, 1935). Offering
focused, distraction-free learning and tactile memory support, printed dictionaries are
particularly valuable in offline contexts, despite lacking the interactivity and
updatability of digital tools. Major publishers such as Oxford, Cambridge, Longman,
Macmillan, Collins, and Merriam-Webster have significantly shaped global English
teaching through their contributions to this enduring format.

The rise of digital tools has transformed learner’s dictionary use in English as a
Foreign Language Education, offering fast access, interactivity, and real-time updates.
Since the launch of the Oxford Advanced Learner’s Dictionary Online in 2000,
followed by platforms from Cambridge, Longman, Macmillan, and Collins, digital
dictionaries have introduced features such as audio, video, quizzes, and personalized
word lists. While limitations include internet dependency, intrusive ads, and variable
content quality, online dictionaries remain vital for vocabulary development and
learner autonomy in a dynamic, up-to-date learning environment.

Both printed and online learner’s dictionaries exist in monolingual, bilingual,
and hybrid forms (e.g. Longman Dictionary of Contemporary English: English —
Chinese), with the latter two particularly useful for beginners bridging L1 and English.
Widely spoken languages, including Ukrainian, are well supported by major publishers
such as Oxford, Cambridge, Longman, and Collins, who have recently expanded
resources with vocabulary lists, thematic content, and digital tools tailored to Ukrainian
learners (e.g. Collins Essential — Ukrainian Essential Dictionary).

In addition to general types, specialized learner’s dictionaries support specific
language domains, such as collocations, academic vocabulary, business English,
idioms, phrasal verbs, and common errors (e.g. Oxford Collocations Dictionary).
These resources enhance accuracy and deepen understanding in targeted

communicative and academic contexts.
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To maximize the benefits of learner’s dictionaries, teachers should integrate
them into classroom routines through training sessions, look-up tasks, homework, and
assessments. Adapting activities to students’ age, proficiency, and goals fosters
effective and autonomous dictionary use across formats.

In conclusion, learner’s dictionaries function as comprehensive pedagogical
tools that support vocabulary acquisition, grammatical competence, reading and
writing accuracy, and learner autonomy. When purposefully integrated, they promote
metalinguistic awareness and confidence in language use. Rather than standalone
resources, they should be seen as components of a broader instructional system, with
their type and features aligned to learners’ goals, proficiency levels, and educational

contexts.
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HOCTPATHYHA JIIHI'BICTUKA SAIK OKPEMA HAYKOBA I'AJIY3b:

TEOPETUYHE 3HAYEHHS TA AKTYAJIBHICTBD JIJISI POSBUTKY
CYYACHOI MOBO3HABUYOI ITAPAJIUTMHU

AHoOTalig. Y CTarTi pO3IJISIHYTO CTAHOBJICHHS HOCTPATHYHOI JIHTBICTUKH SIK OKPEMOi
HAYKOBOI ramy3i B MeXax Cy4acHOi MOBO3HaBuoi mapanurmu. IlpoanarnizoBaHo ii TeopeTHUHE
3HAYEHHS, IHTEPJUCLUUIUTIHAPHI 3B S3KH Ta aKTYaJbHICTh IS PEKOHCTPYKIIi MOBHOTO MHUHYJIOIO
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iHTepnpeTanii, KBAaHTUTaTUBHOI Bepu(ikamii CHOPIAHEHOCTI MOB, a TakoX rpadoaHaTiTHIHOMY
MOJICJIIOBAHHIO MOBHHX 3MiH. OOIpyHTOBaHO, WIIO0 HOCTpPAaTWYHA JIHIBICTUKA € HE JIUILIE
PEKOHCTPYKTHBHOIO JHUCIUIUIIHOIO, @ W HOBOIO JOCIIJHUIBKOIO MapaJurMoro, IO IHTErpye
JOCSTHEHHS ICTOPUYHOI JIIHIBICTMKHM, MAaTEMaTHYHOTO MOJEIIOBaHHsS, KOTHITUBHMX HayK Ta
apXEOTeHETHKH.

Kawu4oBi cjoBa: HOCTpaTHMuHA JIHTBICTHKA, INpamMoBa, JlaXxpoHIUYHA IHTEpIpeTalis,
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Y  Mexax cy4acHOi  MOBO3HAaBUOi  MHapagurMu, L0  THKIE IO
IHTepAUCUUIUTIHAPHOTO CHHTE3Yy, HOCTPAaTHMYHA JIHIBICTMKA IIOCTa€ SK OKpeMma
HayKOBa Tally3b, 110 MOEAHYE TPaaulli MOPIBHAIBHO-ICTOPUYHOIO MOBO3HABCTBA 3
JNOCSITHEHHSAMHM  KOTHITUBHOI ~ HAyKH,  JIEKCUKOCTATUCTUKH,  MAaTEMaTHYHOTO
MOJIEIIOBAHHSI, ITIOTOXPOHOIOTIT Ta (inocodii Moy, Ii popMyBaHHS SIK ABTOHOMHOT
TUCHUIUIIHK € Pe3yJIbTaTOM TPUBAJIOTO PO3BUTKY HOCTPATHYHOI TINOTE3H,
3al0YaTKOBAHOI 11e B mepiriil monoBuHI XX CTOMITTS ¥ MOCHIAOBHO PO3pOOIEHOT
MPOBITHUMHM JIIHTBICTaMH, cepel sSkux BapTo 3ragatu B. M. Lmmiu-Csituua, A. b.
Jonromonscekoro, C. A. Crapoctina, B. A. /Ilu6o, A. R. Bomhard’a, G. Starostin’a,

JI. TI. IpoHOBY Ta 1HILKX.
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HocTpatnuHna rinmore3a mnependadae iCHyBaHHS CIUIBHOI JUJIi HU3KM MOBHUX
ciMei (1HIOEBPOMENCHKOI, ypalbChKOi, alTalChKOi, KapTBEIbCHKOI, JPaBiAiCHKOT,
a(pasiiicbkoi) HOCTPATHYHOI NMPAMOBH, BiJl SKOI i CIM’1 MOXOASATh. Y ILBOMY
KOHTEKCTI HOCTpaTH4Ha JIIHTBICTUKA BHUCTYNa€ HE JHIIE AK 3aci0 iaeHTudikaiii
FINOTETUYHOTO TEHETHYHOrO0 3B’SI3KYy MIDK OKpPEMHUMH MOBaMmH, aje U sK
KOHIIENTyallbHa TMIaTGopMa i OCMHCIEHHS TJI00albHUX CIIEHAPIiB PO3BUTKY
JIFOJICBKOT MOBH.

3aBIsSKHM KOMIUIEKCHOMY 1HCTPYMEHTapil0, HOCTpAaTHYHA JIIHTBICTUKA HE
OOMEXY€EThCSI CYTO PEKOHCTPYKTHUBHOIO MISUIBHICTIO, a (DOPMy€e HOBI TEOPETUKO-
METOAOJOTIYHI MIAXOAU A0 aHali3y MOBHHUX 3MIH. 30KpeMa, BaXXJIMBUM BHECKOM Y
METOJIOJIOTII0 BUCTYIA€ TOHATTA JIaXPOHIYHOI iHTepmperamii, 0 O03HaYae
JOCIIUKEHHS! TIIMOMHHUX €TaIliB MOBHOTO PO3BHUTKY LUISIXOM aHali3y €TUMOHIB, SIKI
(dIKCyIOThCSL HE JMIIE Ha piBHI MOpaMoB, aje ¥ Ha TMepeanpaMOBHOMY pIBHI
(preprotolanguages). Takuii minxig Oyio 3anpornonoBaHo B mpaisx O. CeMepeHbi Ta
po3BUHYTO y cyuacHux ctyaisx f. B. Kanpanosa, B. I. Kymnepuka, H. O. Credanonoi,
I'. C. CrapocrTina.

TeopeTuuHe 3HAYEHHSI HOCTPATUYHOI JIHTBICTHUKUA TOJSTa€E Yy CTBOPEHHI
YHIBepCAJbLHOI0 METAMOBHOIO PiBHS OMHUCY, IO JO3BOJISIE CUCTEMHO ONMUCYBATH
TpaHc(opMaIlii IEKCUYHUX OJUHUILIb Y Yacl Ta IPOCTOPI, BPAXOBYIOUH SIK (POHOJIOTTUHI,
Tak 1 MOP(OHOIOTIYHI i CEMAaHTUYHI 3aKOHOMIPHOCTI. OHI€I0 3 KITIOYOBUX KaTEeropiit
aHaizy € HOCTPATHYHHMI eTUMOH — TINOTETUYHO PEKOHCTPYHOBaHA OIUHULIS
JOTIPAMOBHOTO PIBHSI, IO BUSBISE CIUIbHI PUCH y JIEKCUYHUX OJUHUIISIX PIZHUX
MOBHUX ciMeil. [Ipukiiaiom MmoxyTh cayryBatu etumonn HuKa ("oko"), wete ("Bona"),
wol[a] ("Benukuii"), phah- ("Borons") Ta marV ("aepeBo"), ki BigoOpakaroTh 0a30B1
MOHATTSI JIFOACHKOI CBIJJOMOCTI.

CyTT€BUM JOCSTHEHHSM HOCTPATUYHOI JIHTBICTUKH € 3alpOBa»KEHHS
KBAaHTUTATHUBHOI Bepudikauii — MeToy 0OUNCIIEHHS CTYIEHIB CIIOPITHEHOCTI MIXK

MOBaMH Ha OCHOBI KIJIbKICHOT'O aHaJTI3y IXHIX €ETUMOJIOTIYHUX Ta (POHOJOTTYHHUX 30IT1B.
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Ileit meton, mo onupaeThcs Ha mateMatuuHi opmynu I'. B. Paymenbaxa, B. L
JleBenmteitHa ta T. CopeHceHa, 103BOJSE€ BIAPIZHUTH ONMM3BKHUI (TpUBIAIBHUN) Ta
nanexkuil (KOHBEHI[IOHAJBHUM) CTyNeH1 cnopiaHeHocti. Hanpukian, Oyiao AoBeAeHO
ONM3bKUN CTYMIHb CHOPIAHEHHS MIX adpa3iiichkol0 Ta €CKIMOCHKO-aJIEYTChKOIO
MoBami (S = 0,30) 1 ganexuii CTyMiHb MiX 1HJI0€BPOIMEUCHKOIO Ta JpaBiIIichKOI0 (S >
0,40). Taka TouHa KJIacudikallis € 3HAYHUM IIPOPUBOM Y KOMITAPATUBICTHUII, OCKLIIBKU
BUBOJIUTH 1i HAa PIB€Hb KUIBKICHOT JJOKa30BOCTI.

BaxynBoro Ck1aJ0BOK0 HOBITHBOI MapajurMyd HOCTPATUYHOI JIHTBICTUKH €
TakoXX YHiBepcajibHa TrpaoaHANITHYHA Mepe:Ka, [0 BI3yali3ye TPAEKTOPIl
MOBHOTO PO3BUTKY B JAlaxpoHii. BoHa 103BoJisie MOJENIOBaTH SIK BEPTHKAIbHI
(BITHOIIIEHHS MK €TUMOHOM 1 HOTO pedriekcamMu y mpaMoBax), TaK 1 TOPU3OHTAJIbHI
(BIIHOIIEHHS MIXX MOBaMH OJIHOTO pIiBHS) 3B’SI3KA. TaKuM YWHOM, JIIHTBICTHKA
3100yBa€ MOTYKHUU I1HCTPYMEHT JMJisl Bi3yauli3allii €BOJIOLII MOB, SKHW MOXHA
3aCTOCOBYBATH U 1032 MEXaMU HOCTPATUYHOTO MPOCTOPY.

BapTo 3a3HauuTH, 10 TEOpPETHYHE 3HAYECHHS HOCTPATHUYHOI JIIHTBICTHKU
NoJIAra€e HE JIMIIE Yy BHYTPINIHBOJIHIBICTUMHOMY BHMIipi. BoHa Oe3mocepeaHbo
KOpEJIIOE 3 TINOTe3aMU NOXO)KEHHSI MOBH SIK COLIOKYJBTYPHOTO SIBHIIA, 13
koHieniieo JniHrsoantpornoreHesy (C. A. bypmak, A. 1. denopoB), a Takox 3
apXeOoreHeTUYHUMH JaHUMHU MPO Mirpamii crapojaBHix nomyssniil. Takum duHOM,
HOCTpaTU4Ha JIIHTBICTUKA TMepeOyBae Ha TMEpPEeTHHI MOBO3HABCTBa, (dinocodii,
aHTPOTOJIOT1T Ta apXEOJIOTii.

AKTYaJbHICTL  PO3BUTKY HOCTPAaTUYHOI JIHTBICTUKM B  Cy4acHOMY
MOBO3HABCTBI TOSCHIOETHCS KUIbKOMa 4YMHHMKaMmu. Ilo-mepimie, me — moTpeba B
OHOBJICHH1 KJlacudikallii MOB CBITY, 30KpeMa B KOHTEKCTI Tinote3 MoHoreHe3y. [lo-
Ipyre, B yMOBax IU(POBOi T'yMaHITAPUCTUKU 3POCTAE TMOMUT HAa OOYMCIIOBAJbHI
MOJIeN1 ¥ IHCTPYMEHTH aHaNi3y, SIKi MPOIOHYE came 115 Tainy3b. [lo-Tpere, y KOHTEKCTI

rinofanizalifHuX MPOIECIB Ta 3pPOCTaHHS IHTEPECY [0 MOBHOIO PI3HOMAHITTS,
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HOCTpaTUYHA JIIHTBICTUKA MPOMOHYE MOJIENb IHTEIPATUBHOIO OMKUCY MOB, 1110 BU3HAE
iXHIO ITHMOOKY CIIOPITHEHICTb.

3 orfisAy Ha 1€, CJIiJi BU3HATH, 110 HOCTpaTUYHA JIIHIBICTUKA HE JIUIIIE JOTIOBHIOE
TpaJulliifHE MOBO3HABCTBO, aje U (OopMye HOBY [IOCHITHMIBKY MNapaaurmy,
OpIEHTOBaHy Ha TJIMOOKY PEKOHCTPYKIIIO MOBHOTO MHUHYJIOTO JIOJCTBA 3
BUKOPUCTAHHSM CYYaCHUX iHCTPYMEHTiB. Ii 3100yTKHM CTaHOBISATH TEOPETHUHY
OCHOBY i TMeperjisay kiacudikamiii MoB, po3poOKM HOBHUX MIIPYYHUKIB 3
1ICTOPUYHOTO MOBO3HABCTBA, CTBOPEHHS 0a3 €TUMOJIOTIYHUX JAHUX 1 PO3BUTKY HOBHX
HaInpsMiB — 30KpemMa, y raixy3i nudpooi Jiekcukorpadii Ta KOPIyCHOI JIIHTBICTUKH.

TakuM 4YMHOM, HOCTpaTHYHA JIHTBICTHKA € HE MPOCTO TEOPIEI0 MPO HANEKY
MOBHY CHOpIJHEHICTh, @ IOTYXXHUM HAyKOBUM IHCTPYMEHTOM, IIO J03BOJISIE
chopMyIIIOBaTH LIJTICHY, HAYKOBO OOIPYHTOBAHY KOHIIEMIIIIO MTOXOJKEHHS, PO3BUTKY
Ta TUIOJIOriYHOI Kinacugikaii MoB cBity. Ii MeTomonoriuni 3106yTKH, OCOOIHBO Yy
chepl AiaXpoOHIYHOI I1HTEpHpeTalli Ta KBAaHTUTATHUBHOI Bepu(ikallii, CTAaHOBIATH

CYTTE€BUH BHECOK Y PO3BUTOK Cy4aCHOI MOBO3HABUYOI HAYKH.

JITEPATYPA
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Linguistic Relationship. Berlin: Mouton de Gruyter.
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Bikropisa Jlememenko-Jlarona

TaBpilicbKuii IepKaBHUI arpOTEXHOJIOTTYHUN

yHiBepcHUTeT iMeH1 Jmutpa MotopHOTro

ORCID ID: 0000-0002-1080-5510
JEKCHUKOTPA®IYHI CTPATETTI PENIPE3EHTAILII HAIIIOHAJIBHO-
MAPKOBAHUX JIEKCEM Y MIHOPUTAPHUX MOBAX IIOTJIAHII:

I'EJbCBHKIA TA MOBI CKOTC

AHoTaunis. CTaTTsa npucBsYeHa JEKCUKOrpadidyHUM CTPATETIAM pernpe3eHTalii HalioHaIbHO-
MapKOBAHMX JIEKCEM y CJIOBHUKAX MIOTIaHACHKOT IeJIbChKOI Ta MIOTIaHACHKOT MOBH ckoTC. OCHOBHA
yBara npHuIUIIETHCS 0COOTUBOCTSAM 30€peKEHHSI MOBHOT IICHTUYHOCTI yepe3 (pikcallito y CIIOBHHKaX
HAI[lOHAJTbHO-MapKOBAaHUX OJMWHUIL. CIIOBHUKOBI CTATTi I HAI[lOHATLHO-MapKOBAaHUX OJMHUIIL
000X MOB aHAJI3yIOThCS Ha MIKPOCTPYKTYpHOMY PiBHi.

Karwo4oBi cioBa: HaiioHanbHO-MapKOBaHI OJMHMIN, HAI[lOHAIBHO 3a0apBiieHI JIEKCEMH,
nekcukorpadis, MiKpOCTPYKTypa, mapameTpu ¢ikcariii.

KyapTypHO-iCTOpHMYHA LIHHICTH 1 3HAYYIIICTh KOKHOT MOBH 3yMOBJIEHA, MEPII
3a BCe, TUM, III0 MOBa € HE TUILKHU 3aCO00M KOMYHIiKallii, a 1 cnoco0oM 30epexeHHs
YUCJIICHHUX 3HaHb 1 TPAAUIIN MEBHOTO HapOy, 3aCO00M 3B 3Ky MK IOKOJIHHSIMH,
HEB1JI’€EMHOIO CKJIaJI0BOIO, 0€3 SIKOi caMe iICHYBaHHS Hallll sIK TAaKO1 CTa€ HEMOKJIUBHM.
MoBa € a3epKajgoM HalllOHAIbHOI KyJbTYpH, Y SIKOMY B1IOOpa)KarOThCsl peajbHUM Ta
JlyXOBHHH CBIT JIIOJIMHU, YMOBH 11 ®KUTTS, HAI[IOHATLHUN XapaKTep, MEHTAIIITET, 3BUYal,
TpajaMIlii, BIDyBaHHs, CHCTEMa LIHHOCTEM, TOOTO YHIKAaIbHUMN CBITOTJISAL 1 KYJbTYPHHIA
OCB1 11 HOCIIB.

[Ipobniema (¢opMyBaHHS HAI[IOHATBHO-KYJIBTYPHOI 1IEGHTHYHOCTI M il
30epeKeHHs 3ac00aMU HAI[IOHAIBLHOT MOBU OCOOJIMBO TOCTPO CTOITh Y CHJIBHOTAX, /1€
HaIlloHaJbHA MOBA € MIHOPUTAPHOIO Ta (a00) 3HAXOAUTHCSI HA MEK1 CBOT'O 3HUKHEHHS.
AJxe, 3arubesib MOBU, TAKUM YMHOM, MOE MPU3BECTU U 10 3aruleni KyJbTypu Ta
1CTOPii MEBHOTO HApOy, KOT0 MOAANIBIINOI ACUMUIALIIT 10 TOMIHYIO4YOi MOBU Ta Hailii.
Otxe, MOBa BHUCTYNa€e HE MPOCTO IHCTPYMEHTOM [iJIsi CHIUJIKYBaHHS, BOHAa CIYTYy€

CXOBHIIIEM KOJICKTUBHOI MaM’sIT1 Ta iCTOpUYHOTO A0CBiay. Came TOMy Ha Cy4acHOMY

eTamni pO3BUTKY JIHIBICTUYHOI HAayKd BCe OUIbLIE yBaru NPHUAUISAETHCA NUTAHHSAM
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CHIBBIIHOLIEHHSI MOBHU Ta KyJbTYpH, IX B3aeMoil Ta kopensuii Tomo (JIememenko-
Jlaroma, 2024).

VY cy4yacHUX JIHIBOKYJIBTYPOJIOTIi Ta JIEKCUKOJIOT1T (PYHKI[I0HY€ HU3KA TEPMIHIB
Ha TIO3HAYEHHSI JIEKCUYHUX OJMHUIIb 3 HAllIOHAJILHUM KOMIIOHEHTOM, CEepell SKUX
«HAI[lOHATBHO-MApKOBaHa OJMHUIA», «pealis», «O0e3eKBIBAJICHTHA JIEKCHUKA,
«ETHOJIEKCEMaY, «KYJIbTypeMay, «KyJIbTYPHO-MapKOBaHa JICKCUKA», «ETHOMApKOBaHa
JEKCUKa», «(POHOBaA JIEKCHUKA», «KYJIbTYpHE CIOBO» Tomlo. bepyuun no yBaru
PI3HOIUIAHOBICTh MIAXOAIB /10 BU3HAYEHHS Ta Pi3HOMAHITHICTh LHUX IMOHSATH, BAPTO
HAaroJIOCUTH, 1110 KOKHE 3 HUX MAa€ CIUIbHI PUCH, CAaME TOMY YCi ICHYI0Yl TEpPMIHU Ha
MO3HAYEHHS JIEKCUKHU 3 HAI[lOHAJTbHUM KOMIIOHEHTOM BapTO PO3IIISLAATH y PO3pi3i
OJIHIET KaTeropii, sIKy JAOLUIBHO OXapakTEepU3yBaTH SK «HalllOHAJIbHO-MapKOBaHA
nekcukay. CaMe HallloHaJIbHO-MapKOBaHI JIEKCEMH 3J7IaTHI 30epiraTu Ta IepeiaBaTu
«KOJl Harli» B MOKOJIHHSA 10 TOKOJIHHSA, CHPUATH MATPUMIN HaIllOHAIBHOI
KyJIbTypH Ta iHTepeciB (Jlememenko-Jlarona, 2024).

Onny 3 IPOBIAHUX POJIEH Yy IbOMY BiIIrpalOTh CIOBHUKH MIHOPUTApPHUX MOB,
SK1 BUCTYIAIOTh HE JIMIIE SIK JPKEpesio HOPMAaTUBHOI 1HQopMaIlii, a il K IHCTPYMEHT
KoauQikanii Ta 30epeKeHHs] YHIKAIbHUX MOBHUX SIBUIL, SIKI MOKYTh OyTH BTpayeHi B
yMoOBax rio0ainizaiii Ta aCUMUIALIIIHOTO THCKY.

AHani3yloud CydacHy COILIOJIHIBICTUYHY curyauiro y [Hornanaii, Bapro
HaroJIOCUTH HAa MIHOPUTAPHOCTI MIOTIAHACHKOI TIeIhChbKOI MOBH Ta MOBHU CKOTC
BIZIHOCHO Ma)KOPUTApHOI MO3UIlli OPUTAHCHKOTO BapiaHTa aHrIiicbkoi MoBu. Came
TOMY CJIOBHUKOBI BHJAHHS IMMU MOBaMH MalOTh CIPHUATH YTBEPIKEHHIO CTATYCy
000x MoB Ha Teputopii HloTnanaii Ta ix momyisipu3alii cepeji MiCIIEeBOI0 HaCEJIEHHS
yepe3 BUKOHAHHS TakuX (PyHKIIM sSK 1HPOpMATMBHA, HOPMATHBHA, JIIHTBICTUYHO
Opi€EHTOBaHa, KOMyHIKaTUBHA, MIpocBiTHUIIbKA ([leMcbka, 2010: 63).

Buxonsun 31 crneuudiyHOro MNpU3HAYEHHSI CJIOBHUKIB MIHOPUTAPHHUX MOB,
MIKpPOCTPYKTYpa TaKUX BUJAHb Ma€ Oy yBaTHUCh HA MPUHIUIIAX JIIHTBOLICHTPU3MY Ta

AHTPOMOILIEHTPU3MY, TOOTO HaJlaBaTH OMKUC PEECTPOBOI OJUHUIII HA BCIX PIBHIX MOBH,
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a TaKOX BIJIMOBIIATH 3allUTaM KOPHUCTYBAYiB, sIKi Hal4acTillle ParHyTh PO3IMIUPUTH
CBO1 3HaHHS a00 MOBHICTIO BUBUUTH MOBY.

MikpocTpyKTypa mpoaHa i30BaHUX CIOBHHUKIB IIOTIAHCHKOT T€IbChKOI MOBH
(Gaelic Dictionary (Gaelic-English, English-Gaelic), Gaelic-English and English-
Gaelic dictionary, Essential Gaelic Dictionary, The Pocket Gaelic-English, English-
Gaelic Dictionary) xapakTepu3y€eThCsl HAIBHICTIO 4 (YOTUPHOX) CTATUX KOMIIOHEHTIB:
3aroJOBHOTO  CJIOBA, CHUHXPOHIYHUX 1AeHTU(DIKAIIHUX JaHUX, MapKyBaHHS,
TaymMadeHHs abo nepeknany. [Ipu npomy iHdOpMaliis MIOJ0 CHHTATMATHYHUX JaHUX
MOBHICTIO BIJICYTHS, @ 3a3HAY€HHA JIaXpOHIYHUX I1JEHTU(IKAIIHHUX JaHUX,
CEMaHTHUYHHUX JIaHHUX, MEPEXPECHUX MOCUJIaHb Ta MPUMITOK HOCUTH (hparMeHTapHUM
xapaktep (Jlememenko-Jlaroga, 2024). BusBiaeHi pucu € 3araJdbHUMHU JJI BCIX
MpoaHaIi30BaHUX CIIOBHUKOBHUX BUIaHb, HE 3BAXKAIOUM HA 1X 0OCAT UM MPU3HAYCHHS.

OTXe, TOJIOBHUM HEIONIKOM CIOBHHKOBOI crarti 1o HMO y cioBHHKax
reJibChbKOI  MOBHM  BHUCTYINA€ YacTKOBAa BIJCYTHICTh €TUMOJIOTIYHUX JaHUX,
TEPUTOPIATBHUX 1 CTUIICTUYHUX TIO3HAYOK, KYJbTYPOJIOTIYHOTO KOMEHTapIo,
BepOaIbHUX UTIOCTpAliil TOIIO, 0 YCKJIAJAHIOE KOPEKTHE BUKOPUCTAHHS MOJAHOTO
MOHATTSI KOPUCTYBA4YeM JIEKCUUHOI oAuHUII B MoBiieHH1 (JIememenko-Jlarona, 2024).

VY cBow uepry ciaoBHuKOBI ctarTi 10 HMO mornanacekoi moBu Ckotc y
cnoBHukax The Concise Dictionary of Scottish words and phrases, The Essential Scots
Dictionary, Concise Scots Dictionary, Collins Scots Dictionary, 100 favourite Scots
words, xapakTepu3yrTbCs HAIBHICTIO OUIBIIOT KITBKOCTI KOMIIOHEHTIB, 110 J03BOJISE
3pOOUTH BUCHOBOK MO OUIBI aJIeKBaTHE BIATBOPEHHSI HEOOX1IHOTO 1HPOPMAIIHHOTO
MiHiMyMy 10 HMO.

Tak, MIKpOCTPYKTYpa CIIOBHUKIB IIOTIaHACHKOI MOBU CKOTC XapaKTepU3y€EThCS
HasBHICTIO 6 (IIIeCTH) CTaJuX KOMIIOHEHTIB: 3arojOBHOIO CJIOBa, JlaXpOHIYHHUX
1MeHTuGIKAMRHNX ~ TaHUX, MapKyBaHHs, TiaymMadeHHs abo  mepekiany,
CUHTarMaTUYHMUX JIaHUX, CEMaHTUYHUX AaHux. llpu upoMy iHQopmarllis mOA0

CUHXPOHIYHUX 1ICHTU(IKANIMHUX JaHUX, MEePEXPECHUX NOCWIaHb Ta MNPUMITOK
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HOCUTh (¢parMeHTapHuil Xxapaktep. OJIHAK, MNPOCTEKYETHCA MNPSIMOMPOINOPIIHHA
3JIEKHICTh KIIBKOCTI KOMIIOHEHTIB MIKPOCTPYKTYPHU /O OOCSTY CIIOBHHKA: Mall
CJIOBHMKH BUSBIISIIOTh TEHACHINIO 0 3MEHIICHHS KIJBKOCTI KOMIIOHEHTIB
MIKPOCTPYKTYpPH, a CEpEJIHI Ta BEJIUK1 — 110 iX 30u1biieHHs (Jlememenko-Jlarona, 2024).
[IpoBenaeHuit aHami3 JaHUX JO3BOJISIE TaKOXX 3pOOMTH BHCHOBOK IIPO
BIIMIHHICTh  JIEKCUKOrpadiuHUX TapamMeTpiB, 3acTocoBaHUX s ikcarii
HaIllOHAJbHO-MapPKOBAaHUX OJWHHUIIL IIOTIAHACHKOI T'€IbChKOI MOBH Ta IIOTIaHICHKO1
MoBH CKOTC Ha MIKPOCTPYKTYPHOMY PiBHI.
TakuM dYHMHOM, CIIOBHHKOBI CTaTTI HAIllOHAJIbHO-MAPKOBAHUX OJMHHIIb
y CJIOBHUKaX WIOTIAHACHKOI MOBU CKOTC TSDKIIOTh JO KOMIUIEKCHOTO PO3KPUTTS

MOHATTS 3 3aJIy4YEHHSIM OUIBIIOI KUIBKOCTI JIEKCHKOrpadiuHUX mNapaMeTpiB 10 ii

TIIyMA4YCHH, Y HOpiBHHHHi 3 aHAJIOTIYHUMU CTATTAMHU Yy CJIOBHHKAX reIbChbKOI MOBH.
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cneuianbHicTiIO 035 — ®inonoris. — YKpalHCbKHMI Jep>KaBHUM YHIBEpcUTET iMeHI Muxaiina
HparomanoBa, Kuis.
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ON ONE ASPECT OF THE CONCEPT OF THE “ESOTERIC BODY” IN
V. PIELEVIN’S NOVEL «SECRET VIEWS OF MOUNT FUJI»

Abstract. The article is devoted to the study of the components of the concept of “Esoteric Body”
in V. Pielevin’s novel “Secret views of Mount Fuji”. The task of the article is to describe the concept
of “Esoteric Body” based on the study of the novel, namely: types of esoteric states in male esoteric
practices; to describe the author’s point of view on the consequences of the primitivization of spiritual
practices and the impossibility of returning a man to his previous state of consciousness; to explain
the reasons for the danger of using spiritual practices by amateurs. As a theoretical basis for the study,
knowledge about the essence of esotericism and esoteric bodies is generalized. The essence of V.
Pielievin’s view on the use of esoteric practices by modern millionaires, their inability to develop is
revealed.

Keywords: male strategies for spiritual development, esoteric body, esoteric practice, the role
of feelings in esoteric practice, the fatal consequences of the primitivization of esoteric practice,
ridicule of the means of returning unconscious men to a normal state of consciousness.

Concepts in modern science are one of the main objects of research. A conceptual
approach to the study of the world involves a holistic understanding of all information
related to the concept under study, and helps a person better understand his thinking,
his place in the world. The concept of body and corporeality has long been a subject of
research in linguistics, literary studies, philosophy, anthropology, and cultural studies,
but such a component of the concept as the esoteric body is poorly represented in
research.

M. Merleau-Ponty defines the body as a mediator between the world and the Self,
because the Self has no other way to be connected to the world than to be bodily present
in it. Olha Homilko considers the body to be a form of material substance that
distinguishes each individual being and outlines its boundaries among other beings of
the surrounding world, which in general appears as determined in its materiality [1].
The concept of corporeality differs from the concept of the body in that it gives rise to

social dimensions - economic, cultural, political. This is the substrate of human life,
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which exists in three dimensions: biological (natural) body, internal corporeality,
external corporeality, and is constructed at their intersection. Everything that surrounds
a person leaves an imprint on his corporeality. Within this concept, there is also the
meaning of the esoteric body, which is increasingly becoming an object of
comprehension in the artistic text. From this point of view, the object of research seems
quite relevant.

The theses are devoted to the study of the components of the concept of “Esotheric
Body” based on V. Pielevin’s novel “Secret views of Mount Fuji” [6]. This goal
involves the implementation of the following tasks: 1) to generalize existing ideas
about esotericism and esoteric bodies; 2) to study and describe the types of esoteric
states in male esoteric practices based on V. Pielevin’s novel; 3) to describe the
consequences of the primitivization of spiritual practices and the impossibility of
returning a man to his previous state of consciousness based on the novel; 4) to explain
the reasons for the danger of the use of spiritual practices by amateurs in the novel.

As a result of the study, it was established that:

1) esotericism is a specific view of the inner-mystical essence of human life. It is a
set of knowledge, information, inaccessible to people uninitiated in mystical teachings,
special ways of perceiving reality, which have a secret meaning and expression in
spiritual practices [2]. This is a theory about the mystical purpose of man, about the
processes occurring inside our consciousness, one way or another connected with the
Universe.

2) esoteric knowledge about the body is that man is not only a body, but also a soul,
a special structure of information, a collection of feelings and laws that make us real
people, and not indifferent beings [3]. The soul is a particle of Divine energy. It never
knows death and it cannot be divided. According to many esoteric sources, a person
has several bodies, or energy formations: along with the physical body, a person has
an etheric, astral, mental, causal, buddhic and utmanic body. Esoteric bodies of a

person are associated with spiritual practices that involve these bodies [4, 5].

37



MATEPIAJIN
1V Beeykpaincokoi naykoso-npakmuunoi Inmeprem-konghepenyii
«[Ipobemu GUKTAOAHHS IHOIEMHUX MO8 Y 3AKIAOGX GUOT OCEimiLy
(3 MidIcHAPOOHOIO yuacmio)

3) from the author's point of view, for men who are really trying to move in a
spiritual direction, esoteric practice is imitating the spiritual practices of monks;

4) scientific study of esoteric sources, as the author shows, does not give the
expected effect, because it concerns only the mind, although attention should be paid
to feelings. Scientific-like study of esoteric sources is ineffective, because ordinary
people understand this knowledge literally. The attempt of a primitive person to
penetrate the spiritual world at the expense of others leads to fatal consequences, a
continuous transformation of consciousness, for which such a person is not ready,
therefore he experiences strong constant stress;

5) an attempt to return to a level corresponding to the degree of human
consciousness, due to violation of spiritual laws, does not give a sustainable result. The
only way out is a woman's desire to make a man's life more harmonious.

As prospects for studying the esoteric body in a literary text, we see the

consideration of female esoteric practices in Pielevin's novel, as well as the study of

other texts in order to fill the concept of "Esoteric Body" with new meanings.
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THE INTEGRATION OF ARTIFICIAL INTELLIGENCE (AI) AND

PERSONALIZED LEARNING IN LANGUAGE TEACHING

Abstract. The integration of Artificial Intelligence (AI) and personalized learning is
reshaping language education by providing customized, adaptive experiences for learners. Al
enhances engagement through instant feedback and inclusive content delivery but faces challenges
like technological barriers, teacher preparedness, and ethical concerns. Successful implementation
requires professional development for educators, clear ethical standards, and balancing Al tools with
human teaching elements. With proper support, Al can make language learning more accessible,
efficient, and motivating for diverse learners.

Keywords: artificial Intelligence (Al), personalized learning, language education, adaptive
learning, ethical concerns, teacher training.

The integration of Artificial Intelligence (AI) and personalized learning in
language education represents a significant evolution in pedagogical approaches. Al-
driven tools and adaptive learning systems have transformed how languages are taught
and learned, offering tailored experiences that address individual learner needs,
preferences, and pace [1,2]. This review examines the core issues, discusses the
challenges and opportunities, and provides recommendations for effective
implementation.

Al’s rapid advancement has profoundly impacted language education,
particularly through personalized learning pathways. Traditional language instruction
often follows a uniform curriculum, which fails to account for the diversity of learners’
backgrounds, learning styles, and proficiency levels [3]. Al, leveraging technologies

such as natural language processing (NLP) and machine learning, enables the
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customization of content, feedback, and assessment, promising improved engagement
and outcomes [1,2,3].

However, the integration of Al into language teaching has some challenges. Key
issues include:

e Technological Barriers: Not all educational institutions have access to the
necessary infrastructure or resources to implement Al-driven solutions effectively [1]..

e Teacher Preparedness: Many educators lack sufficient training to integrate Al
tools meaningfully into their teaching practices [1].

e Ethical and Privacy Concerns: The use of Al raises questions about data
security, consent, and algorithmic bias, especially when handling sensitive learner
information [2].

e Pedagogical Alignment: Ensuring that Al tools complement rather than replace
traditional, interactive pedagogies is crucial for maintaining the human elements of
teaching, such as empathy and contextual understanding [1,3].

However, there are enough opportunities and benefits. Al-powered personalized
learning in language education offers several advantages:

e Adaptive Content Delivery: Al systems analyze learners’ strengths and
weaknesses, adjusting the difficulty and type of exercises in real time. This ensures
that learners focus on areas needing improvement, enhancing efficiency and retention
[2,3].

e Instant Feedback: Unlike traditional methods where feedback is delayed, Al
provides immediate corrections and suggestions, which is vital for language acquisition
and motivation [3].

e Inclusivity and Engagement: By catering to different learning styles (visual,
auditory, kinesthetic), Al fosters a more inclusive environment and increases learner

engagement [3].
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e Scalability and Accessibility: Al tools can make high-quality language
instruction accessible to a broader audience, including those in remote or underserved
regions [1,2].

Recent studies highlight the positive impact of Al-driven personalization on
learner motivation and engagement. For example, using generative Al tools like
ChatGPT for personalized grammar tasks has contributed to higher motivation and
creation of a more inclusive classroom environment!®l, Frameworks such as the
Personalization-Motivation Integration Framework (PMIF) emphasize the importance
of integrating content and topic personalization to maximize student motivation.

To harness the full potential of Al and personalized learning in language
education, some recommendations can be proposed. Firstly, professional development
programs must be established to equip educators with the skills needed to integrate Al
tools effectively and ethically®#, Secondly, clear ethical standards for Al use in
education, focusing on transparency, data privacy, and bias mitigation should be
established by policymakers®2, Al should be used to complement, not replace,
traditional teaching. Human teachers play a critical role in providing empathy, cultural
context, and nuanced feedback that Al cannot replicate [1]. Institutions should support
research into the long-term effects of Al in language education, including its impact on
learning outcomes, equity, and teacher roles [2].

The integration of Al and personalized learning in language teaching holds
transformative potential, offering tailored, efficient, and engaging learning experiences.
However, maximizing these benefits requires addressing technological, ethical, and
pedagogical challenges. By investing in infrastructure, teacher training, and ethical
frameworks, and by ensuring a balanced approach that values both Al and human
interaction, educators and policymakers can create a more inclusive and effective

language learning environment for all learners.
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DESIGNING ADAPTIVE VIRTUAL LEARNING SYSTEMS FOR
UKRAINIAN AS A FOREIGN LANGUAGE: A MULTIDIMENSIONAL
CYBER-PEDAGOGICAL APPROACH

In today’s globalized world, the challenges of intercultural communication
underscore the growing importance of effective foreign language instruction, including
the teaching of Ukrainian as a foreign language. Particularly significant is the
development of a representative model of the learning process within virtual
environments supported by information and communication technologies (ICT). Such
a model should not only delineate the stages of educational interaction but also ensure
its coherence, adaptability, intercultural relevance, and the capacity for qualitative
reflection on learning outcomes.

In this context, there is a pressing need to develop a comprehensive systemic
model that integrates the cybernetic approach, the principles of pedagogical
systemology, the tenets of partnership pedagogy, and the frameworks of intercultural
discourse. This model should represent the multi-level interactions among the key

agents of the educational process (teacher—student—digital platform—institutional
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environment—society) and the associated processes (organizational, methodological,
didactic, communicative, analytical, and evaluative).

The proposed model is developed within the framework of the blended learning
paradigm, wherein the digital component assumes a constructive, rather than merely
auxiliary, role. Drawing on analogies with Dembo’s systemic learning model [2],
Badrul Khan’s holistic e-learning framework [3], and Stafford Beer’s cybernetic
approach [1], the model is adapted to the specific requirements of the linguistic and
didactic domain.

Specifically, the model should encompass the following components: an
analysis of the social demand for instruction in Ukrainian as a foreign language; the
development of an e-learning product (course); identification of learners' educational
profiles; substantiation of the underlying pedagogical paradigm; formulation of
didactic objectives; design of appropriate instructional strategies; implementation of
didactic interaction within virtual environments; both formative and summative
assessment procedures; analysis of learning outcomes; and the integration of feedback
mechanisms to support continuous course improvement.

Virtual learning environments for teaching Ukrainian as a foreign language must
account for individual psychological characteristics of learners, including their level of
language competence, motivational structure, learning style, digital literacy, and
cultural background. Cognitive adaptation of educational content should be ensured
through the use of flexible digital tools such as interactive modules, multimedia
resources, online simulators, communication platforms (e.g., Zoom, Microsoft Teams,
Moodle, Google Classroom), and the incorporation of social media as an educational
resource (e.g., Instagram, YouTube).

The pedagogical effectiveness of such a model is determined by the capacity of
information and communication technologies (ICT) not only to serve as a medium for
content delivery, but also as a tool for facilitating meaningful interaction, providing

empathic support, and fostering emotional engagement. In this context, the model
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should incorporate the principle of cybernetic management, which entails the
continuous monitoring of the educational process, analysis of feedback, prediction of
potential learning difficulties, and timely pedagogical adjustments based on digital
traces of student activity. These elements establish the foundation for the creation of
an adaptive, self-regulating educational environment in which the learning process is
personalized, and the outcomes are both measurable and manageable.

It i1s important to recognize that Dembo’s model [2], originally developed for
traditional classroom interaction, requires adaptation to the context of teaching
Ukrainian as a foreign language in online settings. This involves consideration of
synchronous and asynchronous learning formats, principles of digital pedagogy, and
the multicultural dimension of language acquisition. At the core of Dembo’s model is
the interrelationship between academic content, student behavior, educational
objectives, instructional methods, and assessment strategies. In a virtual environment,
these elements are reconfigured into digital media structures in which not only the
teacher and student are central actors, but also the interface design, digital accessibility,
user support systems, and personalization algorithms play critical roles.

Badrul Khan’s systemic approach [3], in turn, enables the structuring of the
model across eight interrelated dimensions: institutional, managerial, pedagogical,
technological, interface design, resource support, ethical, and evaluative. Applying
these dimensions to the context of teaching Ukrainian as a foreign language facilitates
a comprehensive consideration of key factors, including the characteristics of the target
audience (e.g., learners from diverse linguistic and cultural backgrounds), the technical
capacities of the learning environment, and legal and ethical considerations such as
copyright compliance and academic integrity. Additionally, this approach emphasizes
usability and aesthetic quality in the design of the virtual learning space.

Stafford Beer’s cybernetic approach [1], when integrated with the concept of
feedback, supports the development of an adaptive educational system capable of self-

regulation. In the context of teaching Ukrainian as a foreign language, this involves the
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continuous collection, analysis, and application of data related to student progress,
activity within the platform, engagement in learning interactions, and task completion.
These data are used to inform ongoing improvements to course content, instructional
strategies, student engagement, and support mechanisms. Such a system functions not
merely as a conduit for knowledge transmission, but as a reflective and responsive
structure capable of addressing learner needs in real time.

Integrating learning theories, such as cognitivism, constructivism, and the
sociocultural approach, offers a more comprehensive understanding of the mechanisms
underlying the development of language competence in virtual learning environments.
The emphasis is not merely on the acquisition of linguistic knowledge, but on the
formation of communicative ability, which is fostered through problem-based tasks,
simulation exercises, group projects, debates, multimodal essays, and other interactive
learning formats. In this context, the role of the digital platform as a collaborative
environment becomes essential. It supports the co-construction of shared meaning,
encourages the development of critical thinking skills, and ensures social presence, a
crucial factor in remote educational interactions.

A representative model for teaching Ukrainian as a foreign language within ICT-
supported virtual environments should involve a multi-level integration of pedagogical
theory, digital instructional design, cybernetic regulation, and institutional context.
Such a model must remain open to continuous evolution, informed by learning
outcomes, technological advancements, and the societal demand for language
mediators in intercultural communication.

From a practical perspective, the implementation of this representative model in
domestic higher education institutions specializing in the training of international
students should be grounded in the principles of institutional autonomy, pedagogical
innovation, and academic accountability. This entails, first, the development of
adaptive Ukrainian language courses aligned with the Common European Framework

of Reference for Languages (CEFR), characterized by a modular structure that enables
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flexible content updates. Second, the integration of learning management systems
(LMS) equipped with artificial intelligence capabilities to monitor learner progress,
anticipate potential difficulties, and provide personalized recommendations. Third, the
enhancement of instructors’ digital competencies to enable their effective performance

as moderators, tutors, and facilitators within the educational process.
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SIMULATION TECHNOLOGIES AS ATOOL FOR THE
PROFESSIONAL TRAINING OF FOREIGN LANGUAGE TEACHERS

Abstract. This publication explores the use of simulation-based learning technologies in the
professional training of future primary school foreign language teachers. Emphasis is placed on
shifting from traditional reproductive learning to active, competence-oriented approaches. The most
effective simulation methods are: case studies, role-playing, internships, and didactic games which
are briefly analyzed. These tools help future educators develop professional competence, critical
thinking, and communication skills through engagement in quasi-professional contexts. The
publication also outlines prospects for modeling the formation of professional competence using
simulation technologies.

Keywords: simulation learning, teacher training, role-playing, professional competence,
didactic games.

One of the priority tasks in the development of Ukrainian society is the
improvement of professional training of future specialists in accordance with
international educational standards. The modernization of the system of higher
pedagogical education in Ukraine requires updating the activities of higher educational
institutions, taking into account global achievements in the training of competitive and
competent professionals capable of carrying out multifunctional pedagogical activities.

Modern requirements of the social demand call for fundamentally new approaches
to organizing education, particularly in the field of professional training of future
foreign language teachers for primary school. In order to achieve the set goals, it is
necessary to search for ways, means, and methods to activate the cognitive activity of
future specialists, and on this basis, to develop their creative thinking and independence.

Considering this task of modernizing the pedagogical education system, it
becomes necessary to replace the traditional reproductive-knowledge-based training
with active, individualized, and creative learning. The implementation of an active

learning model should mobilize the process of acquiring socially and personally
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necessary intellectual and technological knowledge, contributing to the creative
formation of the professional development of future specialists.

According to the principle of reproduction (imitation) of the professional activity
context, all active learning technologies are divided into non-imitative and imitative
ones. Non-imitative technologies do not involve building models of the studied
phenomenon, process, or activity. Activation is achieved through the selection of
problem-based educational content, specially organized procedures of conducting
classes, the use of technical means, and ensuring dialogic interaction between the
teacher and students. Non-imitative technologies include: problem-based lectures,
seminar-discussions with or without brainstorming, project activities, laboratory work,
practical classes, writing course (bachelor’s or master’s) papers, internships without
performing a professional role. These technologies do not require a specific model,
activation is ensured by a system of direct and feedback communication between
students and teachers [1].

Imitative technologies, in contrast, are based on imitative or simulation-game
modeling, i.e., reproducing real system processes in a learning environment. Modeling
and organizing student activities allow for reflecting different types of professional
context in the educational process and forming the professional experience of future
specialists within a quasi-professional activity.
All imitative technologies are divided into game-based and non-game-based.
Game-based imitative technologies include: role-performing internships, simulation
training, role-playing (staging), game design (project-based), didactic games.

Non-game-based imitative technologies include the case method (method of
specific situations). In our opinion, the use of imitative learning technologies in
professional training enables future primary school English teachers to adapt to modern
school conditions, successfully solve complex educational tasks, create the necessary
conditions for pedagogical influence, and consciously analyze and adjust the results of

their own activities.
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The purpose of this study is to highlight the theoretical foundations of using
imitative technologies in the process of forming the professional competence of future
primary school foreign language teachers. Below is a brief description of the main
imitative learning technologies that, in our opinion, are most appropriately used in the
professional training of future foreign language teachers in primary school.

Case analysis is an effective method of activating students' cognitive activityand
is characterized by the presence of a specific situation, development of solution options
(in subgroups or individually), public defense of the proposed solutions, feedback, and
evaluation.

There are several types of cases: problem-case (describes a real problem, the
goal is to find a solution or conclude it is unsolvable); evaluation-case (presents a
situation with a given conclusion, the goal is to analyze the decision critically);
illustration-case (explains the situation and how it was solved, the goal is to assess the
situation and its resolution); warning-case (presents past decisions with a training
purpose, the goal is to analyze and justify the decision using theoretical knowledge)
[2].

The case method is intended to help students understand the learning process
better. In most cases, there is no single correct solution. The existence of several
alternatives and the need for choice develop students' flexibility in approaching
organizational problems. Students are expected to ask the right and useful questions
rather than seek a single answer. Individual interpretations will differ, encouraging
analytical thinking and structured reflection.

Role-performing internship is a contextual active learning method in which the
"model" is reality itself, while imitation refers primarily to role performance. The core
condition is the execution of tasks in real work conditions under supervision, closely
approximating future professional activity.

Simulation training focuses on practicing certain skills and organizing

knowledge within a temporarily formed group. It allows students to confirm their
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career choice, psychologically prepare for complex teaching tasks, and experience
collaboration in a near-realistic environment.

Role-playing (staging) is a game-based method involving the dramatization of
typical professional situations to develop behavioral, social, and professional skills.
Participants take on roles and simulate decision-making within those roles. This
method is simpler than a didactic game in terms of the scenario, number of participants,
and degree of control.

Game-based project work involves designing projects in game conditions that
closely imitate reality. This method combines individual and group work, requiring
knowledge of the design process and strong communication skills. If the result
addresses a real problem, the game project can become an actual project.

Didactic game is a form of purposeful interaction guided by a teacher. It models
educational situations and decision-making processes. Characteristics include role
distribution, multiple decision paths, common goals, group decision-making, and
performance evaluation. The use of didactic games in the professional training process
helps students master skills such as managing educational processes, solving
pedagogical problems, fostering friendly student relationships, and applying effective
teaching and educational methods.

In conclusion, the effectiveness of professional training of future primary school
foreign language teachers is significantly enhanced by using imitative technologies.
These tools encourage creativity, responsibility, and goal-directed behavior, while
fostering pedagogical culture, independence, perseverance, self-control, and
communication skills - all essential qualities of a successful educator.

Further research should focus on developing a model for forming the
professional competence of future primary school foreign language teachers through

imitative learning technologies.
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ITPO JOCBIJ 3ACTOCYBAHHSI METOJY «KYBIHI »
SIK IHCTPYMEHTY HNOIJIMBJEHHS JEKCUYHUX 3HAHb
HA 3AHSITTSIX 3 IHO3EMHOI MOBH Y BUIIIN HIKOJII

AHoOTanig. Y crarTi po3rasAaeThcst MeTod "KyOiHr" K eQeKTHBHMUA I1HCTPYMEHT IS
NOrIUOJICHHST JIGKCHYHUX 3HaHb 3700yBadiB BHILOI OCBITH Ha 3aHATTAX 3 1HO3EMHOI MOBH.
OmnucyeTbesi CYyTHICTD METOJLY, IO IOJISATAE Y PO3TIISAAL JIEKCUYHOI OMHHUII 3 IECTU PI3HUX TOYOK
30py (ommc, TOpPIBHSHHSA, acoIliallii, aHami3, 3aCTOCYBAaHHS, OILlIHKA), IO CHpPUSE TIUOMIOMY
PO3YMIHHIO 11 3HAUCHHS Ta KOHTCKCTIB BXKUBaHHS. Ha npukiaai BUBUCHHS JIEKCUKU 3 TEMU "'3BUYKU
BUTpPaYaHHs TpOLICH" IEMOHCTPYEThCS NPAKTUYHE 3aCTOCYBAHHS METONY, BKIIOYAIOUM €TaIu
CaMOCTIHOT poOOTH CTYJICHTIB Ta BUKOPUCTAHHS IITYYHOTO IHTEJIEKTY JUISl PO3IIUPEHHS IXHBOTO
po3yMiHHs. JIOBOAWTHCS MUAAKTUYHMNA TOTeHHian "KyOiHry" Juis akTuBi3alii pi3HMX THIIIB
MUCIICHHs, 3a0e3MeUeHHs PI3HOMAHITHOCTI HaBYaJbHOI MiSUIBHOCTI, CTUMYJIIOBAHHs CIiBIpall,
PO3BHUTKY KPUTUYHOTO MUCJICHHS Ta MOKPAIIEHHS 3aaM'sTOBYBaHHS JICKCUKH.

Kuarouosi cjoBa: xyOiHT, iHO3eMHAa MOBA, JIEKCHYHI OJUHUII, MMOTTUOIICHHS 3HAHb, BUIIA
OCBITa, IHTEPAKTUBHHI METO/I, AKTHBI3allis MUCJICHHS, TUJAKTUYHHUIA TTOTEHITia], HABYaHHSI JICKCHII],
IITYYHUH 1HTEIEKT
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B yMoBax cTpiMKOro po3BUTKY riodaiizailii Ta pO3MIUPEHHS MIKHAPOIHUX
3B'I3KIB BOJIOJIIHHSI 1HO3€EMHHMMH MOBaMHM HaOyBae OCOOJMBOI Barv ajisi MaiOyTHIX
(axiBLIB y p13HUX ramy3sax. OJHIEI0 3 KIFOUYOBUX CKIAAOBUX YCHINTHOI KOMYHIKaLIi €
Oaratuii JISKCUUHUI 3anac, e(eKTUBHE 3aCBOEHHS SIKOTO 3aJUIIAETHCS AKTyaJbHUM
METOJAMYHUM 3aBJAaHHAM Yy BHUIIIN mkom. TpagumiiiHi METOOM HaBYaHHS JIEKCUKU
YacTO BUSBJISIOTHCS HEOCTATHHO 3ayYalOUMMHU Ta HE 3aBXKAH CIPUAIOTH TIIMOOKOMY
PO3YMIHHIO T4 aKTUBHOMY BUKOPHUCTAaHHIO HOBHX JIEKCUYHUX OJUHULb.

VY mnomykax I1HHOBALIMHUX MIAXO[IB, 3JaTHUX AaKTUBI3YBaTH I13HABAJbHY
TISTBHICTh 3100yBayiB BHUILNOI OCBITM Ta MiABUIIUTH €()EKTUBHICTh HABYaHHI,
0co0NMBOI yBaru 3aciiyropye MetoJ1 "'kyOiHr" . Lleil inTepakTUBHUN METO]] HABYAHHSI,
pO3pO0IEHNIT aMEepPUKaHCHKUM I€JaroroM Ta NUCbMEHHHKOM bepHicom Makkapri,
I'PYHTYETBCS Ha 1711 po3risiAy 00'eKkTa abo MOHSTTS 3 IIECTU PI3HUX TOYOK 30PY, KOKHA
3 IKMX IPEJICTaBII€Ha OKPEMOIO I'PaHHIO YMOBHOTO a00 peanbHoro kyba. KoxHa rpanp
MPOIIOHY€E MEBHUN TUI PO3yMOBOI AISUIBHOCTI, CHOHYKarO4yu 3700yBayiB OCBITH 0
BCceO1YHOro aHami3y iHdopmairii.

I3 BacHOro AOCBIAY 3aCTOCYBaHHS LIbOTO METOLY Ha 3aHATTAX 3 1HO3EMHOL
MOBH MOXEMO 3aleBHUTH, M0 "KyOIHr" BIIKpPUBAa€ IMIMPOKI MOMXJIUBOCTI JIS
MOTJIMOJICHOTO ONpPAILIOBAHHS JIEKCUYHMX OJMHMIIb. 3aCTOCYBaHHS PI3HHUX TIpaHel
Ky0a /103BOJIsI€ HE JIMIIE 3arlaM'sITOBYBATH MEPEKJIa]] CJIOBa, aje i JOCIIKYBaTH MOro
CEeMaHTHWYHI HIOAHCH, KOHTEKCTH B)XHWBAHHS, acOIllaTMBHI 3B'SI3KH, CJIOBOTBIpHI
€JIEMEHTH, MOXJIMBOCTI IPAKTUYHOTO 3aCTOCYBAHHS Ta BJIACHE CTABJIEHHS JI0 HBHOTO.
Came 3aBasku wLiil OaraTorpaHHocTi MeToJ "KyOIHr" Mae 3HaAUHMM JUJAKTHYHUN
MOTEHI[IaN JJis 30aradyeHHs JISKCUYHOro 3arnacy MailOyTHiX ¢axiBLiB Ta popMyBaHHS
iXHbOI KOMYHIKQTUBHOI KOMIIETEHTHOCTI B 1HIIOMOBHOMY cepenoBuiili. KoxxHa rpans
Ky0a CTa€e CBOEpPITHUM 3allUTaHHAM a00 3aBJIaHHAM, K€ CIIOHYKa€ 37100yBayiB BUILIOI
OCBITHU JI0 aKTUBHO1 PO3yMOBOT AISTILHOCTI 3 HABYAJIBHUM MaTepiajioM.

JlaBaiiTe neranbHile PO3MJISTHEMO CYTHICTh Ta AMIAKTUYHMNA NOTeHUiaJ

MeToay "KyOiHT" y KOHTEKCTI HaBUaHHS 1HO3€MHUX MOB 3/100yBayiB BUIIIOi OCBITH.
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B ocHoBI Metony "KyOlHr" JIeXuTh 171 OaraTOrpaHHOrO pO3IsAy 00'€kTa,
MOHATTS a00 MpoOIEeMU Yepe3 MPU3MY IIECTH PI3HUX ACHEKTIB, IKI CUMBOJI3YIOTHCS
mricteMa rpassiMu ky0a. KoxkHa rpanb NponoHye MeBHUM THUI PO3YMOBOI JisSIBHOCTI
Ta CHOHYKae 10 aHamizy iHdopmarii 3 pi3HMX TO4OK 30py. Kmacuuni rpani ky0Oa
BKJIIOYAIOTh!

1. Omuc: o wue? MAxuit Bursg mae? ki HOro xapakTepUCTHKU?
(DokycyeThCsl HA CEHCOPHOMY CIIPUMHATTI Ta KOHKPETHUX JETAIAX ).

2. HopiBusinusa: Ha mo une cxoxke? Yum Biapi3HseThcs? (AKTUBYE
aHaJIITUYH1 HABUYKHU Ta BCTAHOBJICHHS 3B'SI3KIB).

3. Acomianii: [Ipo mo me 3mymye Bac aymaru? Ski eMolii BUKIUKAeE?
(Crpusie po3BUTKY 00pa3HOTO MHUCJICHHSI Ta OCOOUCTICHOTO CTABJICHHS).

4. Amnagi3: 3 sSKuX 4acTUH ckianaerbcs? Sk 1e mpairoe? (3aoxodye 10
JEKOHCTPYKIIIT Ta PO3yMIHHSI BHYTPIIITHBO1 CTPYKTYPH).

5. 3actocyBaHHs: Sk 1e MoXHa BHKOpuUcTOBYBath? Jle 1€ MOXHa
3yctpitu? (Haiinroe Ha mpakTU4YHE 3aCTOCYBAHHS 3HAHB Ta PO3IIUPEHHS KOHTEKCTY).

6. Ouninka: Sflke Bame craBieHHS 10 nboro? ki Horo mepeBaru Ta
Henoniku? (Po3BuBae KpUTUYHE MUCIICHHS Ta BMIHHS (DOPMYITIOBAaTH BIACHY JYyMKY).

XoT110Cch O HABECTH MPUKJIAJ] 3aCTOCYBaHHS LbOI'O METOAY ITiJl 4aC BUBYEHHS
temu «Spending habits» («3BUuUkHM BUTpauaHHs Tpollei») 13 37100yBayaMu BHUIIO1
OCBITU YHiBepcuTeTy iMmeH1 Anbdpena HoGenst Ha 3ansaTTi 3 nucuumiiau «Ilornubnene
BUBYEHHS 1HO3eMHOI MOBH». llounHaEMO 3 KIIOYOBOTO TMOHSTTS «TPOILID» 1
MPOTNOHYEMO 3700yBauaM BHUIOI OCBITU 3pPOOUTH «KYOIHI» JUIsl TaKOi JEKCUYHOI
onuauIl Kk «MONEY».

BoHU OTpUMYIOTH «IHCTPYKIIII0» TAKOT'O 3pa3Ka:

1. Describe — The first thing you’ll want to do is to physically describe your
topic. Ask yourself questions that will make you think of the characteristics that make
this topic unique (size, colour, shape, the material it is made of, smell, sound, some

unique features...).
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2. Compare — In this step you will want to delve into what this topic is similar
to and different from (/¢ looks like...).

3. Associate — What does the topic at hand make you think? What can it be
related to? How could this topic connect to other related topics or issues? These are
just a few of the questions you can ask yourself as you brainstorm. Creativity is
welcome, so write down everything that comes to mind, no matter how crazy it may
seem (It reminds me of...).

4. Analyze — Ask yourself what smaller parts make up the overarching topic. By
looking at the pieces of the puzzle individually, you’ll have a better chance at
envisioning what they will look like when they are put together (/¢ consists of...).

5. Apply — At this point, you’ll want to take a better look at your topic and decide
where this idea can take you. What purpose does this topic serve? (It can be used as. . .).

6. Argue — Just like a lawyer in a courtroom defend your position of supporting
or not supporting the topic. Record your reasoning as to why the topic works or doesn’t
work (It is good because... It is bad because...).

3n00yBauyaM HaAJA€ThCS MEBHUM Yac Uisl TOro o0 MHpoayMard BiJMNOBIiL,
BUKOPUCTOBYIOYM BJACHUW JOCBiJ 1 TOYYTTS, 3HAMOMY JIEKCHKY Ta 3HAHHS
rpaMaTUYHUX KOHCTPYKIIMA, 3pOOUTH HOTATKHU 1 MIATOTYBATUCS ISl OOTOBOPEHHS B
napax abo rpymnax. Bukiagad npononye 0OroBopeHHs KOXKHOTO acleKTy 1Mo 4ep3i ado
HaJa€ MOXJIMBICTh MPE3EHTYBAaTU MOBHY Bepcito «KyOiHry». Ha npomy erami He
JI03BOJISIETHCSI  KOPUCTYBATUCA OYIb-IKMUMH 3aco0aMu — JDKepeIaMy 30BHINIHBOT
iH(opMmaiii. Bei onucyioTh, MOPIBHIOIOTH, ACOLIIOIOThH, aHANTI3YIOTh, 3aCTOCOBYIOTD,
OILIIHIOIOTH CaMOCTIHHO.

HactynmHuii Kpok — CHOKYCJIIMBE 3BEPHEHHS A0 IITYYHOTO IHTENCKTY, SKH
KOXXHOMY BUJACTh pi3H1 BapiaHTu «KyOiHry» noHATTss «MONEY». HaBenemo npuka:

1. Describe
Money, in its physical forms, varies greatly. It can be paper rectangles of different sizes and

colors, often bearing intricate designs, portraits of historical figures, and security features like
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watermarks and threads. Coins are typically metallic discs, ranging in size, weight, and color (gold,
silver, copper, alloys), often stamped with numerical values and national symbols. Digitally, money
has no physical form, existing as numerical entries in bank accounts and databases, represented on
screens as balances. It can feel like a crisp banknote, the cool weight of coins in your hand, or the
abstract, instantaneous transfer of electronic data.

2. Compare

Money is similar to a universal translator, allowing people with different skills and goods to
exchange value. It's like a standardized unit of measurement, similar to kilograms for weight or
meters for length, but for economic worth. However, unlike a purely objective measurement, the value
of money can fluctuate based on economic conditions and market forces. It differs from bartering,
which requires a direct coincidence of wants, by providing a medium of exchange that is widely
accepted. It's also different from intrinsic value items like precious metals, as its primary worth lies
in its accepted function rather than its inherent material composition.

3. Associate

Money reminds me of:

. Power and influence: The ability to acquire goods, services, and opportunities.

. Security and stability: Having enough money can provide a sense of safety and control

over one's life.

. Stress and anxiety: Lack of money can lead to significant worry and hardship.

. Opportunity and aspiration: Money can be a tool to achieve goals and dreams.

. Greed and corruption: The pursuit of wealth can sometimes lead to unethical
behavior.

. Transactions and markets: It's the lifeblood of economic activity.

. Savings and investment: A way to store and grow value over time.

. Debt and obligation: Borrowing money creates financial responsibilities.

. Social status: Historically and currently, wealth can be associated with social
standing.

4. Analyze

Money consists of several key components:

. Medium of Exchange: Its primary function is to facilitate transactions.

. Unit of Account: It provides a common way to measure and compare the value of

goods and services.
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Store of Value: Ideally, it should retain its purchasing power over time (though

inflation can erode this).

Portability: It needs to be easily carried and transferred.
Durability: Physical forms should withstand reasonable wear and tear.

Divisibility: It should be able to be broken down into smaller units to facilitate

transactions of varying values.

Acceptability: It must be widely recognized and trusted as a form of payment.

Scarcity: Its limited supply helps to maintain its value.

5. Apply

Money can be used as:

A tool to purchase necessities like food, shelter, and clothing.

A means to acquire services such as healthcare, education, and transportation.
A way to invest in businesses and assets, potentially generating more wealth.
A mechanism for charitable giving and supporting causes.

A measure of economic output and growth (GDP).

A tool for governments to implement fiscal policy.

A motivator for work and productivity.

A means of saving for future needs and retirement.

A way to express value and appreciation (e.g., gifts).

A source of power and influence in social and political spheres.

6. Argue

1t is good because:

money facilitates complex economic systems. It provides a standardized measure of value,

making economic comparisons and planning possible. It can incentivize innovation and productivity,

as individuals and businesses strive to earn and accumulate wealth. Access to money can improve

living standards, provide opportunities for education and healthcare, and offer a degree of financial

security. It enables charitable giving and supports social programs.

It is bad because:

the pursuit of money can lead to greed and unethical behavior. Economic systems based on

money can be unstable, leading to financial crises and widespread hardship. The unequal distribution

of money can create social divisions and limit opportunities for those with fewer resources. It can

also be a source of stress and anxiety for individuals struggling to make ends meet.
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Ha npomy erari 3100yBayaM MpONOHY€EMO 3pOOUTH CIIOBHUK HOBUX JIEKCUYHUX
ONIMHUIb, HAJATU TMOSICHEHHS 1HO3EMHOIO MOBOIO ab0 migiOpaTd €KBIBaJEHTU
nepeKIaay pIAHO MOBOIO. A 3aBJIaHHS BHKJIa/Ja4a - IPOaHaIi3yBaTh ONUC 3HAYEHHS
CJIOBA, MIIOpaTH CMHOHIMH/AHTOHIMH, MPAKTUKYBAaTH CKIIAJaHHS CTBEP/KYBAIbHHUX
peUYeHb Ta NUTaHb PI3HOIO THILY, MPOAHAIIZYBaTH CIOBOTBOPEHHS, OpraHizyBaTH
OOrOBOpEHHS KOHTEKCTIB B)XHMBaHHA Ta OLIHKY YaCTOTHOCTI/CTHJIICTHYHOI
3a0apBICHOCTI.

TakyuM YMHOM JTOBOJAMMO, L0 3aCTOCYBaHHS MeTOAy "KyOlHT" Mae 3Ha4YHMIA
AUIAKTUYHUN MOTEHUiaa i MOTrIMOICHHS 3HaHb JIEKCUYHUX OJUHUILIb 3 1HO3EMHOT
MOBH, OCKIJILKY BIH:

> CRpUAE 2NUOOKOMY PO3YMIHHIO 3HAUEHHA C08a (3aMicmb NPOCMO20
3ayuyeanHs nepexnady, CmyoOeHmu po32aia0aroms Cl080 3 pISHUX paxKypcis, wo
oonomazac im yceioomMumu 1020 CeMAHMUYHI HIOAHCU, KOHMEKCMU GXHCUBAHH mda
cmunicmuyHi ocooausocmi). Hanpuknan, mpu BUBYEHHI cioBa "joy" rpani kyOa
MOXYTh CIIOHYKATH OMHCATH BIAYYTTS PaJOCTi, MOPIBHATH 1i 31 CXOKUMU €MOIISIMH,
Ha3BaTU acoliailii, MpoaHalli3yBaTU CIOBOTBIPHI €IEMEHTH, 3HAWTU MPUKIAAH
BXKMBAHHS B PI3HUX CUTYAIlISIX Ta OLIHUTH BAXJIUBICTh I[1€1 EMOIIIT B )KUTTI;

> AKMueI3ye Pi3Hi MURU MUCTIEHHA (MemOoO0 3a1YYa€E N1021YHe, AHATTMUYHE,
meopue ma acoyiamueHe MUCIEHHA, WO CHNPUAE KPAWOMY 3anam'amoeyeanHio ma
3aceoennio nexcuxku). KoxHa rpaHb BHUMarae BiJ 37100yBadiB 3aCTOCYBaHHSI PI3HUX
KOTHITUBHUX HABUYOK;

> 3abe3neyye pizHomanimuicmy HaeyanvHoi OianvHocmi ("'kyOine”
VPI3HOMAHIMHIOE MOHOMOHHI 6Npasu HA 3aNaM'smosy8anHs, poOasAdYU npoyec
Hagyanus Oinbwl yikaeum ma 3axonnoroyum). Pi3HI 3aBHaHHS Ha KOXHIA TpaHi
NIATPUMYIOTh YBary Ta 3ano0iratoTb iXHbOMY MepEeBaHTAKEHHIO;

> CMUMYIIOE  AKMUGHY y4acmes ma cnignpaylo (Memoo Modice

BUKOPUCNOBYBAMUCS SIK THOUBIOYalbHo, max i 8 epynax). I'pynoBa pobota 3 Kyoom
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crpusic OOMIHY 1/1esIMU, OOTOBOPEHHIO PI3HUX IHTEpIpEeTaliii Ta CHOUIBHOMY
KOHCTPYIOBAaHHIO 3HAaHb;
> po3eueac kKpumuune mucienna (Ocoobruso epanv "Oyinka” cnomykae
3000y6a4i8 00 aHali3y ma GUCIO06IEHHS BIACHOI OYMKU U000 JeKCUUHOI 00UHUYI, il
YacCMomHoOCmi, CIMULICIMUYHOL 0OPEYHOCMI MOUi0);
> HAOUMCAE HABUAHHA 00 PealbHO20 GUKOPUCHAHHA MO8U (P0O32750
Cl08a 8 pI3HUX KOHmeKcmax ma cumyayiax (epaumv "3acmocyeanns') oonomazae
3000y8auam  ycgioomMumu 1020  NPpAKMUYHY  YIHHICMb  mMad  HAGUUMUCH
BUKOPUCTNOBYBAMU 1l020 8 ABMEHMUYHUX KOMYHIKAMUBHUX CUMYAYIAX),
> nokpawye 3anam'amogyeanHusa 3a60aKu 0a2amopazoeomy 3a1y4eHHIO
(onpayvbos8yrouu cno8o 3 wecmu piHUX MOYOK 30pYy, 3000y8aui Guwoi oceimu
bazamopazoso 36epmaromvcsi 00 Hb0O20, W0 CHPUAE KPAWOMY 3AKDINAEeHHIO
inghopmayii 6 0oscompusaniti nam'smi).
Takum ynHOM, MeTOA "KyOIHT" € MOTYKHUM 1HCTPYMEHTOM JJI MOTJIMOJICHHS
3HaHb JIGKCUYHUX OJIMHUIb, OCKUTBKH BiH 3a0€3Me4y€e KOMIUIEKCHUN MiAX1]1 10 IXHBOTO

BUBYEHHS, 3QJIy4al0ud Pi3H1 KOTHITUBHI MPOLIECH Ta CTBOPIOIOYN YMOBH JJIsl aKTUBHOL

Ta 3MICTOBHOI HABYAJILHOT TISIJIBHOCTI

JITEPATYPA

1. McCarthy, B. (1990). About Teaching: 4MAT in the Classroom. Excel, Inc.
2. Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching
(3rd ed.). Cambridge University Press.

59



MATEPIAJIN
1V Bceykpaincwroi naykoso-npaxmuunoi Inmepnuem-xonghepenyii
«lIpobremu 8UKNIAOAHHS THOZEMHUX MO8 Y 3AKAA0AX 8UWOT OCBImU»
(3 MIDICHAPOOHOIO YUacmro)

Tersna KoHoBajieHKO

MenmTonoNbChbKUN Iep>KaBHUM TeIaroriaHui
yHiBepcuTeT iMeH1 bornana XmenbHUIIBKOTO
ORCID ID: 0000-0003-4867-324X

CTBOPEHHA CTYAEHTOIEHTPOBAHOI'O OCBITHBOI'O
CEPEJOBHMLIA I BIIVIUBOM MI’KHAPOJIHUX ITPOEKTIB

AHoTanig. Y Te3ax MpeIcTaBIeHO OCBIJl MOJEpHi3alii MiATOTOBKH BUYMTENS aHTJIIHCHKOI
MOBH B YKpaiHChKHMX MEJaroriyHUX YHIBEpPCHUTETaxX, 3A1MCHEHOI yNPOJOBXK peaiizalii CrijJbHOTro
npoexTy bpurancekoi Paau 1 MinictepcTBa ocBiTH 1 Hayku Ykpainu “LkinbHHI BUMTEIb HOBOTO
nokoiHHA”. HaBeneHo mpuKiIagy BUKOPUCTaHHS CyYaCHHMX MOJEJNEW HaBUaHHS, SKi CHPUSIOTh
BUPOOJICHHIO Y MaiiOyTHIX BUMUTEINIB aBTOHOMIi, B1IOBIJAIbHOCTI, KPUTHYHOT'O MUCJICHHS, BMIHHS
MIPAIFOBATH B KOMAH/II.

Kurouogi ciioBa: “llIkinpHMIT BYNTETH HOBOTO MTOKOJIIHHS, CTYIEHTOIICHTPOBAHE HABYAHHS,
CTYZCHTOLIEHTPOBAHE OCBITHE CEPEIOBHIIE, BUMTEb aHTIIHCHKOI MOBH, METOIMKA.

CywacHa cucremMa OCBITH y JIEMOKPAaTHYHUX JIepXKaBax TsDKIE [0
CTYJCHTOLICHTPOBAHOT MOJIEJII HAaBYAHHS 3 METOK 30CepeKEHHs Ha moTpedax ocio,
Kl HaBYaIOThCS, BUPOOJICHHI B HHUX KPUTUYHOTO MHCJIEHHS 1 TOTOBHOCTI [0
MOJ0JIaHHSI BUKJIMKIB, SIK B OCBITHBOMY CEpEJIOBHUILI, TaK 1 B 1HIIMX cepax CBOro
AKUTTA.

Bianosigno go m. 3 Crarti 32 3akony Ykpainu “IIpo Bumry ocBiTy” 3akiaau
BHUIINIOI OCBITH VYKpaiHW MarwTh 3IMCHIOBATH OCBITHIO [ISUTBHICTh Ha 3acajax
CTY/JICHTOLICHTPOBAHOTO HABYaHHS, SIKE € TIIXO0JOM JO0 OpTraHi3ailii OCBITHbBOTO
MpoIIECy, 110 epeadayae:

e 33a0XOYEHHS 3700yBauiB BHINOI OCBITH JI0 POJIi aBTOHOMHHUX 1 BIJMOBIIAJIbHUX
Ccy0’€KTIB OCBITHBOTO MPOIIECY;

e CTBOPEHHS OCBITHBOT'O CEPEOBUIIA, OPIEHTOBAHOIO HA 3aJOBOJICHHS MOTPeO Ta
1HTepeciB 3100yBayiB BHUILOI OCBITH, 30KpeMa HAJaHHS MOXJIUBOCTEH s
dbopMyBaHHS 1HAUBIIYaJbHOI OCBITHBOI TPAEKTOPIT;

e 100YJIOBY OCBITHHOTO MPOIIECY HA 3acajiax B3a€MHOI MMOBAaru i MapTHEPCTBA MIXK

y4aCHUKaMU OCBITHBOTO Tipotiecy (3axon Ykpainu “Ilpo euwyy oceimy”, 2014).
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VKpalHCbKa CHCTEMa OCBITM TMO€AHYe B co01 0araToBIKOBI TpajaMilii,
IHHOBALlIHI TEHJEHLII Ta ypaxoBye Cy4yacHlI BUMOrM ¥ BUKIMKU. Ha Hei BmuBae
Oarato (akTopiB, a TaKOXX BOHA BIJAIIPA€ BEIUKY pPOJb Y PO3BUTKY COIIAIbHO
BIAMOBIAILHOT MOJIOAl 3 AKTHBHOIO TPOMAISIHCHKOIO MO3HUINE. TakuM YHHOM,
CHUCTEMA OCBITM MAa€ BUPIIIAJIbHE 3HAYEHHS B CYCHUIBCTBI 1 CBIJYHUTH IPO T€, IO
BUUTEJIb € KJIIOYOBOIO 0C000I0 B ii CTBOpEHHI Ta BTUICHHI B *KUTTA. Lle migkpecitoe
BAKJIMBICTh BHECKY II€1aroriyHOro yHIBEpcUTeTy y A00poOyT Hauii. Buwurtemi
3a3BUYail MPOBOJATH 3 AITbMHU OUlbllle yacy, HDK OaTbku 1ux aAiTe. Buwuremni
MOKa3ylTh LUISIX A0 3HAaHb 1 BMIHb, SIKI iX Yy4HI 3aCTOCOBYIOTH y X UTTI. CloBa,
CTaBJIEHHS, MOBEJIHKA BUMUTENIB 3aIMIIAIOTHCS B 1AM SATI YYHIB 1 Ty>)K€ 4acTO BEAYTh
1X SIK MasiK.

[TigroroBka MailOyTHIX YYUTENIB aHIJIACHKOI MOBH Ma€ BpaxyBaTH, 1[0 BOHU
OyllyTh HABUaTH HEPITHOI MOBHU. A BHUBYEHHS 1HO3EMHOI MOBU — I1I€ BTOPUHHA
coriani3aiis, KIHIIEBOI METOIO SIKOI € HaBYaHHS MHCJIEHHS III€I0 MOBOIO. AHami3
cUCTEMU NpOodeciitHOT MIATOTOBKYA MailOyTHOTO BUUTEINSI aHTTIIHCHKOI MOBH MOYATKY
CTOJIITTS TIOKa3ye, 110 BOHA HOCHWJIA IIBUJIIE TEOPETUUYHUN XapakTep 1 moTpedyBaia
CremiaabHOl ajanTaiii MojoAoro BumTens a0 mpodeciitnoi chepu (Konovalenko,
2017). Ane cydacHa nikosa noTpedye akTUBHOT O, THYYKOT0, PIIIy4Oro BUUTENS, SIKUN
O0u 100pe 3HaB 1HO3EMHY MOBY Ta MIr ii eekTuBHO HaBuaTU. Hacammepea BaxxJIMBO
nam’siTaTy Npo CydacHy TEHACHIIIO J0 CTYJEHTOLIEHTPOBAHOI'O OCBITHBOI'O MPOIIECY
BIIMOBIHO J0 €BPOMENCHKUX CTaHAapTiB 1 KoHieniii HoBoi ykpaiHChKOI IIKOJH,
TOMY BUMTEJb TOBUHEH OYTH FOTOBHUI OPraHi30BYBaTH CaMe TaKE HaBYaHHS.

Ha BupoOJIEHHS CTYyAEHTOLEHTPOBAHOTO OCBITHBOI'O CEpeNoBHUIIA y 0ararbox
YKpPaAiHCbKUX YHIBEPCHUTETAX, Kl TOTYIOTh BYMTENIB AHIIIMCHKOI MOBH, BIUIMHYB
npoekT «lIKimbHUN BUUTETb HOBOTO MOKOJiHHD». Y 2013 pormi bputanchka Pama B
VYkpaini 3amnpornoHyBaja i7€0 po3poOKM HOBOI NPAKTUYHO-OPIEHTOBAHOI Ta
e(heKTUBHOI HaBYaJIbHOI MporpamMu 3 «MeTOANMKH BUKIIAIaHHS aHTJIINCBKOI MOBWY.

3aBasku bpurancekiit Pazil ta ii cnijsbHOMY 3 MIHICTEpCTBOM OCBITH 1 HAyKH Y KpaiHU
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npoexty «lllkinbHUN BUWMTENb HOBOrO MOKOJIHHS» 3 BepecHs 2016 poky B 10
YKpaiHChKUX yHIBEpCUTETaX Bi0OyJHcs MTHOOKI 3MIHU B OCBITI MailOyTHIX BUMTENIB
aHTIICHKOT MOBH. YTIPOJOBX MPOEKTY OyJI0 MIATOTOBICHO ¥ yNnpoBaKeHo Tumnoy
nporpaMmy MiJrOTOBKY BUUTEJS aHTJIIMCHKOT MOBU Ta Ha 1i OCHOBI CTBOPEHO THUMOBY
(yHiBepcanpHy) mporpaMy “MeTroauka HaBUaHHS MPEAMETIB y 3aKJalax 3arajibHoi

CEepelHbOI OCBITM’, sIKa pPO3MIIIEHAa Y BUIBHOMY JOCTYNl Ha CalTI HPOEKTY

https://ngschoolteacher.wixsite.com/ngscht/universal-core-curriculum. 3aBIsIKU

MPOEKTY OYJIO 1HTErPOBAHO HABUAHHS AHTJIICHKOI MOBHU 3 METOAMKOIO 1 HAaBUaHHS,
MMOCUJICHO CIIPOMOYKHICTH MOJIOJIOTO BUMTENS HAaBYATH AHTJIINACHKOI MOBH SIKICHO,
CTBOPEHO CyuyacHy ©0a3oBy mmiaaTGopMy METOAUYHOI MIATOTOBKM BYHUTENS 34
€BPONEHCHKUMHU CTaHAApTaMU, SIKi HEPO3PUBHO MOB’SI3YIOTh TEOPIIO 13 MPAKTHUKOIO
(bes3 ma inwi, 2020).

BaxxJ1MBOI0 OCHOBOIO CTYI€HTOLIEHTPOBAHOCTI KypCY € BEJIMKA PI3HOMAHITHICTb
dbopm HaBuaHHA Ta BUKIaAaHHSI. OCKIIbKU METOJIMKA € OCHOBHUM KypCOM HaBYaHHS
MaifOyTHBOIO BYMTENSl, BOHA MAa€ MICTUTU HaWKpalll 3pa3Kd HaBUYaHHS. 3MICT
MporpaMH TPYHTYETHCS Ha 3aBJIaHHSIX HAa KOMYHIKATMBHIA OCHOBI, BUKOPHUCTaHHI
TEeMaTUYHUX JOCHIIKEHb, MOJICJIIOBaHHI, TPYMOBUX IMPOEKTAX Ta MNPOOIEMHOMY
HaBYaHHI. YCI Il MIJXOAU CIOPSIMOBAHI Ha CIPUSIHHS BUCOKOMY PIBHIO B3a€MOJIII Ta
aKTHBHIMA 3alydeHOCTI CTYAEHTIB JO OpraHizamii iX HaBYaHHSA, caMmo- 1
B3a€EMOOLIHIOBAaHHS, BIIOBIIAJILHOCTI 3@ HOro pe3yJbTaTUBHICTh. CTYI€HTH MOXYTh
OyTH 3aJTyudeHi 10 aKTUBHOT'O HaBYaHHS, BAKOPUCTOBYIOUM HU3KY PEKUMIB:

rpynoBa pobota — Oyab-siKa HaBYallbHA [ISUIBHICTh, $IKA BUKOHYETHCS
HEBEJIMKUMH TPyNaMU CTYJICHTIB, SIK1 MPAIIOIOTh Pa30M JIsl BUKOHAHHS 3aB/IaHHS;

KEpOBaHE YUTAHHS — JIISUIbHICTD, MiJ] 4ac SKOi CTYJIEHTH 3a0X0UYIOThCS YUATATH
KOHKPETHI CTATT1 YU PO3/LIIN KHUKOK 3 TIEBHOIO METOIO;

HAaBYAaHHS METOJOM IMa3idy — METOJ OpraHizaiii AiSUIbHOCTI, 3a SKOTO Pi3Hi
CTY/JICHTH OXOIUTIOIOTh pI3HI cepr TeMHu; BOHM Mi3HIIIE OOMIHIOIOTHCS CBOIMH

3HAHHSMU;
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MIKPOHABYaHHS — MPAKTUKA, SIKA BAKOPUCTOBYETHCS B IMIJITOTOBI[I BUUTENIB, SIKa
CKJIaJIa€ThCsl 3 TPAKTUYHOI peanizaiii ¢(parMeHTIB ypOKIB Mg ayauTopii IXHIX
OJIHOTPYMHHUKIB, 5Kl OepyTh Ha ceOe poJIl YUHIB,;

MPOEKTHA pOOOTa — II€ IIJIECIPSAMOBaHa, OPIEHTOBAHA Ha 3aBAaHHS JiSIbHICTD,
3a JOMOMOTOI0 SIKOi CTYJEHTH BHPINIYIOTh aBTEHTUYHI NPOOJEMU/TIUTAHHS Ta
CTBOPIOIOTH IEBHUI MPOJYKT, SIKMUI BOHU MPE3EHTYIOTh HAMPUKIHIII BIABEJIEHOTO Yacy;
3a3BUYall nependavae TpUBALY CAMOCTIMHY poOOTy, K OKPEMUM CTYJIEHTOM, TaK 1
IpyIOI0 CTYJIEHTIB B ayJUTOPIi Ta 3a ii MeKaMu;

HAaBYaHHS Ha OCHOBI KOMYHIKaTHUBHUX 3aBJaHb — MIJXiJ, 332 SKOTO CTYyAECHTH
BUKOPHUCTOBYIOTh aHTIIIMCHKY MOBY JJisl BAKOHAHHS IIEBHOTO 3aBAaHH, aJie PU [IbOMY
BOHHM 30CEpeKEHI Ha 3aBJaHHI, a HE Ha BUKOPHCTAHHI MOBH, HalpPUKJAJ KeHc-
TEXHOJIOTII.

[HmuMu  BaknmuBuUMHU  (aKTOpaMH, SKI CTBOPIOIOTh CTYACHTOIIEHTPOBAHY
atMocepy, € 3a0XOYEHHS /10 3aCTOCYBAaHHS PO3YMOBUX HAaBUYOK BHIIOTO PIiBHA
BIIMOBIHO A0 TakCOHOMIi biryMa Ta opraHi3ailisi HaBUaHHS 3a UKJIOM JocBiny Komnba.

[leit wtukn BKJIIOYAE TMPOIECH TMEpexXUBaHHA, pedIekcii, KOHIenTyami3alii Ta
mia”HyBaHHs (Mait. 1):
Concrete

Experience
Feeling

g
3
Accommodating g Diverging
feel and do “E‘ feel and watch
<]
. [§] .
Active Processing Continuum Reflective
Experimentation Observation
Doing Walching

Converging
think and do

Assimilating
think and watch

Perception

Abstract
Conceptualisation
Thinking

Mamtonoxk 1. Iukn gocsiny Konba

Jicepeno: https://naurok.com.ua/post/chotiri-stili-navchannya-devida-kolba
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SK BUAHO 3 MaJllOHKA, IUKJIIYHICTh METOJIMYHUX 3aHATh 3YMOBIIIOE PI3HI All
CTYJIEHTIB, SIKI BUKOHYIOThCS 1HJIMBIAyaJdbHO, MApaMH, rpynaMu abo BCIEIO TPYIOO.
Koxen cnoci0 B3aemonii moBuHeH OyTu oOrpyHToBaHuM. Tak, Moxammen Pammi
CTBEP/KYE, IO UMM OUIbILIE 1HIIATUBY MTOXOAUTH BiJl CTY/IEHTIB Y B3a€MO/I1 B KJI1acl,
TUM OUIbIIIE BIIOYBA€THCA HABUYAHHS. [HIIUMU CTOBaMH, YUM O1JIbIlI€ CTYACHTIB BUIbH1
CTAaBUTH 3alMTaHHS Ta BIANOBIJATU HA HUX, NPUIMATH PINIEHHS IIOJ0 IPOIECY
HaBYaHHA, OpaTW y4yacThb B JHUCKYCISX, 1HILIIOBAaTH PO3MOBH, THM OLIbIIE€ BOHU
CIpUSIOTH TIpotiecy HaBuaHHs» (Rhalmi, 2016).

JInsi CTYJEHTOLEHTPOBAHOTO HABYAaHHS KOPHCHO OpPraHi3oByBaTH poOOTY B
rpynax 3MiHHOTO CKJIaay, A€ MailOyTHI BUMTEN] BUAThCA AISITU CIUIBHO, BIANOBIIATH
3a pillIeHHS TPy, OYyTH TOJEPAaHTHUMHU, IEPEKOHINBUMHU, 3 PO3BUHEHUM KPUTUUYHUM

MuclieHHsM. Lle poOuTh rpyny CTyA€HTIB OUIBII IPY>KHBOIO Ta 34aTHOIO 10 CIIBIpAIli,

10 BaXJIMBO JJISI HABYAHHS YIIPOJOBXK JKUTTS 1 PO3BUTKY IXHIX MPODECIiiHUX MEpex.
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BUKOPUCTAHHSA IHCTPYMEHTIB ITYYHOI'O IHTEJIEKTY Y
HAYKOBIA POBOTI BUKJIAJIAUA

AHoTanis Te3u po3riggaloTh iHTErpalio MTYYHOTO iHTEJIEKTY B OCBITHIH Ta HAyKOBUH
mpolec SK HEOOXIAHICTh ISl CYy4acHOTO BHKJIagada, IO BHUMAara€ IMOCTIHHOTO BIOCKOHAJICHHS
udpoBux HaBu4oK. [linkpecneno 3aarHicTs I aBTOMaTH3yBaTH PYTHUHHI 3aBJaHHS, CTBOPIOBATH
KOHTEHT, aHali3yBaTH JdaHI Ta TMepCOHali3yBaTH HaBuaHHSA. OcoONMuBY yBary MpUIUICHO
moxximuBocTsiM I y renepyBaHHI i€, TOMOMO31 y CTPYKTypyBaHHI HayKOBUX MyOJiKamiid Ta
I'PAaHTOBUX 3asBOK, a TAKOK TPEHYBaHHI BUCTYIIIB.

VY po6oTi po3rIIHYTO MPUHIMIK BUKOpUCTaHHSA Gemini Ui pO3BUTKY HAYKOBHX HAaBHYOK
BUKJIaa4ya. Harosomieno Ha BaXXJIMBOCTI MPaBUIBHOTO (POPMYITIOBAHHS MPOMIITIB IS €PeKTHBHOT
criBmpari 3 I, 7e mpoMnT BU3HAYAETHCS K 3aMUT a00 HAOIp IHCTPYKITIH JJIsl OTPUMAHHS BiATIOBIII.
[Tigxpecneno, 1o Brano copMOBaHUI IPOMIIT, SIKUI Ha/1a€ KOHTEKCT Ta (POPMY€ YMOBH, I0TIOMArae
mopemni LI kpaie 3po3ymitu 3anut. [letaabHo chopMyIbOBaHUI MPOMIT 3a0e3neuye OUTbII YiTKY
BiJIMOBiAb. 3a3HaueHO, 110 iHCTpYKIis 1uis LI € cBoepinHUM clieHapieM, SIKU IEMOHCTPY€E OakaHU
pe3yabTar. [lpaBunbHo chopMoBaHM TPOMIT BKIIIOYAE POJIb, IPU3HAYECHHS, ITLOBY ayIUTOPIIO,
KOHTEKCT, 3aBJaHHS Ta CTHIIb.

Kawu4oBi cioBa: mTyuyHuil iHTENeKT, HaykoBa poOOTa BUKJIanada, UU(GPOBI HABUYKH,
aBTOMATH3AIlisl 3aBAaHb, TEHEpAIlisl KOHTCHTY, aHali3 JaHuX, MepcoHami3alis HaBdaHHs, Gemini,
IpoMIT, GOPMYITIOBAHHS 3aMUTIB

[HTEerpanis WTYyYHOro 1HTENEKTY y OCBITHINA 1 HAyKOBUM MPOIEC BUMAarae Bij
BHUKJIaJaya TMOCTIMHOTO YJAOCKOHAJIEHHS CBOiX UU(PPOBUX HABHYOK, 3/IaTHOCTI
BUKOPUCTOBYBAaTU HU(PPOBI IHCTPYMEHTH Ta IATHOPMHU B CBOiK poOOTI, TOTOBHOCTI
WTH B HOTY 3 4acOM 1 BIAMOBHUTHUCS BiJl 3acTapiinx MeToiB BukiagaaHus. LlTyunnii
IHTEJIEKT Ma€ 3MOT'y aBTOMAaTU3YyBaTH MOBCAK/EHHI 3a7a4l, CTBOPUTH HOBUH 1 I[IKABUIA
KOHTEHT, MpOaHalli3yBaTu JlaHi, 3p0OOUTH NEPCOHANI30BaH] 3aBAaHHA JJis CTYJICHTIB.
Takoxx III moxke OyTu BUKOpUCTaHUW nJig1 TeHeparii iaeil, JomoMoru Yy
CTPYKTYypyBaHHI HAyYKOBHUX IyOJIKaIlliil Ta TPaHTOBUX 3asBOK, TPEHYBaHHS BUCTYIIIB

Ha KOH(pEpEHIIsX.
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B cBoiii po00TI MU PO3IIISTHEMO NPUHIIMIHN BUKOpUCTaHHS Gemini JJis PO3BUTKY
HaBUYOK BHKJIaJadya B BUKOPUCTaHHI IU(POBUX IHCTPYMEHTIB B HAyKOBiil poOOTI.
Te3u 0a3yroThCs Ha NOCTIKEHH] Ta aHali31 marepianiB Axanemii L1 st ocBiTsH Bijg
Google, siki cCTBOpEeHI MIKXHAPOJHUM 1HXXEHEPOM-TIEAArorom, M01ueHToM CyMCBhKOTO
Jep>KaBHOTO YHIBEpcUTETY ApTeMoM ApTioxoBum [1].

Gemini Mae 3MOTy JOMOMOITH HAYKOBIIO B IMOIIYKY HOBHMX JOCIIJTHULIBKUX
i1eil. Mu 3BepTaeMo yBary Ha Te, 10 npu cnuikyBaHi 3 11l HeoOXigHO mpaBUIBHO
dbopmyBaTu mpoMnTH, 00 caMe IIe 1 € 3aMOpPYKOK IUIIHOI CHIBIpalil 3 IMITYYHUM
iHTenekToM. [IpoMnt — 11e 3anuT a6o HaO1p IHCTPYKIIiH, siKi MU niepeaaeMo moaeni LI
JUIsl OTpUMaHHA BIAMOBiI. BiH 3a7a€ KOHTEKCT 1 (OpMYy€ YMOBH, 1110 JOMOMAraroTh
MOJIENl «3po3yMITU», SIKy iHGopMalilo NoTpiOHO Hamatu [2]. Uum nerasnbHilie
c(hopMyJIIOBaHO MPOMT, TUM OUIBIN YITKY BiAMNOBiAL Oyme orpumano. Ilo cyrti, 1e
THCTPYKILIS JUIsl IITYYHOTO I1HTENEKTy SIK caMme 1 IO LIyKaTd, B AKOMY (opMari
JEMOHCTPYBaTU pe3yJbTar. SK mnpaBuiao, mpoMnT (POPMYEThCS 3a 3arajlbHUMHU
MpaBWJaMl — BU BKa3ye€Te CBOK pOJib, HAMNPUKIIAJ, BUKIAJa4 1HO3EMHOI MOBH,
KOHTEKCT — 3aBJaHHs OyJae s 3700yBayiB OCBITH, SIKI BUBYAIOTh aHIJIIICHKY MOBY,
piBHs B1, came 3aBnanHs — ctBopu 10 TeKCTy 10 TeCTOBUX 3aBllaHb 3aKPUTOTO TUITY 3
4 BapiaHTaMu BIJIOBi/IEH, A€ MPaBWIbHOI € TUIBKM OAHa. [lokaxku mMpaBHIIbHY
BIAMOBI/Ib 1 1akl MOSICHEHHS 017151 KOYKHOTO 3alpONIOHOBAHOT0 T0OO0 BapiaHTa. Jlami 3a
MoTpeOn MOXkHA BKa3aTu (opmaT 3aBIaHHS 1 OOMEXeHHsI Ta BUMOTH. ToOToO, SKIIO
HayKOBEI[b Ma€ Ha METI 3HANTHU SIKICh HOBI JOCIIIHUIIBKI 1/1€1, TO IPOMT MOXKEe OyTH
MOJaHO TaKUM YMHOM — sl JIOCHIJKYI0 MpoOieMu HaBuaHHs 3100yBaviB ocBiTH (OC
«MaricTp») HaBMYKaM CTBOPEHHs Mpe3eHTallid 1HO3eMHUMU MoBaMu. Ha ocCHOBI
OCTaHHIX JOCII/I)KEHb 3alPONOHYH 2-3 HOBUX a00 HEJOCTATHHO BUBYEHUX HAIIPSIMKIB
JUIsi HayKoBoi poOoTu B 1iM cdepi. OOrpyHTyd iX akTyanbHICTb. MU HaBeaemo
B1AIIOB1AL Gemini JHIIE YaCTKOBO:

1. 3acTocyBaHHs reHepaTMBHUX MoJeseH ITY4YHOro inreaexkry (IHI) pus

MiITPUMKH CTBOPEHHS Npe3eHTaliil iHO3eMHUMH MOBAMHU.
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o CyTb HanpsaAMKY: [{oCiiaKeHHsI MOXKJIMBOCTEN BUKOPUCTAHHS Cy4YaCHUX
reHepatuBHux mojnened LI (manpuknan, Ha 6a3i TpancpopmepiB, Takux sk GPT-
MOAI0H1 apXiTEKTypH) NJisi IOMOMOTH 3100yBayaM OCBITH Y CTBOPEHHI Mpe3eHTallii
1HO36MHUMH MOBaMU Ha PI3HUX eTanax:

. I'enepauniss yepHerok cuenapii: IIII moxe nomomararu reHepyBaTu
0a30B1 CTPYKTYpHU MPE3EHTAallli, KJIIOUOBl T€3U Ta apryMEHTH 1HO3EMHOIO MOBOIO Ha
OCHOBI HaJIaHO1 1HPOpMAITii.

° DopMyTIOBAHHA CKJIAAHUX pedyeHb Ta (pa3: I moxe acuctyBatu y
nepekiiaii Ta GopMyIIOBaHHI CKIQJHUX IpaMaTUYHUX KOHCTPYKIHN Ta crnenudiuHoi
JIEKCUKHU 1HO3EMHOIO MOBOIO.

. CTBOpeHHsI BI3yaJlbHOI0 KOHTEHTY (TekcroBoro): Il wmoxe
JoTIoMaraTi 'y CTBOPEHHI JIAKOHIYHUX Ta 1H(MOPMATHBHUX TEKCTOBUX OJIOKIB IS
CJIai11B 1HO3EMHOIO MOBOIO.

. I'enepanis minkazoxk s Bucrymy: I moxe crBOproBaru
MEPCOHAII30BaH] MIJKA3KH JJI1 YCHOI'O BUCTYIY 1HO3€MHOI0 MOBOIO, BPaxOBYIOUHU
PiBEHb BOJIOJIIHHS MOBOIO Ta 3MICT MPE3EHTAallli.

AKTYaJIbHICTB:

o 3pocTtaoua [OCTYNHicTh Ta mOTY:XKHicTh reHepaTuBHux [III-
Mojeseii: OctanHi gocsrHeHHs B ramy3si LI BigkpuBarOTh HOBI MOXJIMBOCTI JJIS
aBTOMaTH3allli Ta NIATPUMKH CKJIaJHUX MOBJIECHHEBUX 3aBJIaHb.

. IloTrpeb6a y 3HM:KeHHI MOBHOro Oap'epy: CTBOpPEHHsS SKICHUX
Mpe3eHTalld 1HO3EMHOK MOBOIO YaCTO € 3HAYHUM BHUKJIMKOM )i 3700yBayiB OCBITH,
0COOJMBO HAa MOYATKOBUX Ta CEpPEHIX PIBHAX BosOJiIHHS MoBoto. I moxe cratu
IHCTPYMEHTOM, 110 MOJIETIIUTH 1Iel MpoIec.

o HinTpumka camocriiiHoro Hap4yaHus: IIII moxe BucTymatum sk
BIpTyaJqbHUM AaCUCTEHT, HaJal4u MIATPUMKY Y CTBOPEHHI NpE3eHTaIlil I[o3a

AYJAUTOPHUMHU 3aHATTAMU.
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o Po3BUTOK MiNKKYJIbTYpHOI KOMYHiKamii: IlokpameHHs HaBHUYOK
CTBOPEHHS MPE3EHTalllil 1HO3eMHUMU MOBaMU CIpusi€ €(PEKTUBHIMINA MI>XHAPOIHIMI
akazeMiyHii Ta npodeciitHiii B3aeMOii.

Ak mu Moxemo 6auutu LI npornonye Ham 0arato MiKaBUX 1 NEPCHEKTUBHUX
HaIpsMKIB s JociikeHHs. HactynmHoro nomomororo s Bukiagada Bin I e
CTPYKTYpYBaHHS HayKOBHX ITyOuikamiid. Gemini 4y10BO CIIPABISETHCS 3 OpraHi3alliero
CTPYKTYpPH CTaTTI 3a MOJAHOIO TEMOI0. B mMpomMTi MM BKa3zyeMo, 1110 caMe HaM MOTPiOHO,
HaIpUKIaJ, BKa3aTU aKTyaJbHICTh, METY, MpoOJieMy, 3aBJaHHs 1 Tak aani. Gemini
PpO3p00JIsi€ MOKPOKOBY CTPATET1I0 HAMMMCAHHS CTATTI 1 HA/Ia€ JIEK1JIbKa BapiaHTIB.

[Tpn HanmcaHHI HAYKOBOI pOOOTH JOCIIIHUK aHANI3y€e BXKE HAsABHY JIITEPATypy
Ha CBOIO TEMY, IIIYKA€E CTATTi, HOPIBHIOE 1X, JOCIIIKYE 1 pOOUTH KOPOTKI pe3tome. [0
3a/ady Takok Moxe B3siTh Ha cebe LIII. HaykoBeupb Moke MONpPOCUTH 3HANTH BCi
CTaTTl 32 CBOET TEMATUKOIO 1 NMPOAHAII3YBaTH iX. 3 BIACHOTO JIOCBITY, TAKUU METOJ
po6otu 3 Gemini He 3aBKIU MPAIIO€ TPABUIBLHO, 00 MOKHA OTPUMATH BUTAJaH1 CTaTT1
HEICHYI0YMX aBTOPIB, siki 3renepyBas L. Hagany Bianosias LI noTpidHO monpocutu
MpoaHaIi3yBaTH 1€ pa3 1 IEPEBIPUTU CaMOCTIIHO pe3ynbTat. Kpaiile 3aBaHTaKUTH 110
Gemini psig cTaTtei 1 JaTu 3aBJAaHHS IPOAHAI3YBATH iX 1 3pOOUTH KOPOTKE PE3IOME 10
KO>HOI.

Gemini MO)Xe CTaTH IMOMIYHUKOM 1 B TpPEHYBaHHI BHCTYIIB Ha HayKOBHUX
KoH(pepeHUisiX. B mpomnTi HEOOXiZHO BKa3aTH TEMY BHCTYILy, OCHOBHI 1€,
npoOJIeMHI MUTaHHS, 3aBAaHTAXKUTU TEKCT BUCTYMY 1 nonpocuTH LI HagaTu npuknanm
CKJIQIHUX MHUTaHb, KI MOXKYTbh MOCTyHNUTH BiJ ayauTopii [3]. Takox Gemini moxe
03BYUYHUTH MPE3EHTAIIII0, 1100 HAYKOBEI[b MaB 3MOT'y 31 CTOPOHH OLIIHUTH CB1i TEKCT.

Hyxe kopucHuM pecypcoM € Gem 60T y Gemini. Woro moxHa HaJIAIITYBaTH Ha
Ty pojib, sKa MOTpiOHAa Juis peani3alii Bamoi METH 1 BIH CTaHE BalllUM
MEPCOHANI30BAHUM TNOMIYHHUKOM Ta €KCHEePTOM, KUl Oyae 3aiiMaThcs MOIIyKOM
MaTepiaiiB JHIIEe B TOTPIOHOMY HAYKOBI[IO HanpsMKy. Hanpukmnan, Mu 1OCIIIKYyEMO

MUTAHHS HaBYaHHS 3700yBauiB CTBOPEHHIO MpPE3CHTAIlld 1HO3EMHUMH MOBamMu. Mu
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CTBOPIOEMO 0OO0Ta SIK HAayKOBLS 3 JOCHIDKEHHS Il€i TeMU 1 OyIeMO OTpUMYyBaTH
reHepalio 11ed, cTaTed, MaTeplaliB y By3bKOCHEIlali30BaHOMY KOHTeKcTi. [lpu
CTBOpEHHI 00Ta, NOro MOKHA BUOpATH 3 BXKE€ TOTOBUX, a00 CTBOpUTH cBiil. HeoOxiaHO
natyu 00Ty Ha3By, HAMCATH, IO CaM€ BU BiJl HOT'O YEKAETE 1 IaTU 1IHCTPYKILiIO, IO
oMy noTpioHO pobuTu. Brnaaka st ctBopeHHst Gem 60Ty y Gemini 3HaXOAUTHCS 3
TiBOi CTOpOHU 1 Mae Ha3By Menemkep Gem OOTIB.

[Ile omHUM KOPUCHUM PECYPCOM, SIKMII €KOHOMHTB Yac Ta 3yCUJUIS HAYKOBIS €

NotebookLM( https://notebooklm.google.com/). Ile iHCTpyMeHT, 110 AomOMarae

BUBYATH 1H(OpMAIIiIO 3 3aBaHTAXXKEHUX JIKEpea 1 CTBOproBaTH TekcTu. Hampukian,
HaJaTH KOPOTKE pe3loMe, ayjiolnepekad TeKCTy, NoOyAyBaTH JIMUCT IHTaHb.

[IpouuTyBaTH NOCHJIAHHA, 3HAWUTH JDKEpesla LUTYBAHHS B IHTEPHETI JIOMOMOXKE

Perplexity Al (https://www.perplexity.ai/), mourykoa cucrema i 4at-00T IITY4YHOTO
IHTENIEKTY, IKi BAKOPUCTOBYIOThH BEJIMKI MOBHI MOJiefi. B 11bOMY 3k HampsiIMKy Ipaiftoe

1 Scite Al (https://scite.ai/assistant). Bin moka3ye siky came poOOTy LHTYIOTh, SIK ii

MIITPUMYIOTh, IKI MOMEHTH BUKIIMKAIOTh MMUTAHHS, TPOMOHYE MyOIIiKaIliil 3a 3aUTOM
1 CHMCOK TIOCHJIAHb.

BMiHHS HayKOBIISI KOPUCTYBATUCSA CYYaCHUMU 1HHOBALITHUMHU JOCSITHEHHSIMU B
chepl MITYYHOTO IHTENEKTY BIJIKPUBAE€ HOBI TOPU30HTHU ISl CAaMOBJOCKOHAJICHHS,
€KOHOMHUTbh 4ac Ta 3yCHJUJIS, HAIUTOBXY€ HAa HOBI JOCHIJHULBKI 171€1 Ta HUIAXU iX

BUPIIICHHS.
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ACTIVE FORMS AND METHODS OF TEACHING ENGLISH

In the modern educational environment, much attention is paid to the use of
active forms and methods of teaching aimed at activating students' cognitive activity
and stimulating their interest in the learning process. The relevance of using interactive
teaching methods lies in the fact that, thanks to their effectiveness and potential,
teachers can make learning more accessible, interesting, and productive. Particular
attention should be paid to the use of these methods in foreign language classes since
they contribute not only to increasing the level of language competence but also to the
development of the student's personality.

Modern society requires experienced, well-rounded individuals capable of self-
determination and independent adaptation within a team and society. The use of active
forms and methods of learning helps to stimulate students' cognitive activity and allows
for the engagement of all participants in the educational process.

Active learning methods are a system of methods that ensure the activity and
diversity of students' analytical and practical engagement during the learning process.
They are based on practical orientation, a game-like approach, creativity in learning,
the use of students’ knowledge and experience, group work organization, the
involvement of all sensory organs, an activity-based approach to learning, movement,
and reflection.

Interactive learning involves teaching students in a way that encourages active
participation in the learning process. There are various ways to create such a learning
environment, most often through teacher-student and student-student interaction, the

use of audio and visual aids, video, practical demonstrations, and interactive exercises.
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Teachers who encourage students to actively interact and develop their own
thought processes contribute to the formation of long-term memory. This not only
increases the amount of knowledge students retain but also enhances their interest,
motivation, cognitive skills, group interaction, and ability for self-expression.

There are several effective strategies for encouraging speech during foreign
language lessons through interactive learning:

1. Think, pair, and share — This method encourages engagement, improves
communication levels, and increases cognitive load, which leads to better material
retention.

2. Brainstorming — It helps students learn to work together and, most
importantly, learn from each other.

3. Buzz session — This method is often used to generate new ideas, improve
processes, or solve problems.

The analysis of scientific sources in the fields of pedagogy and psychology allows
us to consider the use of interactive technologies in the educational process as a
dynamic system of interaction between teachers and students, based on active subject-
to-subject interaction. This creates a learning environment in which teachers and
students act as partners who are motivated toward educational and cognitive activities.

Based on the above, it can be stated that the effective use of interactive methods
in teaching promotes the development of students' critical thinking and cognitive
interests, contributing to the formation of their confidence and ability to express their
own opinions freely.

It is worth noting that, in the modern context of the digital transformation of the
educational environment, interactive technologies play a crucial role in the formation
of students' foreign language competence. One of the most effective platforms for
organizing the educational process in higher education institutions is Wordwall. The
use of this platform enables the creation of interactive tasks aimed at developing

students’ lexical and grammatical skills, communication abilities, and critical thinking.
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Key Advantages of Using the Wordwall Platform in the Educational Process:

o Dynamism and gamification — The use of interactive exercises, quizzes,
crosswords, anagrams, and matching tasks increases student motivation and engages
them in active participation in the learning process.

o Individualization of learning — The platform allows for the adaptation of tasks
according to the student's language proficiency level, which, in turn, contributes to
effective material retention.

e Development of independence — The ability to independently complete
interactive exercises on the Wordwall platform promotes autonomous learning, which
is essential for forming a competent professional in the modern educational
environment.

o Instant monitoring and feedback — The ability to quickly assess results allows
for timely adjustments to the learning process and tailoring it to the students’ level of
preparation.

The main features of Wordwall include a wide range of templates for creating
various tasks, such as: Games: "Time challenge". Puzzles and flashcards. Wheel of
Fortune. Quizzes. Matching exercises.

It can be concluded that the implementation of the Wordwall platform in foreign
language classes will encourage the activation of students' cognitive activity and the
effective formation of practical language skills. This aligns with the principles of
student-centered learning and supports the implementation of a competency-based

approach in foreign language teaching.
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GAMIFICATION IN LANGUAGE LEARNING: THE EFFECTIVENESS OF
INTERACTIVE METHODS

Abstract This study explores the effectiveness of interactive methods in English language
acquisition, focusing on game-based learning, digital tools, and collaborative platforms. Through a
review of recent empirical studies and classroom applications, the research identifies key
gamification strategies, such as point systems, leaderboards, rewards, and role-playing that
significantly improve learners' linguistic performance and communicative competence. The findings
suggest that when aligned with pedagogical goals, gamified environments foster deeper cognitive
involvement and support a learner-centered model of instruction.

Keywords: gamification, interactive methods, educational process, Duolingo, Kahoot!,
Quizlet, MinecraftEdu, educational games.

Due to the new challenges in Ukrainian society during the war, changes in the
educational process in higher education institutions, especially those located in close
proximity to the front line, have taken place. The dominant form of education there is
distance learning. The choice of the form of education was directly related to the
possibilities of ensuring the safety of the subjects of the educational process. There
have also been changes in the teaching of foreign languages in non-language Higher
Education Institutions (HEI) (Jlememenko-Jlarona, 2024). Teachers have critically
analysed the most popular methods and tools for distance learning of foreign languages
in higher education and are rapidly introducing interactive methods in the learning
process. The methodology of teaching foreign languages needs to be diversified and
updated, namely, the involvement of the latest interactive technologies in the learning
process (Jlememenko-Jlaroaa, 2020).

The professional formation of a future specialist depends on certain human
characteristics that determine the ultimate success of a student’s formation as a
professional and his or her readiness for professional activity. The development of the

Internet and the widespread use of computer games have created the need to create new
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attractive educational practices, including gamification as an innovative form of
education and training with significant potential to complement and expand the
possibilities of traditional learning.

It is known that modern university students live in a special interactive gaming
space, so gamification is actually used to create a familiar and cosy environment for
them. This environment, if properly organised, helps to improve learning efficiency.

Digital platforms, such as Moodle, Google Classroom, Microsoft Teams, Canvas,
OpenEdX and others, allow for both synchronous and asynchronous learning,
providing access to educational content at any time. This is especially important for
students who combine study and work, have individual needs, or are in different time
zones and especially during distance learning. The main functions of such platforms
are systematisation of educational content, interactive interaction (tests, surveys,
forums), feedback support, analytics of student progress and assessment tools.

Moreover 1. Sushchenko noted that the use of game mechanics helps to absorb
abstract or complex information more effectively, develop logical thinking, creativity
and strategic planning (Cyuienko, 2019).

The concept of “gamification” was introduced by computer game developer N.
Pelling in 2002 (Pelling’s, 2025).

The developers of game models and applications intended for use in education
name “several functions of the game in the modern educational process” (Imepinze, Ta
iH., 2020), namely: “game as a way of creating an innovative environment; game as a
way of gaining knowledge from different fields; game as a simulation; game as a way
of discussion; game as a way of research; game as a way of mastering practical skills;
game as a way of role-playing and reflection”.

Gamification, thanks to its ability to engage and motivate learners, is becoming
one of the most powerful tools for improving the efficiency of learning processes. In a
world where technology is increasingly pervasive in our everyday lives, learning

methods are also evolving.
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The use of gamification in education involves the application of certain elements
that make the course more engaging and add to the motivation of participants. The
main idea behind of gamification is to get constant feedback from the user, quick
mastery of the general functions of the game and gradual immersion of the user (student)
into more subtle aspects.

The game should be considered one of the types of interactive teaching methods
that among other things, aims to implement the psychological processes of self-
realisation of the student. Emotional experiences, a sense of achievement, reflection.
During the pedagogical game, students take an active position, and their interest in the
object of knowledge is growing.

At the same time, the role of the teacher is transformed, he or she becomes the
organiser and leader of the of the process. To implement pedagogical interactive games
in the educational process, require the teacher to be competent in the use of appropriate
technologies.

A good example of gamification in action is the rating system in HEI. Students
who take the highest places in the rankings are eligible for scholarships. Financial
incentives become a good external motivator to improve one’s own achievements.
Students can also add personal and nominal scholarships for special achievements in a
particular field.

To integrate a gaming element into the educational process, teachers and their
students can use existing tools and platforms (KoncrankeBuu ta iH.,2022). Here are
examples of the most popular ones:

Duolingo 1s a gamified mobile app. This popular language learning platform uses
points, levels, and rewards to keep users motivated. For example, users receive
‘ribbons’ for completing lessons every day, which encourages them to study regularly.

Kahoot! 1s a platform for creating interactive quizzes that allow students to
compete with each other in real time. This, in turn, contributes to the acquisition of

knowledge in an interesting way.
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Quizlet is a tool that allows its players to create and take flashcards to effectively
memorise information. Users can also compete with each other in the Match mode.

MinecraftEdu 1s an online simulator in which players can create game worlds
from blocks and interact with other players, and is actively used in the educational
process.

During educational games, the material is repeated in various forms and with the
help of various methodological techniques. Classroom activities should be combined
with games, and this should be done at different stages of the lesson: updating, learning
new material, consolidating the material learned, repeating or summarising topics.

Visualisation and simultaneous exposure to different senses activate cognitive
activity and facilitate the learning of educational material by undergraduate students of
various specialities (Imepinze, Ta iH., 2020).

Studies show that in the context of educational games, students develop skills in
solving practical problems using non-standard approaches. The use of non-standard
approaches, the development of communication skills teamwork, and improve the
ability to quickly navigate in in today's changing environment.

In our opinion, it is necessary to introduce pedagogical games into the

educational process and develop appropriate methods.
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OCOBJINBOCTI BUKOPUCTAHHS BIIEO SAK 3ACOBY
ACHUHXPOHHOI'O HABYAHHSA IHO3EMHUX MOB

AHoOTanig. Y CTaTTi PO3MNISIHYTO MOTEHIiaJl BUKOPHCTAHHS BiZIeO SK OCHOBHOTO 3aco0y
ACMHXPOHHOTO HAaBUYaHHS 1HO3EMHHMX MOB B YMOBAaX 3MIIIAHOTO a00 AMCTaHIIHHOTO HaBYaHHS.
3Bakatoun Ha oOcraBuHHM, cnipuurHeHi naHaemieilo COVID-19 ta moBHOMacmTaOHOIO BiifHOIO B
VYkpaiHi, akIieHT 3p0o0JIeHO Ha HEOOXITHOCTI afanTailii OCBITHBOTO MPOIIECY 10 YMOB HECTa01ILHOTO
JOCTYIy A0 OHJIaiiH-3aHATh. [IpoaHai3oBaHO mepeBaru Ta BUKJIMKA aCHHXPOHHOI pOOOTH 3 Bif€O,
30KpeMa B acleKTi pO3BUTKY HaBUYOK ayAiIOBaHHSA Ta yCHOro MoBiieHHs. HaBeneHo kiacudikario
OCBITHIX BiJIeO 3a THUIIAMH, iXHI IJIi Ta MPUKIAAU 3aCTOCYBAHHS Y MPOIECI BUBUCHHS aHIIIIHCHKOI
moBHu. Okpema yBara NpuiJieHa eTamaM CTBOPEHHsS SKICHOTO HaBYAJIbHOTO Bil€O, a TaKOX
XapaKTepUCTHKaM, SIKi 3a0€3MeuyloTh HOro eeKTHBHICTh, TOCTYIHICTh 1 3aJy4eHHS CTYACHTIB 10
aKTUBHOTO 1H/IMBIIyaJli30BaHOTO HABYAHHS.

KurouoBi ciioBa: Bijeo, HaBYaHHS 1HO3EMHHMX MOB, aCHHXPOHHE HaBYAaHHSI, AUCTAHIIIHE
HaBYaHHS.

OcraHHl T’ATh POKIB CTaldM HaJ3BUYAWHO CKJIAJHUMU s YKpaiHU uepes
nangemito COVID-19 Ta noBHomacmitabHy BifiHY. Yci cdepu CyCHUIBHOIO KUTTSA
3a3HalIM ICTOTHHUX 3MIH 3a]1s 30epekeHHs e(DeKTUBHOTO (DYHKI[IOHYBaHHS, 1 CUCTEMa
OCBITH IOCTaJIa Mepesl 0COOIMBO CEpHO3HUMH BUKIMKaMU. BUKIagaHHS 1HO3EMHHX
MOB, [K€ TPAAUIIAHO 3IHCHIOBajoOCS y (opmaTi OYHMX 3aHATh, Y TOMY YHUCHl U

€JIEMEHTH CaMOCTIMHOT0 HABUYAHHS, TOTPEOYBAI0 OYHOTO OI[IHIOBAHHSI, ONIEPATUBHOTO
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3BOPOTHOTO 3B 3Ky Ta aHali3y MNOMMJIOK. 3a Cy4YaCHHX yMOB, KOJIM BHUKJIaJadl Ta
CTYJCHTH HE 3aBXKIU MaIOTh 3MOTYy €()eKTUBHO B3a€EMO/IIATH B CHHXPOHHOMY PEXKHUMI,
0co0NUBO y cepi ayniroBaHHS 1 TOBOPIHHS, BUHUKAE HEOOXITHICTh 3MIHUTH M1X0IU
70 OpraHizallii IMX BHUJIB MOBJIEHHEBOI MISIILHOCTI 331 30€peKEeHHS MOTHBAIlli,
3aJIy4eHHS Ta 3aHYPEHHS CTYJIEHTIB B OCBITHIM MPOIIEC, [0 € KPUTUUHO BAXKITUBUM JJISI
JOCSITHEHHS Pe3yJIbTAaTiB HaBYAHHSI.

OpHuM 13 e(pEeKTHBHUX CHOCOOIB MOJAHHS YCHOTO MOBJIEHHS CTyAEHTam,
30KpeMa CTyJeHTaM HEMOBHHUX CIEI[laJbHOCTEN, € BUKOPUCTAHHS BiJleOMAaTepialiB.
[lepernsy Bizieo, 3MICT KX € TEMAaTUYHO PEJIEBAHTHUM, CIIPUsIE€ KOHIIEHTpAIli yBaru
CTYJCHTIB, TMOJIETIIye 3aCBOEHHS JIEKCMKM 3a TEMOIO, a TaKOX JoIoMarae
BI/IMPAIIOBAaTH BUMOBY Ta IHTOHAIIMH1 MOJIENI.

VY peanisix 3MIIIAHOTO HaBYaHHS Oarato CTYJEHTIB HE MaroTh 3MOTM Oparu
y4acTh B OYHUX YM OHJIAWH-3aHATTSIX Yepe3 HecTaOlUIbHE I1HTEepHET-3’€IHAHHS,
nepe0yBaHHs B PI3HUX YaCOBUX MOsICaX, MOBITPSIHI TPUBOTH 200 0COOMCTI OOCTaBUHMU.
3a TakuX yMOB AaCHMHXPOHHE HAaBYaHHS 3 BUKOPUCTAHHSM BIJIEO CTA€ BAXIUBUM
IHCTPYMEHTOM MIATPUMKHA OCBITHBOTO TPOIECY SK JUIsl BHUKJIAJayiB, TaK 1 JIA
CTY/ICHTIB.

CunxpoHHa poOoTa 3 BiJieO 3a3BHYall BKIIOYAE TPAAMIINHI €Tamu: BCTYIHE
3aBJJaHHS, 03HAWOMJIICHHSI 3 B1JI€0, ONEPE/IHI JIEKCUYHI BIIPABU, IEPBUHHUHN MEPETIIs]I,
BUKOHAHHS 3aB/IaHb HAa PO3YMIHHS (HAMPUKIIAJl, 3alIOBHEHHS TPOITYCKIB, BIJMOBI/I HA
3alUTaHHS), MMOBTOPHUN MEperyisj MOBHICTIO a00 OKpeMHuX (QparMeHTiB, a TaKOX
MICIANEPErsI0Bl 3aBIaHHs, CIPSMOBaHI Ha pPO3BUTOK HaBUYOK XXI cromiTrs —
KPUTHUYHOTO MUCJIEHHS, YMIHHS BUCJIOBIIIOBATU BJIACHY TyMKY Ta OOIPYHTOBYBATH fii.

AcuHXpOHHa poOOTa 3 BIiJIEO, HA BIAMIHY BIJI CHHXPOHHOI, BHUKIIOYAE
MOXJIMBICTh TPYMOBOI Ta MapHOI B3a€MOJIi, OJHAK HAaJla€ CTyJEHTaM aBTOHOMIIO.
Bonu MOXyTh neperiisiaTy Bijieo HEOOMEXKEHY KUTbKICTh pa3iB, 3yMUHITH MOT0 B pasi
BUHMKHEHHS TPYAHOILUIB, BHUKOPUCTOBYBaTHM MOXJIMBOCTI Bijeoruieepa (3MiHa

IIBUJIKOCTI BIATBOPEHHS, YBIMKHEHHSI CYOTHUTPIB 1HO3EMHOIO MOBOIO), a TaKOX
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30BHIIIHI PECYPCU — CIOBHUKHU, MOBHI1 foAaTKu Toio. [lonpu nmoteHiiiiine 3HUKEHHS
PIBHSI KOHIIEHTpaIlli yBaru, e ¢gopmar fae 3MOry IpalfoBaTH y BIACHOMY TEMIIi Ta
1HAMBITyalli3yBaTH OCBITHIN JOCBIJI.

BonHouac takuii miaxia nepegdadae BUCOKY CTYMiHb BIJMOBIAAIBHOCTI 3 OOKY
CTyJICHTa: caM€ BiH 00Mpa€e — JOTPUMYBATUCH IHCTPYKIIIM BUKJIaJa4a, KOPUCTYBATUCH
TOAATKOBMMH MaTepiajlaMu JUIsl ITABUILIECHHS PiBHS BOJIOJIHHS MOBOIO, UM, HABITaKH,
IIyKaTU JErKl NUISIXW (HanpuKiIad, BUKOPUCTOBYBATH ABTOMATHYHI IMepekiajayi,
CyOTUTpH PIJTHOIO MOBOIO, 200 3HAXOJAUTH TOTOBI1 BIJMOBI/II 10 3aBJaHb).

KoHTponbH1 3aBIaHHs 3a pe3yjbTaTaMu aCUHXPOHHOTO MEPETJIANy BiJI€O, SIK
MpaBUJIO, MAlOTh MUCHMOBUM XapaKTep: HAMHCaHHS ece abo JIKCTa MEBHOTO THUITY
BIAMOBIAHO 70 TeMU. TakuM YHWHOM, aCHHXPOHHA MOJelb mepeadadae mepeBakKHO
CaMOCTIHY pOOOTY 3 MOJAJIBIIUM OI[IHIOBAHHSIM PE3yJIbTAaTIB BUKJIAaueM. Y IIbOMY
PO3YMIHHI BIJICYTHICTh O€3MOCEPENHBOI YUacTi BHKJIaJaya y MPOIECl € HE CTUIbKU
€JIEMEHTOM 3MIIIaHOTO HaBYAHHS, CKIJTbKM BUMYIIEHOIO aJbTEPHATHBOI0 OYHOMY YU
OHJIAMH-TIEPETIIAly BiJ€O B ayAUTOpIi a00 MiJl Yac BiieokoHepeHLi (Hanpukiam, y
Zoom).

B yMoBax BO€HHOro CTaHy YKpaiHChKI MeJaroru NparHyTh 3a0e3MeunuTH
Oe3MepepBHICT, Ta CTaOLIBHICTH OCBITHBOTO MpOLECY. 3 METOK HaJaHHS BCIM
3100yBayaM OCBITH, HE3aJIeKHO BIJl iXHBOIO JOCTYNYy JI0 OHJIAMH-KOH(MEpEeHIIii,
MOXJIMBOCTI ONAHyBaHHS HAaBYaJbHOI'O MaTepialy, BUKJIaJadl aHTIIMNCHKOI MOBH
aKTHUBHO BIPOBAKYIOTh BUKOPHUCTAHHS BiJIeOMAaTepialliB, SIKI CTBOPIOIOTHCS HUMHU
caMHUMHM a00 CTyJEHTaMu, 110 A03BOJIsIE€ 3100yBAaTH 3HAHHS HUISXOM MEPErIIsiAy BiJeo
y 3pY4YHUM JJIsI HUX 4Yac, HE3BaKAlOUM Ha PI3HUIIO B YaCOBHUX MOsACAX, OOMEKEHUI
JOCTYIl 10 MIBHJIKICHOTO IHTEpHETY a00 HEOOXIJHICTh CHUIBHOTO KOPUCTYBaHHS
TEXHIYHUMU 3aC00aMH 3 WICHaMH POJMHH YU CYCIIaAMH I10 KHUTILY.

B tabnumi 1 mpeacraBieHo kiacudikaiiio BiJie0, CTBOPEHUX BUKIIalayaMH Ta

CTyACHTaMHU, IJII aCHHXPOHHOT'O BUBYCHHA 1HO3EMHHUX MOB.
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Taoauusa 1. Knacudikauis Bineo, siki CTBOPHOIOTHCA BUKJIAIa4aMHU Ta CTYAeHTAMMU, I

ACHHXPOHHOI'O BUBYCHHHA iHO3eMHHX MOB

Tumn Bineo Onuc Mera Merta y BUBYeHHI Hpuxnax
iHO3eMHOI MOBH
HaBuaabHi IMogcHenus IMogcHenus Po3’acuenns Bineo mpo
Bineo CKJIaJIHAX TEM TEOPETUYHUX MOBHHUX CTPYKTYD, BUKOPUCTaHHS
(Instructional abo KoHIeNiii | Marepiamis, npaBuiL, BkuBaHHS | Present Perfect abo
Videos) JIEMOHCTpAITis MOJIaJIbHUX JTIE€CITIB
MIPUKJIAJTIB
BineoincTpykmii | Kpoxn JleMoHCTpais, K ®opmyBaHHA Sk Hanmcatu
(How-To BUKOHAHHS BUKOHATH 3aBIaHHS | HaBUYOK IHUCHbMA, ¢dopmanbHuit email
Videos) MIEBHOTO abo YCHOT'O MOBJICHHS, aHrminceKoro / Sk
3aBaaHHsA a0o BUKOPHCTOBYBATH KOMYHiKaii MiATOTYBaTH
npouecy IHCTpYMEHTH MPOMOBY
3anmen Jgexnii | 3amuc ekl ITornuoOmnene Hoctyn g0 Bineonexuis mpo
(Lecture TUIS PO3YyMiHHS MaTtepiajiB s KyJbTYpHI
Recordings) MO/AJIbIIOTO Matepiaiy abo MTOBTOPEHHS, 0c00IMBOCTI
neperisinLy MOBTOPEHHS CaMOCTIHHOTO AHTJIOMOBHUX
CTYJEHTaMHU iHpopmarii OMpalfOBaHHs KpaiH
Bineo- [IpesenTanis [IpencraBnenns Po3Butok HaBu4ok | Bigeo-mpesenraris
npe3eHTamii pe3ybTaTiB MPOEKTIB a00 aKaJIeMiqHOTO "My Erasmus
(Presentation JOCTIKEHb 200 | HAYKOBUX MOBJICHHS, Experience" abo
Videos) MIPOEKTIB JOCIiKEHb npe3eHTamin "Marketing in the
UK"
Bineo- I'pynoa abo Po3zBuTox [IpakxTuka Bigeo-nuckycis
00roBopeHHs iHAWBigyallbHA | KPUTUYHOTO apryMeHTarii, po poJb
(Discussion JTUCKYCis 3 MHUCJICHHS Ta aKTUBHOT'O COLIIaTbHUX MEPEK
Videos) MPUBOLY MEBHOI | KOMYHIKaTHBHUX CIlyXaHHS, peaKmii y Cy4acHOMY KHUTTI
TEMH HaBUUYOK
Bineo-mincymkn | Kopotke 3aKpiruieHHs 3akpimuieHHst HoBoi | Bigeo-pestome mpo
(Summary pestome BHUBYEHOTO nexcuku/rpamaruky, | «Types of
Videos) OCHOBHUX ifieli, | Marepiaiy MTOBTOPEHHS Transport» adbo
PO3IIISIHY TUX KIIFOYOBHX 1/1ei «Advertising»
i 9ac 3aHATTS
Keiic-cTani Amnariz Amnauti3 peasbHuX [Ipodeciiine Amnariz
Bineo (Case KOHKPETHHUX CHUTYyalill Ta TOLIyK MOBJICHHS B MapKEeTUHI0BOL
Study Videos) BHIIAJIKIB 200 pileHb KOHTEKCTI, KaMITaHii
cuTyamin KPUTHYHE MHUCJICHHS | aHTITIHCHKOIO
Bineo-Biaryku Orsin abo Po3BUTOK HaBHYOK Bucnosnenns Penensis va TED
Ta peneHsii KPUTHYHUI KPUTUYHOTO aHaJli3y | OCOOHMCTOI AYMKH, Talk a6o ¢inem
(Review or aHayi3 Ta BUPAXCHHS PO3LIUPEHHS AHTTIHCHKOIO
Reaction MaTtepiany, 0cO0HUCTOT JyMKH CIIOBHUKOBOTO MOBOIO
Videos) KHUTH, QUIBMY 3amacy
Bineo xisa Bineo 3 3any4yeHHs AKTHUBHE Bineo 3
iHTepaKTHUBHOIO | IHTEPAKTUBHUMH | CTYACHTIB 10 3aTy4eHHs, BOYZIOBaHHUMU
HABYAHHS eJIEMEHTaMH, AKTHBHOTO HABYAaHHS | PO3BUTOK HABMYOK | 3aBIAHHAMHU:
(Interactive 3aMUTaHHAMY YU PO3YMIHHS 3 Bieo "BubepiTh
Learning 3aBIaHHAMU MpaBUJIBHE CJIOBO"
Videos) TOIIO
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Bineo 3i Bineo 3 OmintoBanus podotu | OmiHIOBaHHS 3 Bineo 3 mporecom
3BOPOTHIM MTOSICHEHHSIM CTYJICHTIB 3 MTOSICHEHHSM, MEPEeBIpKHU ece

3B SI3KOM ITOMUJIOK Ta MTOSICHEHHSIM Ta MapKyBaHHSM Ta CTyJCHTA
(Feedback KOPETYBAaHHAM KOPHUT'YBaHHSAM KOPHUTYBaHHSIM

Videos)

CTBOpeHHS BieoMarepialliB € CKIAJHUM 1 TPYAOMICTKHM mpoiecoM. Bono
nependayae BU3HAYEHHS YITKOI METHM Ta OYIKYBAaHMX pe3yJibTaTiB HaBUYaHHA,
HalKMCaHHS CIIEHapilo, CTPYKTypyBaHHsS MaTepiany (30KpeMa [00ip Bi3yalbHUX
MarepialiB, MOAaHHS NPUKIIAIIB), 3aMUC BIJI€0, KO0 MOHTAX Ta pO3NOBCIOIKEeHHS. [[0
KJIFOYOBUX XapaKTEPUCTHUK SIKICHOTO OCBITHBOTO BIJIEO HAIEKAaTh:

1) PO3YMIHHS IIIJILOBOI ayAUTOPIi Ta 11 OCBITHIX MOTPEO;

2) Kiacudikamis 3MICTy BIAMOBIIHO 10 THUIY Bigeo (HaNpuKIaa, 4H
JOIIIHO CTBOPUTH MIKPOBIZEO YU CKPIHKACT);

3) npuBabiivBa Tmojada MmaTepiany (3a0e3ledeHHs 3alllkaBJICHHS Ta
yTpUMaHHsS yBaru TJsJladyiB 3a JOMOMOTOK 3MICTy, 3BYKOBOI'O CYIpPOBOIY,
Bi3yaibHOTO 0()OPMIIEHHS Ta CTUJIIO MOJ1ayl);

4) BHCOKAa SIKICTh 300pak€HHsS Ta ONTUMallbHa TPUBAIICTH BIIEO MJIA
CIPUSIHHS KpalloMy 3aCBOEHHIO MaTepially CTyJAeHTaMu;

5) JOCTYNMHICTh 1 O€3MeYHICTh JJii TEperiiaagy Ta 3aBaHTaXEHHS
(po3MmilieHHs Ha XMapHHUX cepBicax abo 1HTerpallis 3 OCBITHIMU MaTGopMamu).

CTBOpEHHS OCBITHIX Bi/Ie0 MOTPEOY€E PETENBbHOTO TUIAHYBAHHS, I€JAarOriYHOTO
MPOEKTYBAHHS Ta BpaXyBaHHs 1HIUBIyaIbHUX MOTPEO 1IIb0BO1 ayauTopii. Po3pobka
1 3aCTOCYBaHHS PI3HUX THIIIB BiJIEO J03BOJIIE 3pOOUTH MPOILIEC HABUYAHHS OUIBII
PI3HOMaHITHUM, IHTEPAKTUBHUM Ta PE3YJbTATUBHUM.

Takum YUHOM, BiJI€O SIK 3aC10 aCHHXPOHHOTO HaBYaHHS IHO3EMHHX MOB HE JIUIIIE
BI/IMOBIa€ BUMOTaM 4acy, a il BIAKPUBAE HOB1 MOKIIMBOCTI JIJIsl THYYKO1, JOCTYITHOI

Ta €()eKTUBHOT MOBHOI OCBITH B YMOBAaX HEBU3HAYEHOCTI.
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PO3BUTOK METAKOTHITUBHOI KOMIETEHTHOCTI HA
3AHATTSX 3 IHO3EMHOI MOBU ITPO®ECIMHOI'O CIIPSIMYBAHHA 3
BUKOPUCTAHHAM HUPPOBUX IHCTPYMEHTIB

AHoOTaNis: Y cTaTTi HOCIIIKY€ETHCS PO3BUTOK METAaKOTHITUBHOI KOMIIETEHTHOCTI CTY/IEHTIB
— X 37aTHOCTI IUIaHYBaTH, KOHTPOJIIOBATU Ta OILIIHIOBATH BJIACHWUH HAaBYAJIBHUI Mpolec — Mija Jac
BUBYCHHS AaHIMJIIACBKOI MOBHM NpPOQECifHOro CHpsSMYBaHHS 3 BHUKOPHCTaHHIM IH(PPOBHUX
iHCTpYMeHTiB. Oco0sinBa yBara NpuAUISETbCS CelUpiYHUM BUKJIMKAM, ITOB’I3aHUM 13 OZJHOYaCHUM
ONaHYBAaHHSM MOBHHMX HaBHUYOK 1 mpodeciiiHoi komyHikanii. Ha oCHOBI TeopeTHdHOro aHamizy
3allpONOHOBAHO MPAKTHYHI PilIEHHS 3 BUKOPUCTAHHSAM aJalTUBHUX IUIAT(OPM, CUCTEM IITYYHOTO
IHTENIeKTY Ta BIPTYaJbHUX CHMYJIALIN, SIKI CIPHUAIOTH PO3BUTKY CaMOPETyJIbOBAHOTO HaBYaHHS.
PesynbraTi AOCHIIPKEHHS JEMOHCTPYIOTh, IO IHTerpamiss Uu(QpOBUX TEXHOJIOTIH 103BOJIsE
edekTuBHO (HOpMyBaTH METAKOTHITHBHI HAaBUYKH, 3a0€3MEUyI0YM aBTOHOMI3AII0 HABYAIILHOTO
mporecy y npodeciiiHo-opieHTOBAHOMY MOBHOMY CEPEIOBHIIIL.

K11040Bi cj10Ba: METaKOrHITUBHA KOMIIETEHTHICTh, HU(POBI IHCTPYMEHTH, 1HO3€MHA MOBa
3a mpoeciiHUM CIpsIMyBaHHSIM, CaMOpETyJIbOBaHE HaBYaHHSA, CTpaTerii BHBUYEHHS MOBH,
npodeciiiHa KOMyHIKaIlis.

B enoxy rio6anizaiiii Ta CTpIMKOI'O PO3BUTKY MIXKHAPOIHUX 3B’ SI3K1B BOJIOIIHHS
y y
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1HO3€MHOIO MOBOIO CTa€ HE MPOCTO OAKaHUM, a 1 HEOOX1THUM aTpuOyTOM YCHIIIHOTO
¢daxiBis B Oynp-sakid mpodeciiiniit cdepi. IIpodeciiino opieHTOBaHE BUBYEHHS
1HO3€MHOI MOBH, CHpPSIMOBaHE Ha (POPMYBaHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI Y
KOHTEKCTI MailOyTHBOI mpodeciitHoi MisNIbHOCTI, Ha0yBae 0COOJIMBOI aKTyaJIbHOCTI.
[IpoTe edeKTUBHICTH IBOTO MPOIECY 3AJICKUTH HE JUIIE BijJl 3aCBOEHHS JIEKCHKO-
rpaMaTUYHOTO MaTepialy Ta PO3BUTKY MOBJICHHEBUX HABUYOK, a ¥ BiJ 3/1aTHOCTI
3100yBayiB 0 CaMOCTIMHOTO KEpyBaHHS BJIIACHUM HaB4YaHHAM. Came TyT Ha MepIInii
IJIaH BUXOJIUTh METAKOTHITUBHA KOMIETEHTHICTh — 3JaTHICTh YCBIJOMIIIOBAaTH CBOI
KOTHITUBHI MPOIIECH, IJIaHYBaTH, KOHTPOJIOBATH Ta OLIIHIOBAaTH BJIACHY HaBYaJIbHY
nisubHICTE (Tonouko & Konecuuk, 2025).

CyuacHi 1udpoBi TEXHOJNOrIi BIIKPUBAIOTH O€3MEXHI MOMJIMBOCTI s
ONTUMI3aIlli MPOIeCY BUBYEHHS 1HO3EMHHUX MOB. [HTepakTHUBHI MIaTGOpMU, MOOLIBHI
JOJIaTKU, OHJIAH-pecypcH Ta 1HII HU(POBI IHCTPYMEHTH MOXYTh CTAaTH MOTYXHUM
3ac000M MIATPUMKH Ta PO3BUTKY METAKOTHITUBHOI KOMIIETEHTHOCTI CTYJEHTIB
(Suprun, 2019; 3aiitieBa Ta iH., 2020).

VY cydacHOMY OCBITHBOMY MPOCTOpI 3pOCTa€ yBara IO CaMOPEryJIbOBAaHOIO
HaBYAaHHS BiJirpae KIO4oBY poiib. lLle 3ymMoBIeHO, 30Kkpema, MEpexXoAOoM Ha
JTUCTaHIIHUN Ta 3MilIaHuI opMaTH HaBYaHHS, BHacaiaok emigemiid (COVID-19) ta
30pOMHOI arpecii.

MertakorHiiisi, y HIMPOKOMY PO3YMIHHI, BHU3HAUAETHCS SIK «MHUCJIEHHS IIPO
MUCIICHHS» a00 «3HAHHS TPO 3HAHHS». Y KOHTEKCTI HaBYAHHS 1HO3EMHOI MOBHU
METaKOTHITUBHA KOMIIETEHTHICTh OXOIUIIOE 3HAHHS CTYJEHTIB IPO BJacHI KOTHITUBHI
MPOIIECH, CTpaTerii HaBYaHHS Ta PECYpPCH, a TaKOX IXHIO 3JaTHICTb PEryiroBaTH Iii
MIPOIIECH JIISI TOCATHEHHS HaBYaIbHUX IIeH. BoHa BKIIFOUa€e JB1 OCHOBHI CKJIQJIOBI:
METAKOTHITUBHI 3HaHHS Ta METaKOTHITUBHY peryJsuito (Baran, 2022).

MeTakorHITUBHI 3HAHHS BKJIIOYAIOTh YCBIJOMIIEHHS CTYAEHTOM BIIACHUX
CWIBHUX Ta CIAa0KUX CTOPIH Y BHUBYEHHI MOBHU, 3HAHHS NpO €(EKTUBHI CTpaTerii

HaBYaHHSA (HampuUKJIaA, CTpaTerii 3amaM SITOBYBaHHSA JIEKCUKH, PO3yMIHHSA
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rpaMaTUYHUX MPABWI, PO3BUTKY HABUYOK ay/[1IFOBAaHHS Ta TOBOPIHHS), @ TAKOX 3HAHHS
po (paxTopu, 110 BIUVIMBAIOTH HA MPOIEC HAaBYAHHS (HAMIPUKIIA/l, CKIIAIHICTh 3aBJaHHSI,
4ac, JOCTYIIHI pecypcH).

MeTtakorHITUBHA peryJidilis nepeadadae 31aTHICTh CTYICHTA IJIAaHYBaTH CBOIO
HaBUAJIbHY [IsJIbHICTh (BU3HA4YaTH 11, oOWpaTu cTpaterii), 3A1HCHIOBATH
MOHITOPUHT BJIACHOTO PO3YMIHHSI Ta BUKOHAHHS 3aB/aHb, OLIHIOBATH PE3YyJbTATH
HaBYaHHS Ta BHOCUTH HEOOX1JIHI KOPEKTUBH.

MeTakorHITUBHA KOMIIETEHTHICTh — 1€ 3JaTHICTh OCOOMCTOCTI YCBIJOMIIEHO
KOHTPOJIFOBaTH, PETYJIIOBATA Ta ONTHUMI3YBAaTH BJIACHI KOTHITHBHI NPOIECH IIiJl Yac
HaBuYaHHS. BOHa OXOmIIO€ PO3YyMIHHSA BJIACHUX CTpPATEri MUCJIEHHS Ta BMIHHS
MJIAaHYBATH, OI[IHIOBATU 1 KOPUTYBATH HABYAIbHY MOBEIIHKY JIJISl JOCSITHEHHS Kpalux
pe3ynbTaTiB. MeTakorHITUBHA KOMIIETEHTHICTh Y BUBYeHH1 MOBH (Demydovych, 2019)
BU3HAYAETHCS K 3JaTHICTh 3/100yBadyiB IUIAaHYBaTH, KOHTPOJIOBATU Ta OI[IHIOBATH
BJIacHI KOTHITHBHI mnpouecu. Y KoHTekcTi IMIIC 1g KOMIETEHTHICTh CYTTEBO
BIJIPI3HSETHCS BlJ BHUKJIQJAHHS 3arajJlbHOro Kypcy I1HO3€MHOI MOBH, OCKUIbKU
3100yBayl MalOTh BOJIHOYAC OMAHOBYBATH MOBHI HABUYKHU Ta 3HAHHS 3 KOHKPETHOT
npeaMeTHoi  obsacti. IHTerpamiss 1U@pPOBUX IHCTPYMEHTIB  BIJIKPUBA€ HOBI
MOXJIMBOCTI [IJIE PO3BUTKY I[IMX BaXJIWBUX HABUYOK, BOJHOYAC JIOMIOMAararoyuu
BUpIINIYBAaTH crienu(ivuH1 3aBAaHHs, OB sA3aH1 3 BUBUYCHHIM MOBHU JIJIsl TPOQeCiifHIX
LJIEN.

KirouoBrMH acnieKTaMuu po3BUTKY METAKOTHITUBHOI KoMIieTeHTHOCTI B IMIIC
(Dolzhenko Ta iH., 2023) €:

1. VcBimomieHHs npodeciiHUX MOBHHUX BHUMOT: PO3MI3HABAHHS >KAHPOBUX
KOHBEHIIM (HampuKiaJ, BIAMIHHICTH 3BITIB BIJl JUJIOBUX JIMCTIB); BHSIBICHHS
HEBIAMOBITHOCTEN y BOJIOJIIHHI TEPMIHOJIOT1€10 KOHKPETHOI TUCIUILTIHY.

2. CrpareriyHe KOpUTYBaHHS HABUAHHS: MEPEMHKAaHHS MDK HaBYAJIbHUMHU
CTpaTerisiMi 3aJeXHO BiJ CKJIAQJHOCTI 3aBJaHHsS (HAmpUKIAJ, BUKOPUCTAHHS

KOHTEKCTHMX TIJIKA30K JUIsi PO3YMIHHS HE3HAloMOro (JaxoBOrO 3KaproHy);
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BUKOPUCTaHHSA HU(POBUX IHCTPYMEHTIB (Hampukiaa, Anki nms 3amam’sSTOBYBaHHS
tepMidoJiorii, Grammarly nns 3a0e3reueHHs] )KaHPOBOiI BIJMOBIAHOCTI MUCHMOBUX
TEKCTIB).

3. Pedunexcist: BeneHHs XKypHaATIB Jis BIJCTEKEHHS OCOOHMCTOTO MPOTPECy;
aHaji3 MOMMJIOK, JOMYIIEHUX MiJl Yac MpodeciiHuX CUMYIISIINA, pOIbBUX 1rop abo
KEICIB.

[udpoBi 1HCTpYMEHTH MaIOTh HHU3KY XapaKTEPUCTUK, SKI PpOONATH iX
e(peKTUBHUM 3acO00M MIATPUMKH Ta PO3BUTKY METAKOTHITUBHUX MPOLECIB Y
BUBYEHHI IHO3EMHO1 MOBH:

1) MOXJIMBICTH Bi3yaii3allii MpOIECY HAaBYAHHS Ta MPOTPECY CIPUSIE PO3BUTKY
YCBIJIOMJICHHSI BJIACHOTO HABUYAJIbHOTO NUISIXYy Ta TMIJABUINYE MOTHUBAIIIO [0
CaMOCTIMHOTO HaBYaHHSI.

2) MUTTEBUI Ta PO3TOPHYTUH 3BOPOTHUN 3B’S30K CTBOPIOE MOMXIUBOCTI st
pediiekcii HaJ BIACHUMHU JISIMH, BUSIBIICHHS MPOTAJIUH Y 3HAHHSX Ta KOPUTYBaHHS
HaBYAJIbHUX CTPATETIH.

3) Ilepconamizanis HaBYAIBHOIO MPOLECY CHPHUSE TOMY, IO CTYJAEHTH MOXYTb
30CEpPEaUTHUCS Ha THUX AacCleKTaX MOBH, SKI € HaWOUIbII BaXJIUBUMHU IS I1XHIX
npodeciitHux noTped Ta BIANOBIAAIOTh IXHBOMY PIBHIO MIATOTOBKH.

4) 3aco0u CaMOCTIMHOTO IUJIAaHYBaHHSI Ta OpraHi3ailii HaBYaHHS JOMOMAararoTh
CTy/AeHTaM e(DeKTUBHO K€PyBaTU CBOIM HABUAJILHUM YacOM Ta PECYpPCaMH.

MEpIIMM BaXKJIMBUM €TallOM METAaKOTHITUBHOTO PO3BUTKY € IUTaHYBaHHS.
Hudposi inctpymentu (Trello a6o Notion), 103BoJISITOTH 3100yBayaM OpraHi30ByBaTH
CBO€ HaBYaHHS BIANOBIAHO A0 mnpodeciiinux mnpioputeTiB. Lli 1HCTpyMeHTH
J0TIOMararoTh 3700yBadyaM Bi3yaii3yBaTH CBOIO HaBUAJbHY TPAEKTOPIIO Ta MPUHMATH
OoOTpyHTOBaHI PIllIEHHS II0JI0 PO3MOALTY HaBYAIbHUX PECYPCIB.

BaxnuBoro cknanoBoro BuB4YeHHs IMIIC BucTymae MOHITOPUHT MpPOTrpecy,
ajpke po3yMiHHsS MpodeciiiHOI TEPMIHOJOTII Ta JKAaHPOBUX OCOOJIMBOCTEM BHUMAarae

JNOMATKOBUX 3yCWJb. ApnanTuBHI HaB4anbHl 1iatdopmu (Quizlet abo Anki)
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BUKOPUCTOBYIOTh ~ allTOPUTMHU  IHTEPBAJbHUX MOBTOPEHb, SKI aBTOMATUYHO
BIICTEXXYIOTh 3aCBOEHHSI JIEKCHKU. BiNbIl CKIagHI CUCTEMH MOXKYTh BUSBIATH
3aKOHOMIPHOCTI B TOMMWJIKaX 3700yBayiB, JOIIOMarat04i BUBHAYUTH iX IPUYUHY.

Cucremu Ha ocHOB1 1] MOKyTh reHepyBaTH A€TallbHI 3BITH, 1110 B1100paKaoTh,
K1 aCIEKTH MOBHU 3700yBaui omaHyBaju JOCTaTHHO, a SIKI MOTPeOyIOTh JOJIaTKOBO1
npakTuky. Taki 1aHi 1atl0Th 3MOTy 37/00yBayaM CaMOCTIHHO OI[IHIOBAaTH Ta KOPUTYBATH
CBOI HaBYaJIbHI HIIXO/IH.

Pednekcis, mo € KIOYOBUM €JIEMEHTOM PO3BUTKY METAKOTHITHBHOL
KOMIIETEHTHOCTI, €()eKTUBHO BIIPOBAKYETHCS 3a JOIMOMOIOI0 OHJIAWH-KYpHAIIB Ta
6JioriB. 3100yBayi MOXKYTh CTBOPIOBATH HaBYaAIbH1 TOPTQOIIi0, € BOHU BIJCTEKYIOTh
poOOTYy 3 aBTEHTHYHUMHU MaTepialaMd — HAyKOBUMHU CTATTSIMHU, TEXHIYHUMHU
iHeTpyKuisiMu Touo. lludpoBuit dopmar 103BOJSIE IHTETPYyBATH MYJIbTHUMEIINHI
€JIEeMEHTH, HaJaldu 3700yBayaM MOXJIMBICTh KOMEHTYBaTH  ayal03aIlluCH
npodeciitHoi KOMyHiKallii ado 104aBaTU CKPIHIIOTH CKIJIAJHUX TEXHIYHUX TEKCTIB Ta
anamizyBatu ix. IIporpamue 3a0e3meueHHs st aHoTyBaHHs TekcTiB (Hypothes.is)
703BOJIsI€ 300yBauaM MapKyBaTH IU(POBI TEKCTHU N0JAI0UH 3alIUTAHHS, BU3HAUCHHS
TepMiHIB 200 KoMeHTapl. XMapHi 1HCTPYMEHTHU JIsl CIUIBHOI POOOTH MOJNETIIYIOTh
OLIIHIOBAHHS TAKUX aHOTALlW, COPHUIIOYM METAKOTHITUBHOMY J1ajory 3700yBayiB Ta
BUSIBJICHHIO CTpaTeriii inTepnpetaiii mnpodeciiHo OpiEHTOBAHOTO HABUYAIBLHOIO
Marepiany.

[udpoBi cumynsamii Ta BipTyaldbHI CEpEIOBHUINA HAJAIOTh YHIKaJbHI
MOXJIMBOCTI JJIsl PO3BUTKY METAKOTHITUBHOI KOMIIETEHTHOCTI Yy TMpodeciitHoMy
CHIIKyBaHHI. PONBOBI 1rpH, 110 IMITYIOTH JIUIOBI NMEPETOBOPH, IHCTPYKTAXK, HApaIH
TOIIO M Yy BIPTyaJbHOMY MPOCTOPi, HAJAIOTh 3400yBauaM MOXJIUBICTh (PiKCyBaTH
BJIACHI BUCJIOBIIFOBaHHA 3a JOMIOMOI'OI0 ayio a0o BiJeO Ta MEperyiaiaTu ixX Mi3HIIIe.
31aTHICTh BIATBOPIOBATH M aHAJII3yBaTH BJIACHI JIIi JooMarae 37100yBadyaM BUSIBIISATU
CWJIBHI Ta ciaabKi CTOpOHHU, 1o crpusie pediekcii (Symonenko Ta iH., 2019).

Enementu reiimidikaiiii 3 BUKOPUCTAHHIM HU(PPOBUX 1HCTPYMEHTIB MOKYTh
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CIPUSATA METAKOTHITUBHOMY PO3BUTKY, POOJISTYM MPOIIEC HABUAHHS O1IBII TPO30PUM.
Cucremu OelKIB, SIKI 320X0UYIOTh IIEBHY METAKOTHITUBHY MOBEIHKY (HampHKIas,
MOCTAHOBKY HABUYaJbHUX LIEH YW aHaji3 JONYyIIEHUX I[OMHJIOK), MOXYTh
MoTuByBaTu 37100yBauiB IMIIC no rimOmoro 3adydyeHHs B HAaBYAJIBHUNA IPOIIEC.
Tabnumi migepiB, MO BIACTEXKYIOTh I1HAWBIAyalbHUU MpoOrpec, a He aOCOIIOTHY
YCIHIIIHICTh, 3a0X04YIOTh 10 PO3yMiB IPO BjacHE HaB4aibHE 3pocTaHHs (CymnpyH,
2021).

InTerpamiss mryunoro intenekty (ILI) B iHCTpyMeHTH nJii BUBYEHHS MOBH
BIJIKpUBA€ HOB1 TMEPCIEKTUBU MJII METAKOTHITUBHOTO po3BUTKY (KykeBuu &
CuipiueBa, 2024; CynpyH & Cumonenko, 2024). AcuctenTtu 3 nuchbma Ha ocHoBi LI
MOXYTh HaJaBaTH 3BOPOTHUM 3B’S30K HE JIMILE 100 JIHTBICTUYHOI TOYHOCTI, a i
[0JI0 JIOPEYHOCTI >KaHpy B mnpodeciiiHux nokyMeHTax. Yar-00Tu, 110 IMITYIOTh
npodeciiiHy B3aEMO/I110, MOXKYTh IOIIOMOI'TH 3100yBayaM NEPEeBIPUTH CBOIO 3JJaTHICTh
aJanTyBaTd MOBY JO PI3HUX pOOOYUX CIEHAPIiB, OTPUMYIOUHM MHUTTEBUU (Pia0eK
(Cympyn, 2023).

Hudposi incTpymentu (L{I) Takox copusitoTh PO3BUTKY METAaKOTHITUBHUX
HaBUYOK uepe3 3aIyUeHHs J10 NpodeciiiHOi CIITLHOTU. Y4acTh B OHJIaH-PopyMax 4u
rpylax y colliaJbHUX Mepexkax, MoB’si3aHuXx 31 chepamu npodeciiHuX 1HTEepeciB
3100yBayiBCTBOPIOE ABTEHTUYHUN MPOCTIp [JIs BUKOPHUCTAHHSA 1HO3EMHOI MOBH
( Wakeletd Scoop.it), 1mo, B CBOIWO 4Yepry, BHUMara€ BOJOMIHHS KJIOYOBUMHU
METAKOTHITUBHHUMHU HaBUYKaMH (BMIHHSI OIIIHIOBATH JPKepelia Ta CUCTEMATH3yBaTH
1H(opMaIIiio).

BnopoBamxkennss I st METaKOTHITUBHOTO PO3BUTKY BHUMAara€ peTelbHOro
negaroriyHoro au3ainy. CamMoro Jmumie HaJaHHS TEXHOJIOTIH HEeJO0CTaTHbO —
BHUKJIaJa4l TOBHUHHI pPO3pPOOJATH CTPYKTYypOBaHI BIpPaBH, SKI 3a0XOUYyBAaTUMYTh
3100yBayiB /10 3aCTOCYBaHHS METAKOTHITUBHUX cTparteri. Hanpuknaz, Bopasa nepen

YUTAHHSIM MOK€ BKJIIOYaTH BUKopucTaHHs LIl mis ctBopenHss mind maps 3 MeTOO
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aKTHUBI3AIli MOMEPEIHIX 3HAHb Mepe]] ONMPAIIOBAHHAM TEXHIYHOTO TEKCTY.
[ToTeHmifiHI  CKIAOHOLII 3aCTOCYBaHHA TaKOro IMIJXOJIy  BKJIIOYAKOTh
3a0€3MeUeHHs] PIBHOTO JOCTYIYy JO TEXHOJIOTIA Ta BpaxyBaHHS pPI3HOTO PIBHS
uudpoBoi rpaMOTHOCTI 3700yBauiB. He MeHI BaxxyiuBuUM € mpodeciiHuil pO3BUTOK
BHKJIa/IauiB, OCKIJIbKH 0araThboM 13 HUX MOJXKE 3HAJOOUTHCS MATPUMKA B e(PEeKTUBHIN
inrerpamii LI y Buknaganusa IMIIC. 3aknaau ocBiTH MOBUHHI 3a0€3MEUUTH TEXHIYHY
1H(PpaCTPYKTYpy Ta MOKIMBOCTI MPO(ECIHHOTO PO3BUTKY MEArOT1UHUX MIPAI[iBHUKIB.
OTxe, pO3BUTOK METAKOTHITUBHOI KOMIETEHTHOCTI Ha 3aHATTIX 3 IMIIC 3a
nornoMororo LI € mepcrneKTUBHUM MIAXOJ0M 10 HIATOTOBKH 3100yBadiB 10 BUMOT
npodeciitHoi komyHiKallii. BUKOPUCTOBYIOUM TEXHOJIOTIi Uisl TOro, 100 3poOuTH
HaBYAJIbHUI mpolec OUIBII HAOYHUM, KEpOBaHUM 1 pedieKCUBHUM, BHUKIaaadi
MOXYTh JIOMOMOITH 3700yBauaM CTaTH OUIbII CAMOCTIMHUMHM Ta €()EKTUBHUMHU Yy
BUBUYCHHI 1HO3€MHOI1 MOBH ISl TTpodeCiiiHuX Iiieil. YHIKaJbHI BUMOTH BHKJIAQIaHHS
IMIIC — 3 akueHTOM Ha KOHKPETHHMX Taly3siX Ta aBTEHTUYHOMY CIIJIKYBaHHI —
poOnsaTe LIl 0coOmMBO WIHHUMHU IS PO3BUTKY METAKOTHITMBHOI 0013HAHOCTI,

He0oOX1aHO1 aJi O0e3nepepBHOTO MPodeciitHOro MOBHOTO PO3BUTKY.
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PODCASTS, VIDEO BLOGS, AND STREAMING AS NEW MEDIA TOOLS
FOR LANGUAGE IMMERSION

Abstract. This paper explores the efficacy of podcasts, video blogs (vlogs), and streaming
platforms as innovative media tools for language immersion. It examines how these mediums
provide authentic language exposure, enhance listening and comprehension skills, and facilitate
cultural understanding. Through a review of contemporary literature and real-world case studies,
the paper highlights the transformative potential of these tools in second language acquisition and
their pedagogical implications for modern language curricula.

Keywords: language immersion, podcasts, video blogs, streaming services, digital media,
language acquisition, authentic input, cultural understanding, educational technology, multimodal
learning.

The digital era has transformed the landscape of language learning. Traditional
classroom instruction is increasingly supplemented — or even supplanted — by digital

resources that provide real-time, authentic linguistic input. New media tools,

&9


https://doi.org/10.52058/3041-1572-2025-4(12)-387-402
https://doi.org/10.52058/3041-1572-2025-4(12)-387-402
https://doi.org/10.31108/1.2019.5.8.14
https://doi.org/10.32782/2663-6085/2023/55.1.31
https://doi.org/10.33842/22195203/2019/22/162/169

MATEPIAJIN

1V Beeykpaincokoi naykoso-npakmuunoi Inmeprem-konghepenyii

«[Ipobemu GUKTAOAHHS IHOIEMHUX MO8 Y 3AKIAOGX GUOT OCEimiLy

(3 MidIcHAPOOHOIO yuacmio)

particularly podcasts, video blogs (vlogs), and streaming services, offer learners
immersive environments that emulate naturalistic language use. These tools not only
foster listening comprehension and pronunciation but also provide sociocultural
insights vital for achieving language fluency. Recent advancements in mobile
technology and internet accessibility further bolster the potential of these tools to
deliver flexible, personalized, and engaging learning experiences [6].

Research underscores the value of immersive experiences in enhancing language
acquisition. Vandergrift and Goh emphasize the critical role of metacognition and
exposure to authentic spoken language contexts [14]. Gilmore supports the integration
of multimedia in language education, highlighting its adaptability to diverse learning
styles [7].

Bakar and Abdullah found that vlogging enables learners to practice
pronunciation and speaking fluency in a low-anxiety, self-paced environment [3]. A
study on Chinese learners of Spanish using the video-sharing platform Bilibili
confirmed high levels of engagement and improved comprehension through regular
exposure to peer-generated vlogs [10]. Additionally, streaming platforms such as
Twitch have been shown to enhance language motivation and foster community-based
learning through real-time interaction [9].

Podcasts offer language learners an accessible means of engaging with native
and near-native speech. Unlike scripted textbook dialogues, podcasts present real-life,
spontaneous conversations that expose learners to idiomatic expressions, discourse
markers, and varied speech rates.

For example, “Coffee Break Spanish” provides short, structured episodes that
integrate grammar with cultural commentary, ideal for learners at A2—B1 levels [12].
“News in Slow Spanish” delivers weekly current affairs content spoken at a moderated
pace, combining journalistic relevance with targeted vocabulary development [11].

“All Ears English” caters to advanced learners of English, emphasizing colloquial
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speech and pragmatic competence [2]. These platforms typically offer transcripts and
supplementary materials, fostering multimodal learning.

Vlogs harness the dual modalities of audio and visual input, enhancing cognitive
processing and retention. Learners benefit from seeing contextual cues such as gestures,
facial expressions, and environmental features that reinforce linguistic input.

The “Easy German” YouTube channel, for instance, conducts street interviews
with dual-language subtitles, exposing viewers to regional dialects and everyday
conversations [4]. “Learn French with Alexa” integrates structured lessons with
cultural immersion, offering quizzes and interactive exercises to reinforce content [1].

Academic studies confirm that learners who engage with vlogs, and especially
those who produce their own, demonstrate improved oral fluency, pronunciation, and
confidence in speaking tasks [3]. The affective filter hypothesis of Krashen suggests
that learner anxiety decreases when using informal and personally meaningful content,
making vlogs particularly effective [8].

Streaming platforms provide expansive libraries of films, series, and
documentaries in multiple languages. This authentic input introduces learners to a wide
range of dialects, slang, and cultural references that textbooks often omit.

Netflix has been particularly influential in this domain. FluentU recommends
Spanish-language series such as “La Casa de Papel” and “Elite” for intermediate to
advanced learners, while the EF GO Blog highlights German series like “Dark™ and
“Babylon Berlin” for their linguistic richness and historical context. French learners
benefit from content like “Dix pour cent” (Call My Agent!) and “Emily in Paris”,
which combine language input with insights into contemporary society [6].

Studies have demonstrated that using subtitles — first in the target language, then
in the native language — can significantly improve listening comprehension, vocabulary

acquisition, and retention [13, 15].

Case Study 1: Lingopie Immersion Platform. A user review-based study of the

Lingopie app found a 25% improvement in listening comprehension over six weeks.
gopie app p g p
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Learners reported increased motivation due to the availability of interactive subtitles,
clickable translations, and comprehension quizzes embedded in Netflix and YouTube
videos [9]. For instance, learners studying French with Lingopie’s curated sitcoms
noted that matching audio with real-time translations helped them retain idiomatic
expressions and detect pronunciation patterns more effectively.

Case Study 2: Twitch Language Communities. Live interaction in Twitch

language streams has demonstrated efficacy in building spontaneous speaking skills
and confidence. Weekly participation in live Q&A sessions, pronunciation challenges,
and community feedback loops contributed to a 40% increase in self-assessed fluency
scores [9]. A detailed examination of a Twitch streamer teaching Japanese revealed
that learners not only practiced speaking in the chat but also engaged in peer correction
and language exchange, simulating real conversational dynamics.

Case Study 3: Learner-Generated Vlogging Projects. In a university-level

English as a Foreign Language (EFL) course in Malaysia, students created weekly
vlogs documenting their daily routines, academic experiences, and reflections.
Teachers reported a significant improvement in students’ narrative cohesion and
lexical variety over a 10-week period. Learners also expressed higher levels of
motivation and confidence in public speaking tasks following the vlogging assignment
[3].

In conclusion, it is worth to say that podcasts, vlogs, and streaming services
represent dynamic, interactive, and effective tools for language immersion. They
expose learners to authentic, varied language use and equip them with practical
communicative competencies that go beyond textbook content. The multimedia nature
of these tools supports different learning styles, while their informal, context-rich
nature lowers the affective filter, encouraging experimentation and sustained
engagement.

From improving listening comprehension through podcasts, to building cultural

and pragmatic awareness through vlogs and streaming content, these tools align with
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contemporary approaches to language instruction that emphasize autonomy,
motivation, and real-world relevance. Incorporating them into curricular design and
extracurricular practice can help learners bridge the gap between academic study and
everyday communication, fostering not only linguistic proficiency but also

intercultural competence in a globalized world.
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LINGUOMETHODICAL ASPECT IN TRANSLATING SCIENTIFIC
TEXTS IN THE FIELD OF CONSTRUCTION

Abstract. The article discusses the main features of the scientific and technical style in English
and Ukrainian. Based on the analysis of construction-related texts, the article highlights the most
common characteristics of terminology, its distinctive features, and the results of translation.

Keywords: scientific and technical terminology, translation, definition, meaning transformation.

General characteristics of the scientific style of Ukrainian and English languages
are being discussed. Some linguistic peculiarities of construction-related terminology
are analyzed based on the research of texts in this particular sphere. The article
highlights the process of translation and develops a general term of meaning
transformation. In modern conditions, knowledge of foreign languages is an essential
component of a future professional’s activity. A specific professional sphere requires
knowledge of specialized terminology and the ability to work with literature in the
corresponding field in a foreign language. This is especially relevant for mastering
scientific literature as a source of factual information. Of course, mastering a foreign
language requires time and effort. However, the ability to work with foreign-language
texts, extract information from them, and conduct comparative research significantly
expands professional horizons and improves skills. Implementing a professional
communication strategy means not only acquiring a sufficient amount of knowledge
but also forming skills for foreign-language communication in specific professional,

business, or other situations, considering the characteristics of professional thinking.
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Communicative-oriented foreign language learning involves mastering oral and
written forms of communication, developing practical translation skills. To highlight
the main features of scientific communication, we examine terminology,
transformations in translation, and stylistic features of scientific texts. Scientific and
technical materials have a number of linguistic characteristics that distinguish them
from texts of other functional styles. The accuracy of information transmission is a key
feature of this style, achieved through the use of terminological vocabulary, definitions,
and analytical constructions. The general features of the English scientific and
technical style include conciseness, a large number of terms and definitions, the use of
impersonal verb forms, and the presence of passive voice constructions.
Terminological vocabulary plays a key role in this style, ensuring clarity and
unambiguity of meaning. One of the most important linguistic features of scientific
texts is the abundance of lexical and grammatical means that contribute to the formal
and logical presentation of information. Scientific and technical translation requires
accuracy and the correct conveyance of meaning. However, the difference in the
structure of the English and Ukrainian languages often leads to difficulties in
translation. English technical texts often contain compound nouns and attributive
constructions, which are difficult to translate literally. Therefore, transformations such
as addition, omission, and replacement are often used in translation. The English
scientific and technical style emphasizes the object of description rather than the
process. This results in a preference for nominal constructions over verbal ones. The
use of complex noun phrases in headings and key terms is a distinguishing feature. For
example cement grit- IEeMEHTHUI MICOK, cement miXer - IIEMEHTO3MILITyBaY.

In the scientific and technical style, according to our observations, the present
participle is used more frequently in functional areas than in general literature. It is also
used more often in English than in Ukrainian. In general literary speech, the present
participle in Ukrainian is rarely used, and when it appears in scientific and technical

texts, it is often part of complex sentences. However, in English, scientific speech tends
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to be concise, allowing for the use of a participial term without expanding it into a
subordinate clause. Therefore, it is necessary to consider the grammatical structure of
the language when translating English, and Ukrainian texts. Stylistic features of
English technical literature are also reflected in the syntactic structure of texts.
Compared to punctuation and sentence structure in Ukrainian, English scientific and
technical texts tend to have a high density of terms, frequent use of participial
constructions, and less punctuation. The most common syntactic structures include
passive voice, participial phrases, and noun phrases. These features contribute to a
compact and logically structured text, making technical translation challenging. A key
characteristic of English scientific and technical texts is the extensive use of absolute
constructions. This syntactic feature allows for a concise presentation of information
by linking clauses in a way that would require additional words in Ukrainian. English
absolute constructions usually appear with a comma, whereas their translation into
Ukrainian depends on the position of the phrase in the sentence. At the same time,
many features of Ukrainian technical materials are associated with the specific
structure of the Ukrainian language, which influences the unique use of scientific and
technical structures compared to English. Compound technical terms in English often
have a binary structure with a noun phrase or word combination. The structural
component of such terms is a main noun, which determines the meaning, and an
attributive word of a different part of speech. In English, the attributive component can
be an adjective, a participle, or another noun in attributive function. In Ukrainian, terms
are often formed using adjectives or compound words. However, in cases of highly
technical terminology, Ukrainian can also use noun phrases similar to English.
Examples of English-Ukrainian term translations: acid-resisting concrete -
KicIoTOCTiKUM 0eToH, cement dust — nemeHTHHMI U, polypropylene fiber-reinforced
concrete — MOJIINPONiJIeHOBUIA BOJIOKHMCTHI 3aJi300eToH. When a specific term
does not exist in Ukrainian, translators may use explanatory translations or

paraphrasing. For example, foam concrete - miHo0€TOH, ash concrete- 3010110€TOH,
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mixed concrete — 3mimanuii 6eToH, job-mixed concrete — OeTOHHa cymiml, siKa
roryerbess Ha micui This translation maintains the technical accuracy and clarity of
the original text while making it understandable in English.

The issue is not only that technical texts contain many names of real objects.
Research has shown that such texts nominalize descriptions of processes and actions.
Thus, we can conclude that the linguistic features of the English and Ukrainian
scientific-technical styles often do not coincide. Some distinctive features appear only
in one of the languages, while reading and listening requires stylistic adaptation; that
1s, assimilating the main differences in language means that correspond to the norms
of scientific style in a particular language. A comparative study of the vocabulary of

the scientific-technical style of English and Ukrainian has been conducted, which will

contribute to a faster acquisition and correct use of terminology.
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TECHNIQUES AND TECHNOLOGIES TO DEVELOP
“TRANSLATION ACTIVITIES” OF NON-LINGUISTIC UNIVERSITIES’
STUDENTS

Abstract. The purpose of teaching a foreign language in a non-linguistic university is to
develop basic translation competence in the field of professional communication, that is, the ability
to perform a two-way translation of specialized texts within the framework of the studied topic. In
accordance with the chain of translation actions, a set of skills and abilities of specialized two-way
translation is distinguished: foreign-language terminological skill, speech skill of switching from one
language to another, language skill of semantic analysis of text, speech skill of paraphrasing, skill of
finding an unchangeable core of the original text, etc. These skills and abilities, which constitutes
basic translation competence, are formed as a result of completing a package of practical activities to
teach professional specialized two-way translation to be discussed in this paper.

Key words: translation activities, competence, professional communication, language-
teaching tools, qualification capabilities, oral and written translation, specialized text, vocabulary.

The ever-growing informatization of society has far-reaching consequences for
education systems around the world. Information technologies have given rise to a new
culture of transmitting information in electronic form with a simultaneous increase in
its volume. Under this influence, as well as due to expanding international cooperation,
the number of informative (non-literary) translations in the fields of science,
technology, economics, law, etc. has increased significantly. The nature of the
translation process itself has changed, and it has become necessary to improve
efficiency of translation activities through the use of modern computer technologies.
Moreover, in connection with the sharply increased need for translators in the field of
professional communication who have a sufficiently high level of knowledge in the
subject of the translated text, it seems especially relevant for specialists in various
spheres of knowledge to obtain the additional qualification of "translator". It is
important that the training in the program "Translator in the field of professional

communication" be carried out in parallel with the development of basic higher
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educational programs, which would allow for an increase in the degree of adaptation
of university graduates.

Teaching translation activities in a non-linguistic university has some features,
among which we can find not only a personality-forming process, but also combining
communicatively- and professionally-oriented techniques to foster a versatile trained
professional. “Teaching translation in a language teaching context should not be only
limited to pedagogical Translation (translation as a means), but teaching translation
should promote language learners’ ability to translate (Translation as an end), adopting
the view of translation as a communicative activity.” [2]

The aforementioned features of teaching translation activities involve the
formation of translation abilities and the development of a secondary linguistic
personality of a translator in the field of professional communication. In this way, the
necessary competence is formed.

The concept of "competence" itself is systemic and multi-component, and has
already received a fairly wide use in pedagogy to define and describe the quality of
training activities of specialists. Characterizing the solution of a certain range of
problems, it is implemented at different levels and supposed to have the ability to
perform mental operations, to demonstrate practical skills and common sense, etc.
Translation competence is important from the point of view of the individual's
capability to possess certain skills and abilities of a translation nature that are
characteristic only of this profession, as well as to effectively, autonomously and
creatively carry out the process of oral translation, taking into account a set of features
around the translation situation as a whole, and to adequately respond in extraordinary
situations requiring, as a rule, emotional balance and increased stress resistance from
the interpreter.

Thus, what are the results of using intensive translation activities during foreign
language classes? Translation activities develop attention and abilities to use various

sources of information, help in solving professional problems, and contribute to
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increased competitiveness in the labor market. Moreover, “teachers and learners see
the benefits of using translation activities as one of many language-teaching tools, and
translation is viewed by both learners and teachers as language accuracy.” [1] In
addition, they allow access to new information resources, and also form the
qualification capabilities of future specialists.

We would like to highlight the techniques and technologies, which can provide
high quality language training to students of an educational organization. There are
several varieties of them and those that deserve our attention are described below.

A graduate may face a situation when he needs to read and understand a
specialized text in a foreign language. In this case, by specialized text we mean a
scientific, popular-science or pragmatic text in the student's major. One of the most
common types of practical activities in foreign language classes is working with the
text in a specific manner. This work in class can be organized as follows:

Students receive a text for translation and quickly look through it to perceive the
main content of the text. Then, they start translating, and the entire translation process
is open: the teacher can correct it at any time and involve all students in finding the
best option. Working with the text, students learn to understand the main content of the
text and its topic by keywords. This exercise not only helps to expand vocabulary, but
also develops communication skills [4].

To expand the vocabulary of students, you can use exercises in selecting
synonyms or paraphrasing. Such exercises are also useful for memorizing terms.

Another exercise that develops primary translation skills is a deferred translation.
The teacher gives students a text in a foreign language and asks them to translate it into
their native language. Then, the teacher collects both the original text and the
translation text. A few days later, he gives the students translations of the text and asks
them to reconstruct the original text from the translations as accurately as possible. The
purpose of this exercise is to develop written translation and text processing skills.

“Writing improves memorization, especially in terms of spelling which is particularly
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problematic in ESP because many specialized words have a complicated spelling that
may prove difficult even for native speakers.” [3]

The development of information technologies has also played a certain role in
teaching translation. Practice shows that students are enthusiastic about using various
information technologies in foreign language classes.

Recently, mind mapping has become one of the exercises that facilitates text
translation and helps to memorize vocabulary.

One of the popular forms of work in teaching translation is working with
vocabulary and reference materials in soft copy. It should be noted that working with
vocabulary and reference materials is still in demand. Effective tasks include
translations from foreign-language sites, compiling a glossary, and reverse translation.
In such case, using electronic dictionaries instead of paper ones significantly simplifies
working with the text.

The question of the advisability of using electronic dictionaries when translating
texts is widely discussed among foreign language teachers and scientists. Working with
a dictionary is largely an integral part of the independent work of students. The ability
to use a dictionary does not come automatically; it must be acquired. This skill is a
combination of a large number of operations that a person working with a bilingual
dictionary performs. These operations include: searching for a word alphabetically;
searching for a word to form the plural form of nouns; searching for a word to find the
meaning of polysemantic words; searching for the meaning of a word in a dictionary
entry that combines several words with a common first root; searching for a word to
determine the forms of strong verbs; searching for a word to transform single-root
words, and other points. Many electronic dictionaries have a word pronunciation
function, which allows students to quickly understand how to pronounce a particular
word correctly.

Machine translation systems are constantly being improved, but they do not

always provide high quality and adequate translation. The teacher's task is to explain
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to students that machine translation systems can produce results of varying quality and
reliability. In addition, the teacher can allow students to use such systems when
completing assignments to show the features, advantages and disadvantages of
working with machine translation systems.

It is unacceptable to use electronic translators in exams, and tests, since instead
of his own knowledge the student demonstrates a more or less successful translation
performed by the computer. The ability to obtain a ready-made translation of the text
for educational purposes using an electronic translator can rather be attributed to
negative factors. In this case, facilitating work means eliminating the need to perform
a set of mandatory mental operations on translation techniques and, therefore, the
process of translation is simply replaced by a finished product. Electronic translation
today is not perfect to the extent that it can provide an impeccably accurate translation.
Inaccuracies and errors lead to distortion of the meaning.

In conclusion, it is worth to emphasize the need for a clear distinction in the
process of classroom and independent work between different types of educational
translation: selective, oral, written, for a printed version, for an oral presentation, for
automated translation, for transmission by e-mail, etc.

Teaching translation skills is an integral part of language education. Written
translation 1s an excellent way of teaching informative reading and writing; oral

translation is inextricably linked with the formation of oral and listening skills.
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POJIBOBA T'PA SIK 3ACIB MOTUBAIII CTYJIEHTIB
B OHJIAMMH HABYAHHI IHO3EMHOI MOBHA

AHoTanis. MoTuBaIlisi CTy/ICHTIB BHIUX HABYAIHHUX 3aKJIa/liB ITiJ1 YaC OHJIAiiH HABYAHHS €
BOXJIMBOIO TEOPETHYHOIO U MPAKTUYHOIO MpoOieMoro. OMHUM 13 aCNEKTIiB i1 BUPILICHHS € MOIIYK
3ac00iB, KOTpi Moriu 0 3a0e3neunTH e(EeKTUBHICTh IHOTO Iporecy. Po3risaaeTscss moTeHIian
BUKOPHUCTAHHS POJIHOBOI I'PH K OJTHOTO 13 3aC001B MOTHBAIII1 CTYICHTIB /1 YaC HABYAHHS CTYJCHTIB
1HO3EMHOI MOBH.

Kuro4oBi cj10Ba: HaBuaIbHMIA TIPOIIEC, MOTUBAILLIS, IHTEPAKTUBHI METOAM HAaBYAHHS, POJIbOBA
rpa, iHO3eMHa MOBA.

CyuacHa ocBiTa B YKpaiHi XapaKTepHU3YEThCA AKTUBHUM IMOUIYKOM IIJISXIB
YIOCKOHAJIEHHS Ta MOJIEpHi3allii MpoIecy OHJIaWH BHUKIAJAHHS, MOKIHUBOCTEH
3pOOUTH HOTO MAKCUMAIIBHO €(PEKTUBHUM.

3HaHHSA 1HO3€MHOI MOBM €  3allOPYKOK  CTAHOBJIEHHS  YCHIIIHOTO
KOHKYPEHTOCIPOMOXKHOT0 (paxiBlisi HOBOTO MOKOJiHHS. BukiaganHs 1HO3€MHOT MOBH
y BHILIN IIKOJ Ma€ BPaXxOBYBaTU CydacHl T€HAEHUIi (OpMyBaHHA KOMYHIKaTHBHOI
KOMIETEHIIII CTYJIEHTIB. 30KpeMa Ba)KJIMBUM BHUJAETHCSI CTBOPEHHS CIPHUATIMUBUX 1
KOM(pOPTHUX YMOB JIJIsl OTIAaHYBaHHS Ta MOJAIbIIOr0 PO3BUTKY 3HaHb, HABUYOK 1 BMIHb
CTYJIEHTIB 3a BCIMa BHJIaMHU MOBJIEHHEBOI AisuIbHOCTI. Cy4yacHI YMOBHM HaBYaHHS €
MEePEBAXKHO OHJIAWH-YMOBAMH, TOMY Ba)XKO TMEPEOLIHUTH MOTEHIiaJl MOTHBALil
CTYJCHTIB caMe B OHJIAaiTH (hopMaTi HABYAIHLHOTO MPOIIECY.

MotuBailiisi € OaKkaHHSAM JISATH 3apaJd METH, OJTHIEIO 3 PYLIIAHUX CUJT JIFOJCHKO1
MOBEMIIHKA 1 BaXJIWMBUM €JIEMEHTOM Y BHM3HAU€HHI Ta JOCSATHEHHI LUIeH. 3a
Bu3HaueHHsIM JIx. Bpodi, MOTUBAIlisl € «TEOPETUYHOI KOHCTPYKIIEIO, IO MOSICHIOE
BUHUKHEHHS, HANpsIMOK, 1HTEHCUBHICTb, CTIHKICTH 1 SIKICTh IMOBEIIHKH, OCOOIMBO

TOBEIIHKHU, CIPSMOBAHOI HA JOCSITHEHHS METH», TOOTO MOTHBAIliA BKJIIOYAaE B cede
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IIUT1, SIK1 TAafOTh TOIITOBX JO IIJIECOPSAMOBAHUX JiH, 110 MalOTh MEBHUN HAIPSMOK.
®di3uuHa abo po3yMOBa aKTHUBHICTh € HEB1JI€MHOIO YACTUHOK MOTHUBAIlli, a OTXKeE 1
MOTHBAIIiSl € IPOIIECOM, a HE KIHIIEBUM pe3ylibTaTtoM [Brophy, 2010].

Icnye nBa BuauM MoTHBaLii: 30BHINIHA Ta BHYTpimHI. Ha ¢opmyBaHHS
30BHIIIHBOI MOTHBAIlli MOK€ BIUIMBATH OTOYEHHS — BUKJaaadi, Ipy3i, 3HaOMI1, abo
HEOOXIIHICTh CKJIaJaTH 3aJiKU Ta ICIUTH. BHYTpIlIHS MOTHBAIS € TPUBAIUM 1
CKJIaJIHUM MPOIECOM, KOJH CTYAEHTU caMl YCBIIOMIIIOIOTh HEOOXIHICTh BUBUYEHHS
1HO3eMHO1 MOBH JIsl JOCSITHEHHSI CBO€i MeTH. OOUABa TUIIM MOTHUBAIlIl BBAXKAIOTHCA
BUpIIAIBHUMHU (PAKTOpPaMH YCIIIIHOCTI CTYJEHTIB y BUBYEHHI MOBH, ajie OUIBIIICTh
HAyKOBI[IB CTBEP/KYIOTh, 1110 BHYTPIIIHHO MOTHBOBaHI CTYJCHTH YacTO MOKa3ylOTh
Kpallli pe3yJIbTaTH Y BUBYEHHI 1HO36MHOT MOBH, HI’)K 30BHIIIIHHO MOTUBOBAHI, TPUYOMY
0e3 3aIy4eHHs 30BHINIHIX 320X04€Hb. KpiM TOTO, BHYTPIIIHBO MOTUBOBAHI CTYJICHTH
MaroTh OUTbIIE NEpeBar, OCKUIbKU ICHYIOTh JOKa3H TOrO, 10 BHYTPIIIHS MOTHBALIS
MO>K€ CIIPUSATH HAaBYAHHIO Ta YCHIIIHOCTI CTYI€HTIB Kpallle, Hi’K 30BHIIIHS MOTHBAL[IS
[Hartnett, 2016].

H. Onepo miakpecioe, 0 HA MOTUBALIK CTYJEHTIB Y BUBYEHHI 1HO3EMHOI
MOBH BIUIMBAIOTh KiJibka (DakTopiB (BiK, KyJIbTypa, OCOOUCTI IHTEPECH, OUIKYBaHHS,
cormianpHl a0o edexTuBHI (akTopH, OTOUYeHHs Tomlo). [linTpumyBaTH MOTHBAIIiIO
CTY/JICHTIB B OHJIAilH HABYAaHHI € HEMPOCTUM 3aBJaHHSAM. MM MOXEMO MiJBUILIUTH
MOTHBAIIIIO CTYCHTIB O BUBYEHHS 1HO3€MHOI MOBH 3a JOTIOMOTOI0 THTEPAKTUBHUX Ta
OCOOMCTICHO OpPIEHTOBAaHUX TEAAroriyHUX TexHosorikd. IloBeaiHka Ta MeTOaWKa
BHKJIaJ[a4ya, po3poOKa HaBYAIBHOTO TUIaHy, He(popMalibHa B3a€EMOJIS 31 CTYJEHTAMH,
XapakTep 3aBJaHb 1 HaBITh aTMOoc(epa B ayauTopii € hakTopamu, siKi BILIMBAIOTH HA
CXHJIbHICTb, Oa’KaHHA a00 MOTHBALIIIO CTYACHTIB 10 BUBUYEHHA 1HO3eMHO1 MOoBH [Ollero,
2014, p. 699].

MoTuBailisi CTyJICHTIB Ha OHJIAMH 3aHATTAX 3 AHTJIIHCHKOT MOBH O€3yMOBHO
BAXKJIMBUM (PaKTOPOM YCHIXY, 110 BUMArae 0araTorpaHHOro Miaxoay, sSIKUi OXOILTIOE

pi3HI MeAaroriyHi, TEXHOJOTIYHI Ta MIKOCOOHUCTICHI enemeHTH. Ha BinMiHy BiA
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TPAIUIIMHOTO HABYaHHS B ayAUTOpIii, OHJIAMH CEpPEeJOBUIIE CTBOPIOE YHIKAJIbHI
BUKJIMKH, aJlé BOJHOYAC MPONOHY€E 1HHOBALIMHI MOXJIMBOCTI JJIA 3aJy4CHHS Ta
HAaTXHEHHS CTYJAEHTIB. Bukianadi MOXyTh BUKOPHCTOBYBATH pIi3HI CTparerii, moo
CTUMYJIIOBAaTU Ta MIATPUMYBAaTH MOTHUBALIIO CTYJEHTIB, CTBOPIOBATU CIIPUSATIUBE
IHTEpaKTUBHE HaBYaJIbHE CEPEJIOBUILE, MPOMOHYIOUM PI3HOMAHITHI 1HTEPAKTUBHI
3aBJaHHS — BIKTOPUHU, OMUTYBAHHSI, ITPH, BIpTyalbHI €KCKYpPCIi Ta CIUIbHI TPOEKTH.

TakoX TOCUTh BaXJIMBUM B OHJIAIH HaBYaHHI € BUKOPUCTaHHS 3aBJaHb, 5Kl
BCUIIKO CHPHSIIOTH CTYJAEHTCBhKIM B3aemonii. CTyA€HTH MarTh 3MOTY CHUIKYyBaTHCS
OJIMH 3 OJHUM, BUKOHYIOUYH 3aBJIaHHS pa3oM, B lapax, a0 MalluxX rpynax, npamrodu
HaJl COUILHUMHU MPOEKTaMH — TaKa B3a€MOJIIS OCOOJHMBO BaXKJIMBA I Yac OHJIANH
HaBYaHHS, KOJU BIUyBaeTbcsl Opak  coramizaiii, CTyJA€HTH M030aBJieHi
He(OpMaIbHOTO YHIBEPCUTETCHKOTO CIUIKYBaHHS 11032 MEKaMU 3aHATh, (DAKTUYHO HE
3HAIOTh OJIUH OJHOTO.

OnuuM 13 BUAIB pOOIT, 1O CHPHUAIOTH MIJABUIIEHHIO MOTUBAIlli CTYJICHTIB Ii]l
yac OHJIAilH HABYAHHS € BIPOBA)KCHHS B HABYAJBHUNA IPOLIEC 1HHOBALIMHHUX
TEXHOJIOT1i, BOXKJIUBE MICIIE Cepe]l AKUX HAJIEKUTh POJIbOBUM Irpam.

PonboBa rpa — e 1MHaMIYHUAN Ta €(PEKTUBHUI MENAaroriyHui 1HCTPYMEHT y
BUBYEHHI 1HO3€MHOI MOBH, SIKMM NPOINOHY€E CTYJEHTaM YHIKaJIbHY MOKJIUBICTb
MIPaKTUKYBAaTH Ta BJIOCKOHAJIIOBATH CBOT KOMYHIKATUBHI HABUYKU B PEATICTUYHHUX Ta
L[IKaBUX KOHTEKCcTax. BoHa mepeTBOproe NMacMBHE HaBYaHHS HAa aKTUBHHI JOCBI,
J0JIAl0YX PO3PUB MK TEOPETUUHUMH 3HAHHAMM Ta MPAKTUYHUM 3aCTOCYBaHHSIM.

IrpoBa MOJie/1b HABYAHHS 103BOJISIE€ CTYAEHTaM HE TUIBKHU BIIUYTH ce0€e y NEBHIM
KOMYHIKaTUBHIA pOJIi, a 1 BUSIBUTH CBOi €MOIlii, IHTEJIEKTyalbH1 3[10HOCTI, TBOPUY
ySBY.

TemMu 111 poabOBUX IMOp B OHJIAH HABYAHHI CTYJEHTIB 1HO3€MHOI MOBH
MOXXYTb OyTH Pi3HOMAaHITHI — B1Jl MOOYTOBUX JO THX, IO MOB’A3aH1 3 MailOyTHHOIO
npodeciiiHOI0 Ta HAayKOBOK MISIBHICTIO: «Y TOTeni: OpOHIOBAaHHS HOMEPY,

CHUIKYBaHHSA 3 MIPUBOY NPoOJIeMHOI cuTyauiin, «[Ipuiiom y mikaps», « BramtyBaHnHs
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Ha poOoTy: cmiBOeciaa 3 mpaunenaBuem», «HaykoBa kondepenis», «CyaoBuil po3risg
TOILLO.

PonboBa rpa, 110 iMiTy€ Cy10BHIA pO3TIISA, MOKe OyTH €(EeKTUBHO BUKOPHUCTAHA HE
TITBKM JJISI HABYAHHS CTYJEHTIB IOPUIUYHHUX CIEHIaJbHOCTEH, ake pO3KpUBAE
MOXJIMBOCTI HE TUIBKM IOPUAMYHOI, a W COLIAJbHOI B3a€MOAIl. Y LBbOMY BHIIAJIKY
JOLUIBHUM 1 BUIIPABJAHUM € BHKOPUCTAHHS KOHTPOJIHOBAHOI CIICHAPHOI POJIBLOBOI IpU
(pre-scripted role play), amke CTyleHTH TOBHUHHI MO3HAMOMUTHUCA 13 MPOLETYPOIO
MIPOBEJICHHS CYJIOBOTO PO3IIISANY, CHElnu(}ikor MOOyI0BHM CYJOBHUX MOBIAOMIIEHH Ta
IOPUIUYHUM JTUCKYPCOM.

TexHo0ris HABYaHHS B POJIbOBIN TPl — IHCIIEHOBAHOMY CYJIOBOMY IPOIIEC] — SIK 1
B Oynb-AKii 1HIIHN, mepeadadae 4iTKI €Tanu: MiAroToBKa 10 Ipu (Bu3HauYeHHsS (Paldyiu,
PO3MOLT POJeH, IHCTPYKTaX YYaCHUKIB I'PH, MiAITOTOBKA POJIEi); MPOBEACHHS T'PH, IO
BKJIIOYA€ TPOTPABaHHA CHUTyallld 1 poJied KOXXKHUM YYacHUKOM; peduieKcis, aHami3
y4JaCHUKaMHU TpoBeJeHoi rpu. Ha miarotroBdomy erami mepeadadacThCcsi 3aCBOEHHS
JEKCUKO-TPAMAaTUYHOTO Marepialy B Tpolecl BHUKOHAHHS TPEHYBAJIbHHX BIIPAaB
(BUBYEHHS IOPUIUYHOI TEPMIHOJIOT1, KIIIIIE CYIOBOTO AUCKYPCY), a TAKOK POpMyBaHHS
HABUYOK YCHOT'O MOBJICHHS I1]] YaC BUKOHAHHS KOMYHIKaTUBHUX BIIPaB, SIKI MOJIEIIOIOTh
peanbHI KOMYHIKaTUBHI CUTYaIil.

Takok BaXXJIMBUM MOMEHTOM € PO3MOJII poJied cepel Y4YacHUKIB TpH.
Posnoginsroun posi, ciii BpaxOByBaTH HE JIMINE JIHTBICTUYHI 3A10HOCTi, ane U
1HIUB1TyaJTbHO-TICUXOJIOT1YHI  OCOOJMBOCTI, TEMIEPAMEHT 1 TMO0aXaHHS KOXKHOTO
CTYJIEHTa TaKUM YHHOM, 1100 BiH MOYYyBaBCS MPUPOIAHO B CBOIN poJii, OyB 3allikaBlIeHUN
y Hill 1 MaB MOKJTUBICTh MPOJIEMOHCTPYBATH CBOi TBOPUI 3/110HOCTI B TOBH1H Mipi.

Opaumu 3 HaOUTBII €(EKTUBHUX POJIBOBUX ITOP Y HAIIINA MPAKTHUII BUKIAJAaHHS
aHTIIACHKOI MOBH CTYACHTAM PI3HHUX CIHEIIaIbHOCTEH € BUKOPUCTAHHS B HABYAIHHOMY
Mpolieci 1HCIIEHOBAHOUX CYAOBHX pO3risiAiB (mock trials) 3 enementamu mapoii «B.B.
Wolf (a/k/a Big Bad Wolf) v. Curly Pig» 3a crieHapHOI0O OCHOBOIO aMEpPUKaHCHKOTO
metomaucta Kepon Baiit ta «The Case of Mary’s Missing Lunch» (Mary Peabody,

Plaintiff vs Virgil Goodman, Defendant), po3po6ienoi Ketpin ta CriBenom Timepi.

107



MATEPIAJIN
1V Bceykpaincwroi naykoso-npaxmuunoi Inmepnuem-xonghepenyii
«lIpobremu 8UKNIAOAHHS THOZEMHUX MO8 Y 3AKAA0AX 8UWOT OCBImU»
(3 MIDICHAPOOHOIO YUacmro)

Hacuyenicte OaraTum JIHTBICTUYHUM MaTepiajJoM, TYMOpP LHX POJIbOBHUX Irop
3aB)KJIM BUKIIUKAIOTH IIKaBICTh CTYACHTIB, (POPMYIOTh MO3UTHUBHUIN HACTPIN Ta CIIPUSIIOTH
BHCOKOMY PIBHIO 3aCBO€HHS MPOrPaMHOr0 mMaTepiany. PoiiboBa rpa cTBOpIOE HA 3aHATTI
MO3UTUBHY €MOIIiHY aTtMocdepy, fKa CIpHUsS€ YCYHEHHIO y THX, XTO HaBYa€THCH,
MICUXOJIOTIYHOTO Oap’epy, 3a0e3medye yYMOBH JJisi HEBHUMYIIEHOTO CHIJIKYyBaHHS
1HO3E€MHOIO MOBOIO.

Takum 9MHOM, OJTHUM 13 3aC001B, IO 0€3YMOBHO CITPHUSIE ONTUMI3aIlli HABYAIHLHOTO
MPOLIeCY BUBUCHHS 1HO3EMHOI MOBH 3aJIUIIAETHCS POJIHOBA TPA, K€ BOHA MPUBOJUTH B
III0 MEXaHI3MH MOTHBaIil Ta mMiABUINY€e €QEKTUBHICT, HABYaHHS 1HIIOMOBHOTO
CHUIKYBaHHS, JOTIOMAara€ MoJ0JIaTh PO3PUB MK BHBYECHHSIM MOBHU Ta ii MPAKTUYHUM
3acTocyBaHHsAM. PoboBa rpa € 0COOIUBUM THIIOM AiSUTBHOCTI, B IKOMY MOTHB ITOJISTAE B
caMOMYy TIPOIIeCi, B CyTHOCTI camoi Aii.

Jlo 6e3ymMOBHMX TmiepeBar BUKOPUCTaHHS pPOJILOBUX Irop y TNpOLECl OHJANH
HABYaHHS CTYJICHTIB 1HO3€MHOI MOBHM MOXHA BIJHECTH MaKCHUMaJlbHE HAOIMKEHHS 0
peaTbHUX YMOB, CaMOCTIMHICTP YYaCHUKIB TpH, IXHIO O€3MOCEPEeIHI0 B3aEMOJIIIO,
OPUIHATTS PIllIEeHh B yMOBaX TBOPYOTO 3MaraHHsd Ta PO3BUTOK HABHYOK CIOHTAHHOTO

MOBJICHHAI.

JITEPATYPA

1. Bepreren, B. JI. (2012). PonboBa rpa y HaBYaHHI MariCTpaHTiB BHUIIMX HaBYAJIbHUX
3aknaaiB ropuauuHoro mnpodimo «IIpodeciiiHoi iHO3eMHOI MOBWY». 36ipHUK HAYKOBUX HpaAyb
Ymancovrozo oepoicasrnozo nedacoeiunozo ynieepcumemy (c. 29-34). YManb: YMaHChKUN Iep>KaBHAN
nejaroriuHuil yHisepcurtet imeni [laBna TuunHm.

2. Tapacenko, M. 1. (2018). CmocoOu migBUINCHHS MOTHBAIi CTYACHTIB JO BHBYCHHS
iHO3eMHOI MOBU. 30ipHux Haykosux npaye «lledacociuni naykuy, (75). XepcoH: XepCOHCHKUI
JepKaBHUHM yHiBepcuTeT. https://core.ac.uk/download/pdf/199587079.pdf.

3. Brophy, J. (2010). Motivating students to learn (3rd ed.). New York, NY: Routledge.

4. Hartnett, M. (2016). The importance of motivation in online learning. In M. Hartnett.
Motivation in online education.

5. Ollero, N. (2014). The Influence of Motivation in the Foreign Language Learning Process.
FORUM DE RECERCA, (19), (p. 695-707).

108



MATEPIAJIN
1V Bceykpaincokoi naykogo-npaxmuuroi Inmepnem-kongepenyii
«IIpobnemu 8uUKIAOAHHS IHO3EMHUX MO8 Y 3AKIAOAX 8UUOT OCBIMUY
(3 MIDICHAPOOHOIO YUacmro)

Svitlana Halazdra
Université Alfred Nobel
ORCID ID: 0000-0002-2294-7276

LA DISCUSSION COMME OUTIL EFFICACE
DE DEVELOPPEMENT DES COMPETENCES COMMUNICATIVES
DANS LES COURS DE FRANCAIS

Annotation: Ce travail est consacré a clarifier le probléme de l'utilisation des discussions
dans le processus éducatif comme systéme de régles pour organiser une interaction productive entre
les étudiants, ce qui conduit a l'acquisition de nouvelles expériences, a I'acquisition de nouvelles
connaissances.

Mots clés: discussion, compétence communicative, méthodologie d'enseignement des
langues étranggéres, étapes de discussions

Le rythme actuel du développement de la société¢ impose de nouvelles exigences au niveau de
formation des spécialistes de 1'enseignement supérieur.

Généralement un professeur de langue consacre la majeure partie de son temps
a enseigner la grammaire, la phonétique et le lexique, et a inciter ses €tudiants a les
pratiquer. Traditionnellement, les étudiants utilisent la langue dans des exercices plus
ou moins contrdlés jusqu'a ce qu'ils en maitrisent parfaitement les aspects. Mais ces
dernieres années, il est devenu courant d'inclure une pratique orale dynamique dans les
cours de francais des le début.

Cependant dans le monde de I'enseignement la discussion a souvent mauvaise
presse. De la maternelle a l'université, beaucoup d'enseignants hésitent utiliser ce type
de pratique comme mode d'enseignement.

Il faut dire que la méthode de la discussion est une technique efficace pour
présenter les résultats d'une étude de maniere claire et accessible. Selon Oscar Brenifier
la méthode de la discussion permet de résumer les principales conclusions de 1'étude
dans un premier temps, puis de discuter de leur signification et de leur implication dans

un second temps.
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Il est a noter que la plupart des cours mettent désormais l'accent sur I'importance
de développer la capacité des apprenants a communiquer en langue étrangere plutot
que leur capacité a construire des phrases correctes. C'est pourquoi il est important de
consacrer davantage de temps aux exercices de communication en classe. Il est vrai
que c’est en parlant qu’on apprend a parler.

Evidemment la pratique de la communication est l'un des éléments les plus
importants du processus d'apprentissage d'une langue. C'est aussi l'un des plus
problématiques, car il est bien plus difficile d'amener les apprenants a s'exprimer
librement que d'obtenir la bonne réponse lors d'un exercice contrdle.

Pourtant, 1l serait utile d’avouer que la fagon la plus efficace pour les apprenants
de s'exercer a parler librement en francais est de discuter d'un probleéme ou d'une
situation. Cela implique une pensée claire et logique d'une part, et des compétences de
debat d'autre part. Une discussion efficace est celle ou le plus grand nombre d'éleves
possible s'exprime le plus longuement possible. L'écoute peut étre assurée par toute la
classe simultanément, tandis que seul un nombre limité d'éléves peut prendre la parole.

En examinant le processus d'organisation d'une discussion on remarque qu’il
comprend plusieurs étapes :

1 - définition explicite de la theése et de l'antitheése (résultat de la critique dans une
communication complexe) ;

2 - chaque partie fournit des arguments qui confirment et renforcent le point de vue ;
3 - chaque partie fournit des raisons ;

4 - la résolution des difficultés et la formulation du probléme ;

5 - recherche de nouveaux motifs, solutions, points de vue sur le sujet ;

6 - la synthese.

Il faut souligner que c’est la motivation des participants qui est une autre
caractéristique d'une discussion réussie. Si l'enseignant constate que tous ceux qui ne

parlent pas sont concentrés sur l'orateur et que leurs expressions sont vivantes, qu'ils
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réagissent a 'humour, au sérieux ou a la difficulté, c'est un signe que la discussion se
deroule bien.

Enfin, on mentionne un autre type d'apprentissage : apprendre a participer de
maniere constructive et coopérative a une discussion. Les compétences de débat
incluent I'écoute, le fait de ne pas interrompre, de s'exprimer clairement et sans détour.

La discussion est une méthode d’apprentissage basée sur 1’échange d’idées sur
un probléme particulier. Le point de vue exprimé par un étudiant dans le processus de
discussion peut soit refléter sa propre opinion, soit étre basé sur les opinions des autres.

En revanche, une discussion pédagogique implique que les étudiants soient
capables de formuler leurs pensées de maniere claire et concise et de construire un
systeme de preuves raisonnées, leur apprend a penser, a argumenter et a prouver leurs
arguments.

Il est évident que dans cette situation, l'enseignant doit naturellement montrer
aux ¢tudiants un exemple de ce style d'argumentation, leur apprendre a exprimer leurs
pensées avec précision et a tolérer la formulation des étudiants, a corriger

respectueusement leurs arguments et a se réserver avec tact le droit d'avoir le dernier

mot sans prétendre étre 1'autorité finale en la maticre.
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BUKOPUCTAHHS BI3BHEC-CUMYJISIIN TA BIBHEC-KEHUCIB ¥
BUBYEHHI JJIJIOBOI AHIJIIICBKOI MOBHU

AHOTaNisg. Y cTaTTi pO3MIIAHYTO OCOOJIMBOCTI BUKOPUCTAHHS Oi3HEC-CUMYJIALIN Ta Oi3Hec-
KEHCiB y mpoleci BUBYCHHS IIOBOi aHTJIIMCbKOI MOBM 3700yBayamMH 3aKJIaJiB BHIIOI OCBITH.
Po3rnsgHyTO eTamu 3acTOCyBaHHS Keic-METOAy, HAaBEACHO MPUKIAAM NPAKTUYHUX 3aBJaHb, 10
MOXYTb OyTH IHTETPOBAaHMUMH JI0 BUBUEHHS KypCy I170BO1 iHO3eMHOT MOBU. OOIpyHTOBAHO IepeBaru
BUKOPUCTaHHA Oi13HEC-CUMYJIALIN Ta Oi13Hec-KeiciB i OpMyBaHHS IHIIOMOBHUX KOMYHIKaTUBHHX
HaBUYOK Ta ()axoBOi KOMIIETEHTHOCTI 3100yBauiB.

KuarouoBi cioBa: 0i3Hec-keiic, Oi3HEC-CUMYIIALisA, AUIOBAa 1HO3€MHA MOBAa, IHIIOMOBHA
KOMIIETEHTHICTh, KOMyHIKAaTUBHA KOMIIETEHTHICTb.

Opnuier0o 3 TOJIOBHUX 3aJad B ymoBax €BpoiHTerpamii YkKpaiHu mocrtae
MIJITOTOBKA BUCOKOKBali(hikOBaHUX (axiBIiB, 3JaTHUX AKTHUBHO B3aEMOMISTU Yy
KOMaHJAl 3 MpeJCTaBHUKAMH I1HIIUX KpaiH, Ta YCHIIIHO BTUIIOBATH IHII[IATUBU Ta
MPOEKTH, Ta 3HAXOJUTHU CHUIBHI PIIIEHHS MPOOJIeM IiJl Yac 0OrOBOPEHb Ta JUCKYCIil.
Peanizanisi mocraBieHOi 3adadl 3aJ€XKHUTh BiJ piBHA CHOPMOBAHOCTI HABHYOK
KPUTHUYHOTO Ta AU3aH-MUCJIEHHS, HABUUOK CUHTE3Yy Ta aHall13y, a TAKOXk 1HIIIOMOBHO1
KOMIIETEHTHOCTI MailOyTHiX crenianictiB. Ha Hamry 1ymMKy, opmyBaHHS 3a3HaYEHUX
HAaBUYOK Ta KOMIIETEHTHOCTEH CTa€ MOXIJIMBUM TUIBKM 32 YMOBU BUKOPHUCTaHHS
IHTErpOBaHUX MIAXO/A1B HABYAHHS, 1110 IOE€JHYIOTh BUBUEHHS J1J10BOi IHO3€MHOI MOBU
(aHTNiCHKOT) 3 BUBUCHHSIM €JIEMEHTIB O13HEC-MEHEPKMEHTY Ta €EKOHOMIKH.

Ha cphoropHimHii AeHb METOAM KEHCIB Ta CUMYJISALII BUKOPUCTOBYIOTHCS B

Halp13HOMAHITHIIINX OCBITHIX CEPEJOBUIAX, OCKUIbKU OyJI0 MOMIYEHO, IO BOHHU
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PO3BUBAIOTh KPUTUYHE MUCIICHHSI, HABUYKHU CIIUJIKYBaHHS Ta KOMaHIHOI poOOTH cepe
3100yBayiB, a TaKOX CHPHUSIOTh MIUKIUCIUILIIHAPHOMY HABYAHHIO, BUCBITJIIOIOYH
B3a€MO3B'I3KH MK aKaJIeMIYHUMU TEMaMHU.

Bapro 3ayBakuTu, 110 y HaBYaHHI MiANPUEMHULITBY METOAOJIOT1 KEHC-CTal €
YCTaJEHOIO CTPATETi€l0 BUKJAJAHHS, CHPSIMOBAHOK Ha PO3BUTOK AaHATITUYHUX
HAaBUYOK Ta BMIHHS BHpIIIyBaTH npoOnemu. CuTyalliiiHe HaBYaHHS BUUTH MOLIYKY 1
BUKOPUCTAaHHA 3HAaHb B YMOBax JWHAMIYHOI CHUTYyallli, PO3BUBAIOYU THYYKICTh
mucnenss (Fleck, 2021).

3acTocyBaHHS KeC-METOAy Ha 3aHATTAX 3 aHTJNCHKOI MOBU B MpodeciiiHomMy
CEepelOBUIIll TEpeciiiye Bl B3a€EMOJOMOBHIOIOUI METH, a caMe: MOoJabliie
BJIOCKOHAJICHHS] KOMYHIKaTUBHOI KOMIETEHIIi (JIIHTBICTUYHOI 1 COLIOKYJIbTYPHOI) 1
dbopmyBanHs npodeciiHux skocTel cTyaeHTiB (SImuuy, Xapuyk, Amauy, 2023).

[lenTpanbHe Miclle B KEWC-METOJl TMOCIIA€ JIUCKYCisA, $AKY JOLLUIBHO
BUKOPHUCTOBYBAaTU B TOMY BHUMAJAKY, KOJU CTYJEHTHU BOJIOJIIOTH MEBHOIO (PaXOBOIO 1
MOBJIEHHEBOIO 023010 3HaHb, 3HAYHUM CTYIIEHEM 3PUIOCTI i CAMOCTIHHOCTI MUCJIEHHS,
YMIIOTh apryMEHTYBaTH, JOBOJUTH U OOIPYHTOBYBaTH CBOIO TOYKY 30pYy.
HaiiBa)IuBIIIOI XapaKTEPUCTUKOIO JUCKYCli € piBE€Hb 1i KOMIETEHTHOCTI, SIKUM
CKJIaJIa€ThCs 3 KOMIETEHTHOCTI ii yuacHukiB (bapanos, 2021).

Bupimenns: keiicy BiI0yBaeTbCsl MiJ] 4ac HACTYIMHUX MOCHIJOBHUX €TaIliB
(Maiixe HacTUIbHA KHUTA TIPO Kevicu, 2021):

* Buknanau gpopMymroe KOHKpeTHY ITpoOJieMy, sika TOTpeOye pillleHHS.

* 3100yBayul HaMararThCs MPABUIILHO 3PO3YMITH 3a]1auy, sika OyJia OCTaBIICHA.

* 3100yBayi TeHEPYIOTh 1/1€1 / TIMOTE3U MO0 MOKIUBOTO PIIIEHHS 3a7ayl Ta
CTPYKTYPYIOTb iX.

* 3100yBaui 30uparoTh iH(OpMaIlito / JaHi, arperyloTh X Ta aHATI3YIOTh.

* 3100yBayl MOPIBHIOIOTH MOXJIMBI allbTE€PHATUBU 1 MPOMOHYIOTH HallKpaile

pILIEHHS.

113



MATEPIAJIN
1V Bceykpaincwroi naykoso-npaxmuunoi Inmepnuem-xonghepenyii
«lIpobremu 8UKNIAOAHHS THOZEMHUX MO8 Y 3AKAA0AX 8UWOT OCBImU»
(3 MIDICHAPOOHOIO YUacmro)

* 3100yBayi AeTANI3yI0Th HallKpalle pillieHHs (OI[IHIOI0Th EKOHOMIYHUN e(eKT,
PU3HUKH, pO3pOOIIATH OA30BUIM IJIaH [Iii...) Ta TOTYIOTh MPE3EHTAIIIIO.

* 3100yBavl MPE3EHTYIOThH PIIICHHS.

VY pamMkax HaB4aJIbHOTO Kypcy «JlioBa iHO3eMHa MOBa (QHTJINCHKA)» JaHUM
013Hec-Kelc MOXKe MaTH HACTYITHUM BUTJIS!

Baacne keitc: Why 1s GreenBite Ltd. Losing Profitability?

You are business analysts tasked with investigating the reasons behind this drop
and offering possible solutions.

Jogiokoesa ingpopmauin: GreenBite Ltd. is a mid-sized company producing eco-
friendly packaging for the food industry. For the first five years, it showed stable
growth. However, over the last two quarters, its profit margins have significantly
dropped.

Jlooamkoei mamepianu: xOpoTKud (HIHAHCOBUU 3BIT KOMIaHii, BIATYKHU
KJIIEHTIB TOMLIO.

3asoanna: Examine the data and identify internal and external factors that might
have caused the decline in profitability. Select the top 3—4 key reasons for the issue
and justify your choices using the data provided. Propose realistic solutions or
management actions that could help the company recover in both the short and long
term.

Yac Ha BUPIINIEHHA KOXHOTO OKpEMOro Keiicy, sik 1 Qopmar poboTu
(iHauBiNyaTbHUM YU TPYTNIOBUIN) MOKE 3aJIe’KaTH BiJl 0aratbox GakTopiB, y TOMY UHCIII:
OCHOBHIM MeT1 013HeC-CUMYJIALI], CKIaJHOCTI MMOCTaBJIEHOI 3aadi, piBHS 3HaHb Ta
c(hopMOBaHOCTI HABUYOK 3/100yBayiB TOIIO.

OuikyBaH1 pe3yJbTaTH BUKOPUCTAHHS METO/Y KEUCIB Ta O13HEC-CUMYJISIIT ITi]T
yac BHUBYEHHS JAUIOBOI 1HO3€MHOI MOBHM BKJIIOYATHUMYTh MPAKTUKY YWUTAHHS Ta
iHTeprpeTanii  Ol3HEeC-TaHUX, PO3BUTOK KPUTHUYHOIO Ta JU3alH-MUCICHHS,
BUKOPUCTAHHSA JIJOBOT 1HIIOMOBHOI JIGKCHMKH, IHTETpalil0 3HaHb 3 (PaxoBUX

IUCILMILIIH TOLIO.
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OTxe, BUKOPUCTAHHS O13HEC-KEHCIB Ta O13HEC-CUMYJIAIIN Ha 3aHATTSAX 3 A1I0BOI
1HO3€MHOT MOBHM JAIOTh 3MOTY 3/100yBauaM CaMOCTIHHO OMpalbOBYBAaTH aBTEHTHYHI
Marepiaiv, 3HAXOAWTH PIMICHHS I Yac AUCKYCid a0o 00roBOpeHb (y TPYIOBOMY
dhopmati podoTH) a0 MUIIXOM aHaII3y JaHuX (IIPU CAMOCTIHHOMY OTPAIFOBAHHI KEHUCY),
MPE3EHTYBaTH PIMICHHS 3alpONOHOBAHOI MPOOJIIEMHU, JIEMOHCTPYIOUHM C(POpPMOBaHI
KOMYHIKaTUBHI HABUYKHU.

TakuM YHMHOM BUKOPHUCTAHHS METOMIB OI3HEC-KEWUCIB Ta Oi3HEC-CHMYJIAIii
J03BOJISIE 3100yBauaM pPO3BUHYTH HAcTynHI HaBU4ku (Maifke HACTUIbHA KHHUTA MPO
kedcu, 2021):

- CtpykTypoBaHe Ta aHAIITUYHE MHUCIEHHS (30ip Ta anHami3 iH(opmarii,
po30MBKAa HA MOKPOKOBI pilIEHHS, (POpMyBaHHS IUIAHIB AKTUBHOCTEW, IT1IBEICHHS
M1JICYMKIB Ta IPOTHO3YBaHHS MOXKJIMBUX PE3YyJIbTATIB).

- [IpesenTanis (mpe3eHTaliss BIACHUX 1A€H HUISIXOM J1aJOTI4YHOTO abo
MOHOJIOTIYHOTO MOBJICHHSI, MUCbMOBHM BUKJIa/ PE3YIbTATIB Y BIAMOBIIHIN (popmi).

- [Ty6niynuit BUCTYN (3aXUCT BIACHUX 1]I€H, AUCKYCIs TOIIO).

[TincymMoByIOUHM BHIIE 3a3HAYEHE, XOUEMO HATOJIOCUTH, 1110 BUKOPUCTAHHS Oi3HeC-
KEHCiB Ta G13HEC-CUMYJISAIIIT M1 YaC BUBYCHHS AUTOBOI 1IHO36MHOI MOBHU CIIPUSIE PO3BUTKY
1HIIIOMOBHOI KOMYHIKAaTHBHOI Ta ()axOBOi KOMIIETEHTHOCTI 3400yBauiB, MiJBHILYE iX
MOTHBAIIIIO SIK 10 BUBUCHHS OKPEMHX TUCIUIUIIH, TaK 13400y TTs ¢axy B IJIOMY, TOTYIOTh

710 MaitOyTHHOTO TIPO(PECIHHOTO CepeIOBHUIIIA.
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3SMIIIHEHHSI COLJIBHUX HIHHOCTEM €C B ITPOIIECI
AHTJIOMOBHOI NIPO®ECIMHOI NIJITOTOBKH 3/I0OBYBAYIB OCBITH

AHoTanig. Y po0OoTi mHpoaHandi30BaHO BUKIMKK W MEPCHEKTHUBH I1HTErpalii CHUTbHUX
€BPOIEHUCHKUX IIIHHOCTEN Y mpodeciiiHy MiArOTOBKY MailOyTHIX YYUTENIB iIHO3eMHHUX MOB. ONIIICaHO
nocsig peamizanii Moxayns Kana Mone nporpamu Epazmyc+ B MeniTOnoasChKOMY A€p>KaBHOMY
Ne1arorivHoMy yHiBepcuTeTi iMeH1 borjjana XMenbHUIBKOTO, IO CIPHUSIE TapMOHi3allii OCBITHHOTO
MPOIIeCy 3 €BPOIEHCHKUMH CTaHIApPTaMH Ta PO3BUTKY LIIHHICHUX Opi€HTaliil OakanaBpiB.

Kiro4oBi cj10Ba: €eBpoNeichKi IIIHHOCTI, MOBHA OCBITa, Maii0yTHI BUNTENI IHO3EMHUX MOB,
npodeciiftHuii po3BUTOK, Moayb K. Mone nporpamu Epazmyc+.

VY cydacHOMy TJI00ali30BaHOMY CBITI, J€ MDKKYJIbTypHa KOMYHIKallsi Ta
npodeciitHa MOOUTBHICTh HA0YBAIOTh JIe/ajli OLIBIIOTO 3HAYEHHSI, 3pOCTaE MoTpeda y
MiAroTOBI (PaxiBiiB, 31aTHUX €()EKTUBHO (PYHKIIIOHYBATH B OaraToHAI[lOHAILHOMY
cepenoBulll. 3100yTTS SKICHOI aHTJIOMOBHOI OCBITH € BaXXJIMBUM UYHMHHUKOM
npodeciiHOro po3BUTKY sl MailOyTHIX Y4YWUTENIIB 1HO3EMHHX MOB, OCOOJHMBO B
KOHTEKCTI €BPOIHTETpaliitHUX MPOLECiB, 0 aKTUBHO BIA0YBalOThCA B YKpaiHi. Y
3B’SI3KY 3 LIUM BCE€ OUTbII aKTyaJIbHUM CTAa€ MUTaHHS (pOpMyBaHHs B 3100yBayiB OCBITU
HE JIMIIE MOBHOI KOMIIETEHTHOCTI, a M I[IHHICHOI 0a3u, IO BIAINOBIJA€ CIIJIbHUM
npuHIUNaM 1 HopMaMm €Bporneiickkoro Coro3sy.

AHaJli3 HAayKOBO-METOJAUYHOI JIITEPATYPH 3 OKPECIECHOT TEMAaTUKH 3aCB1UY€ TOU
(dakT, 10 BUBYEHHS I[IHHICHUX OpPIEHTAIll MOJIOAOTO TMOKOJIHHS B KOHTEKCTI
€BPOIHTErpallli BUKIMKAE CTIAKY 3allKaBIEHICTh 3 OOKy BITUM3HSHOI HAayKOBOIi
cnutbHOTH (B. AnToHiok, K. Aprtiommna, JI. bubuk, H. bonmapenko, I'. Banenca,
I. T'ymenna, I'. I'pyub, O. €roposa, C.3onotyxina, H. Irnarenko, f. Kazumup,

T. Mananuyk, B. Cemuuenko, C. Crebmiok). IIpore, BBaxkaemo, 1mo ¢GopMyBaHHS
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€BPONEHCHKUX IHHOCTEN MallOyTHIX yUUTENIB IHO3E€MHUX MOB € Hapa3i TOCTIKEHUM
HEJIOCTaTHHOIO MIPOIO.

Came ToMy MeTol mi€i myOJaikamil € aHali3 BUKIHMKIB 1 MEPCHEKTUB
BIPOBA/IKEHHS cUIbHUX HiHHOCTEN €C B mpodeciiiny miAroToBKy 3700yBayiB BULIOT
OCBITH — MallOyTHIX YUHUTEIIB IHO3EMHUX MOB.

3aranpHONPUMHATI MiHHOCTI €C TaKli, K IeMOKpaTis, ToBara J1o Ipas JIFOUHH,
BEpXOBEHCTBO  MpaBa, PIBHICTh, TOJIEPAHTHICTh, CBOOOAA, AaHTUPACHU3M,
HEJIMCKPUMIHAIIIS, MIKKYJIBTypHa OCBITa, MalOTh CTaTH OCHOBOIO JjIsi ()OPMYBaHHS
ocobucrtocti cydyacHoro daxipus (3onoryxiHa, loHosa, Jlymapenko, 2021: 44-45).
3anpoBaPKEHHS TaKUX IIIHHOCTEH B OCBITHIHM MPOIEC BIAKPUBAE HOBI TOPU3OHTH JJIS
BCIX MOTr0 YYacCHUKIB, CHPHUSIIOUM 3MIIHEHHIO B3aEMUH MDXK 37100yBayamMu OCBITU Ta
Bukiagayamu. lle ctumymntoe dbopmyBanHs atmocdepu B3aeMomoBaru H J0OBIpH,
MIITPUMY€ BOPOBAIKEHHS IHHOBAIIMHMX MIAXOJIB /0 HAaBYaHHS, 3aCHOBAHMX Ha
IIHHICHUX Opl€HTUpaX. Y pe3yJbTaTi MiIBUIIYETHCS BIAUYTTS O€3MEKU Ta eMOLIHHOT
MIITPUMKHU B OCBITHROMY cepenouiii. (Hectepona, 2019:71).

HocBin 1HTerpauii kmro4oBux wiHHOcTed €C y mnpodeciiiHy HiArOTOBKY
MaiOyTHIX Y4YUTEIIB 1HO3€EMHHUX MOB B MemTONONBCHKOMY  JEPKaBHOMY
NeJarorivHoMy yHiBepcHuTeTi iMeHl borgana XwmenbHunpkoro peanmizyerbes 3 2023
poky uepe3 BrnpoBa/keHHs Monyns Kana Mone “Strengthening the EU common
values through the policy of multilingualism in the education and training of future
teachers” / «3MinHeHHs cniyibHUX LIHHOCTEH €C uyepe3 moTHKY 0araTOMOBHOCTI B
OCBITI Ta MIAroTOBLI MaiOyTHIX yuuteniBy» (I'pantoBa Yroma Ne 101083321 - SEUCV
ETT) nporpamu Epazmyc+.

Monyns po3poOieHuit 11 3100yBadiB BUIOI OCBITH cTyneHs «bakanasp» (3-
4-i1 xypc HaBuanHs). llepen mouatkom peanizanii Moaynass poO0O4YOI0 TPYIOO
BUKJIaJa4iB OyJio 3A1MCHEHO JOCHIIKEHHS, 3T1JHO SKOTO OYyJI0 BUJIUIEHO HACTYIIHI
BUKJIMKH BIIPOBAKEHHSI CHUIBHUX IIHHOCTeW €C: OUIbIIICTh 3400yBaydiB OCBITH HE

JOCTaTHBOIO MIPOI0 O3HAHOMJIEHI 3 KJIIOYOBMMH €BPOINEUCHKUMU I[IHHOCTSMH, HE
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PO3YMIIOTh IX CYyTHOCTI, HE MOXKYTbh CXapaKTepU3yBaTH JI€sIKi 3 HUX, HE YCBIJOMIIIOIOTh
BAXKJIUBICTh JOTPUMAaHHSA W PO3MOBCIOMXKEHHSI TaKUX LIHHOCTEH uepe3 Opak
HaBYaJIbHUX KypCIB Ha 110 TemMaTuky (I'oHuapoBa, Macinosa, 2022: 10).

OCHOBHOIO METOI0 MOAYJA € TMOJOJaHHSA IUX BUKIHKIB, YTBEPIKEHHS
CHIIBHUX MiHHOCTEN €Bpomeiickkoro Cowo3y NUISIXOM peani3allii MpUHIUIIB
€BPOIENCHKOT MOBHOI MOJIITUKH, YAOCKOHAJIEHHS OCBITHBOTO Iipouecy B M/IITY imen1
bornpana XMenbHHUIIBKOTO Ta WOro TrapMoHI3ailisi 3 OCBITHIMU CTaHAapTamMu Ta
kpamuMmu npaktukamu  €C. 3ampoBajpkeHHS Moyl  3I1MCHIOETBCS  uepes
BHUKJIaJIaHHSA OCBITHHOI'O KOMIIOHEHTA «3MIIHEHHS CIUTBHUX IlIHHOCTeH €C uepes
MOJIITUKY 0araTOMOBHOCTI B OCBITI Ta MIATOTOBLI MalOyTHIX YUYUTEIIB)» 1 MPOBEACHHS
psAly 3axOJliB HAYKOBO-METOAMYHOTO XapakTepy (BceykpaiHChka KoH(EpeHIis
«3MIITHEHHSI CIUJIBHUX €BPOMEUCHKUX I[IHHOCTEW uYepe3 OCBITY», CeMIHapH, Kpyrii
CTOJIM, TpeHIHTu 1is 3a00yBauiB Ta BuuteniB 33CO Tta iu.). lle copusitume
YCBIJIOMJICHHIO YYaCHUKaMU 3aIlJIaHOBAHMUX 3aXO0/l1B BAXKIIMBOCTI BIIPOBAJKEHHSI 3MiH
y TpaJMIiliHy OCBITHIO cHUCTEMYy YKpainu. Y MiJIcyMKy, peanizaiis Moxayns YKana
Mone cnyryBaTuMe CTHUMYJIOM [iJIi TOCTIMHOTO MTpOoQecifHOrO 3pOCTaHHS
NPEACTABHUKIB LUIOBUX TIpyln LbOr0 Moayisd, IO [03BOJUTh €(PEKTHUBHO
OpraHi3yBaTh BHUBYEHHS 1 BHUKIAJaHHS 1HO3EMHUX MOB 3 PaHHbOIO BIKY Ta
3a0€3Me4nTh MOUTMPEHHS 3araJIbHOEBPONEICHKUX LIIHHOCTEN Yepe3 MOBHY OCBITY.

BucnoBku. OTxe, BIPOBA/KEHHS CMUIBHUX LIHHOCTEHN €Bponeiicbkoro Coro3y
B Mmexax Moxayns XK. Mone B mpoliec aHIIOMOBHOI MpodeciitHOI MiArOTOBKU
MaifOyTHIX YYWTENIB IHO3EMHUX MOB € HE JIMIIE aKTyaJbHHMM, a ¥ CTpaTeriyHo
BAXKJIMBUM HAIpPsSIMOM PO3BUTKY YKPaiHCbKOI OCBITHU B yMOBax €BPOIHTErpariii.
Ino3emHa MOBa y 1IbOMY KOHTEKCTI BHUCTYIA€ HE MPOCTO 3aCOO00M MIKKYIbTYPHOI
KOMYHIKallii, a i IOTyKHUM 1HCTPYMEHTOM (POPMYBAaHHSI LIIHHICHUX OPIEHTHUPIB, IO
BIMOBIAIOTh  AeMOKpatuuHuM 3acagam €C. Bonnowac peamizamis Mopgyns
CYHPOBOJIKYETHCS HU3KOIO BUKJIMKIB: HEAOCTATHIM piBHEM OO13HAHOCTI CTY/CHTIB

MO0 €BPOMEHCHKUX IMIHHOCTEHM, OpakoM BIAMOBIAHUX OCBITHIX KOMIIOHEHTIB,
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C1a0KOI0 1HTETPAIlI€l0 IHHICHOTO MIJIX0AY B OCBITHIM MPOIIEC, ONMIOPOM TPATULIIMHOT
OCBITHBOI CHCTEMH J0 1HHOBAIlI Ta 0OMEKEHUM MPAKTUYHUM JIOCBIJIOM BHKJIa/1a4diB
y BIPOBAKEHHI MDKIUCHMIUTIHAPHUX OCBITHIX KOMIOHEHTIB. OjHaK mnompu Il
TPYAHOIL, TEPCIEKTUBU € HAJA3BUYAITHO OOHAIIMIMBUMU: 1HTErpalis HiHHOCTeN €C
COpHsi€ MIJBHUILEHHIO SKOCTI MNpoQeciiHOl MIArOTOBKA MANHOYTHIX YYHUTENIB
1HO3eMHUX MOB, rapMOHI3allli YKpaiHChKOi OCBITH 3 €BPONEHCHKUMHU CTaHIapTaMH,
(hopMyBaHHIO TOJIEPAHTHOTO 1 JEMOKPATUYHOTO CBITOIJISAY 3400yBayiB OCBITH,
CTBOPEHHIO 0€3MeYHOro W MIATPUMYIOYOTO OCBITHBOTO CEPEJOBHINA, a TaKOX
MOCUJICHHIO POJIi 1HO3EMHOT MOBH SIK 3aCO0Y MOIIMPEHHS €BPONEUCHKUX IIHHOCTEH.
Hocein peanizauii Moayns XKana Mone B MJIITY imeni borgana XmMenbHHUIIBKOTO
MIITBEP/IKYE  JOUIIBHICTh ILUIECHPSIMOBAHOI  1HTErpaiii MOBHOI OCBITH Ta
€BPOIEUCHKUX I[IHHOCTEHW y MIArOTOBKY IE€JAroriB HOBOro nokoxiHHs. Lle no3Boiise
HE JIMIIE NIABUUIUTH SKICTb OCBITHBOI'O NIpOLIECY, a W CTBOPUTH YMOBHU s
(dbopMyBaHHS CBIIOMUX, TOJEPAHTHUX Ta MPOEBPOIEUCHKHU HANAITOBAHUX (DaxiBIIIB,

3IaTHUX YCIIIIHO AISITH B MYJBTUKYJBTYPHOMY CYCIUIbCTBI.
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L’ENSEIGNEMENT DU FRANCAIS A DES FINS
PROFESSIONNELLES DANS LE DOMAINE DE LA CONSTRUCTION
ECOLOGIQUE : APPROCHE PEDAGOGIQUE ET ENJEUX

Annotation. Cet article explore I’approche pédagogique de I’enseignement du francais a des
fins professionnelles dans le domaine de la construction écologique. Il met en évidence I’importance
de développer des compétences linguistiques et terminologiques spécifiques, notamment a travers
des activités interactives telles que la discussion, la traduction et la présentation orale. L’approche
centrée sur la communication orale vise a préparer efficacement les futurs professionnels a
communiquer dans un contexte international et innovant en intégrant des contenus authentiques et en
favorisant 1’expression spontanée. La méthode met I’accent sur la pratique active, la réflexion et
I’utilisation des ressources variées pour renforcer la maitrise du vocabulaire spécialisé li¢ a I’éco-
construction.

Mots-clés. Compétences linguistiques et terminologiques, activités interactives, vocabulaire
spécialisé, approche communicative, construction écologique.

L’enseignement du frangais a des fins professionnelles, notamment dans le
domaine de la construction €cologique, revét une importance croissante face aux
enjeux environnementaux actuels. La nécessité de former des spécialistes capables de
communiquer efficacement en francais dans un contexte professionnel international est
renforcée par 1I’émergence des concepts tels que « green-building » ou « éco-
construction ». La montée en puissance de ces thématiques dans le secteur de la
construction souligne I’importance d’intégrer des compétences linguistiques et
terminologiques spécifiques dans la formation des futurs professionnels.

Avant de parler des particularités de 1’enseignement du francais a des fins
professionnelles, il est important de noter que la discipline « Langue étrangere a des

fins professionnelles (francais) » constitue une composante pédagogique essentielle.
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Elle permet aux diplomés d’acquérir un ensemble de connaissances professionnelles et
s’adresse a la formation des spécialistes démontrant une compétence communicative
auniveau B1. Les principales taches attendues des apprenants sont : maitriser les unités
lexicales et grammaticales; développer leurs compétences en communication ainsi que
leurs capacités a produire des discours monologiques et dialogiques.

Apres 1’étude de cette discipline académique, les étudiants doivent connaitre: un
cours pratique de grammaire; la terminologie professionnelle. Ainsi, ils doivent étre
capables de: lire, traduire et analyser la littérature authentique, scientifique et
journalistique dans leur domaine; synthétiser des articles, rapports et messages;
produire un discours monologique et dialogique correct, traduire des textes
professionnels du frangais vers leur langue officielle en utilisant des dictionnaires
terminologiques bilingues ou électroniques; préparer des discours publics sur un large
¢ventail des questions professionnelles en utilisant des moyens de communication
verbale appropri€s; rechercher de nouvelles informations textuelles, graphiques, audio
ou vidéo contenues dans des documents professionnels en frangais (imprimés ou
¢lectroniques), en employant des méthodes de recherche adaptées et une terminologie
précise.

En ce qui concerne les chercheurs qui accordent une grande importance a 1’¢tude
des problématiques de 1’enseignement du francais a des fins professionnelles, on peut
citer : A. Waters, O.P. Bykonya, T.M. Korzh, T. Hutchinson, .M. Miller, V. Yu.
Sokolov et d’autres.

Lors de I’¢laboration du matériel didactique pour renforcer les connaissances en
frangais technique dans le domaine de la construction écologique, il est conseille
d’inciter les étudiants a réfléchir a ce que représente pour eux la notion de « green-
building ». Il est utile de leur demander de s’exprimer avec des propositions simples,
en donnant des exemples de constructions €cologiques dans leur ville natale.

Apres une breve discussion, on peut approfondir le lexique en intégrant un texte

authentique pertinent dans le cadre de la legon sur le sujet ciblé. Par exemple : « La
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construction saine ou éco-construction (green building), consiste a batir en respectant
notre environnement et celui des générations futures, tout en offrant un maximum de
confort aux occupants. Elle implique : I’identification des impacts environnementaux
des projets tout au long de leur cycle de vie; la promotion de choix urbanistiques et
architecturaux favorisant la lumiere naturelle, intégrant des principes bioclimatiques,
et garantissant une bonne isolation thermique de toute I’enveloppe du batiment,
conformément a la législation en vigueur; 1’utilisation de matériaux €écologiques ou
naturels, qui consomment peu d’énergie lors de leur fabrication, leur transport et leur
mise en ceuvre; la mise en avant des énergies renouvelables et des combustibles peu
polluants; le choix d’équipements « intelligents »: éclairage et €lectroménagers a basse
consommation, chauffage efficace et bien dimensionné... ». [2]

Apres la lecture, il est utile de vérifier si certains mots inconnus apparaissent
dans ce texte et si quelqu’un peut en expliquer la signification en frangais. Cela oblige
I’étudiant a produire a 1’oral ce qui est essentiel pour la future communication
professionnelle.

Pour approfondir le vocabulaire, il est recommandé de réaliser des exercices tels
que: relier des mots ayant le méme sens, associer des définitions a des mots (par
exemple: une enveloppe, une implantation), compléter avec le nom correspondant a un
verbe, donner des synonymes ou antonymes ou encore compléter des séries de mots
(batiment, eau, compact...). [1]

Pour continuer le cours sur 1’éco-construction, on peut organiser une petite
discussion sur les types des maisons €cologiques. D’abord, les étudiants sont divisés
en groupes ou bindomes. Le professeur distribue de courts textes décrivant différentes
classes des maisons €cologiques, puis leur donne 5 a 10 minutes pour se préparer (lire,
traduire si nécessaire ou demander des explications). Ensuite, chaque groupe présente
son type de maison (passive, bioclimatique, a énergie positive, BBC) sous forme de
monologue, en expliquant les mots difficiles si besoin. Apreés chaque présentation, les

autres groupes et le professeur peuvent poser des questions pour encourager la
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discussion et préparer la communication spontanée ce qui aide a dépasser la peur de
parler en public.

Pour poursuivre, le professeur invite les étudiants a répondre a la question : «
D’apres quel type de maison aimeriez-vous construire la votre et pourquoi ? »

Enfin, en préparation du prochain cours, les ¢étudiants doivent réaliser une
présentation PowerPoint décrivant leur propre maison écologique, en précisant les
matériaux, le terrain, la performance énergétique, etc.

Comme on le voit, tout le travail pratique du professeur repose sur une approche
communicative, visant a développer la compétence de production orale qui est
essentielle dans la vie professionnelle des futurs architectes.

L’approche communicative décrite dans cet article montre que 1’enseignement
du frangais a des fins professionnelles, notamment dans le secteur de la construction
¢cologique doit privilégier la pratique orale et la réflexion active des ¢tudiants. La mise
en place d’activités interactives, telles que les présentations orales et les discussions en
groupe, permet de dépasser la peur de parler en public et de renforcer la confiance en
soi des futurs professionnels. En intégrant des contenus authentiques et en favorisant
I’expression spontanée, cette méthode prépare efficacement les ¢Etudiants a

communiquer dans leur vie professionnelle, en particulier dans des domaines innovants

et en constante évolution comme celui de 1’éco-construction.
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THTETPALISI IOJATKOBOI AMEPUKAHCBKOI CUCTEMHU VY

BUBUYEHHS BI3BHEC-AHIJIIMCBKOI B YKPAIHI

AHoOTais. Y cTaTTi O0TpyHTOBYETHCA TOUUIBHICTD IHTETpallii 3HaHb MPO MOJATKOBY CUCTEMY
CIIA y nporiec BUBYEHHs Oi3Hec-aHTTiicbKoi MOBU B YkpaiHi. Takuil miaxin cupusie popMyBaHHIO
MPUKIIAJHAX HABHYOK (haxiBIliB, OPIEHTOBAHUX HA MIKHApOJaHE Oi3HEC-CepelOBHIIE, Ta BiAMOBIIaE
CY4YaCHUM BHUKJIMKaM Ti100alizaiii €eKOHOMIKM i MIrpariiifHux nporecis.

KarouoBi ciaoBa: OizHec-aHrmiiicekka, momatkoBa cuctema CIIA, MibkaucUMITTIHAPHUN
miaxia, piHaHCOBA IPaMOTHICTb, aHTIIIHCHKA IS crieianbHuX 1iteid (ESP)

B ymoBax mnocuiieHHS TJIOOami3alliiHUX TMPOIECIB, AKTUBHOTO PO3BUTKY
JTUCTaHIIIHOT 3alHATOCT1, TPYJIOBOI MIrpallii Ta 3pOCTaHHS €KOHOMIYHO1 B3a€MOJIIT 3
aHTJIOMOBHUMU JiepxaBamu — nepeaycim 31 Cnonyuenumu Illtatamu AMepuku —
YKpaiHChKI TPOMAJIHM JeJalli 4YacTillie BCTYMalOTh y KOHTAKT 13 MOJATKOBUMH
inctutytamu CIIIA. Ile BinOyBaeTbest B pi3HUX POJISIX: K (plIaHCepH, MIAMPUEMII],
HaliMaHl TMpaliBHUKKH a00 TMOAAaTKOBI pe3ujieHTH. Taka TEHACHIIA 3YMOBIIOE
3pOCTalOYMil MONUT HE JIMIIE Ha 3arajbHEe BOJOJIHHS aHIJIIMCHKOIO, a i Ha (axoBy
TEPMIHOJIOTIIO Ta IPAKTUYHI 3HAHHS B rajixys3l OOJaTKyBaHHS.

[IpoTe OG1IBIIICTD KypCiB 013HEC-aHTACHKOT, IO MPOMOHYIOTHCS B YKPATHCHKUX
OCBITHIX YCTaHOBAaX, 30CEPEKYIOThCS MEPEBAXHO Ha 0A30BUX acMeKTaX — BEJEHHI
JJI0BOT KOPECMOHEHIIII, MApKETUHTY, JUJIOBOMY €THKETIi, MeperoBopax — 1 piaKo
OXOIUTIOIOTH Clielliani3oBani (PiHAHCOBO-IIPABOBI TeMH. SIK HACHIOK, BUHHKAE PO3PUB
MDK 3MICTOM HABYaHHS Ta peajbHUMH BUKJIUKAMU, 3 SKUMHU CTHKAIOThCA (axiBill y
MDKHAPOJHOMY JI1JIOBOMY CEpPEIOBUIIII.

BxiroueHHs TeMaTUKH 1ToaTKoBOro 3aKoHoaBcTBa CIIIA 1o mporpam 06i3Hec-

124



MATEPIAJIA
1V Bceykpaincokoi naykogo-npaxmuuroi Inmepnem-kongepenyii
«lIpobremu 8UKNIAOAHHS THOZEMHUX MO8 Y 3AKAA0AX 8UWOT OCBImU»
(3 MIDICHAPOOHOIO YUacmro)

aHIJIIACHKOI  BIJIKpUBA€ HOBI  MOXJIMBOCTI  JJIi  PO3BUTKY  MDKTally3€BHX
KOMIETEHTHOCTEN, (hopMyBaHHsS (PIHAHCOBOI OOI3HAHOCTI, a TAKOX YJOCKOHAJIECHHS
MOBHHUX HAaBUYOK y NPHUKJIAAHOMY KOHTEKCTI. Lle 0co0M1BO BaXIJIMBO 7151 CTYACHTIB 1
CIIyXayiB €KOHOMIYHUX, MPABOBUX, (PIHAHCOBUX 1 YIPABIIHCHKUX CIELIATIBHOCTEH, a
TaKOX JUIsl BUKJIAJA4iB aHTiMChKol st cnemianbHux uuiei (ESP), ski mparnytsb
aJanTyBaTh 3MICT KypCiB [0 TMOTped Cyd4acHOrO PHUHKY. 3 ypaxXyBaHHSAM
IHTerpaliiHoro Kypcy YKpaiHu B OIK €BPONEHCHKUX CTPYKTYp Ta 3pOCTAO4Oro
BIIPOBA/DKCHHS 3aXiJIHUX CTAHAAPTIB y CHUCTEMI BHILIOI OCBITH, 3aCTOCYBaHHS
aMEPUKaHCHhKUX MOJATKOBUX KEHCIB Y BUKIIaJJaHHI O13HEC-aHIIIIChKOI € CBOEYACHUM,
METOJMYHO BUIIPABAAHUM 1 TPOPECIMHO 3HAYYIIUM PIILICHHSIM.

[Ipo BaxIMBICTL MUKAUCHUIUIIHAPHOTO  MIAXOAY Ta  BUKOPUCTAHHS
aBTCHTUYHUX MartepiamiB s  (QopMyBaHHS TpoPeciiHUX KOMIETEHTHOCTEH
CTYJCHTIB PO3IIISIIAETHCS Y MpalX Pi3HUX Ipalsix JTOCTIHUKIB, 0 ¥ MIATBEPIKYE
aKTyaJbHICTh OOPAHOT0 HANPSIMY JOCIIIIKEHHS.

[1po 0coOIMUBOCTI ONTOAATKYBAHHSI KOPIIOPATUBHOTO MPUOYTKY B PI3HUX KpaiHax,
Btouaroun CHIA, Ta po3risiiae MOXKIMBOCTI aJlanTailii IUX MPakTUK B YKpaiHi y
cBoi mpaii gocnikye Onena HoBoconoBa. ABTOpka OMUCY€E HE JIUIIE 3aKOPJIOHHI
MPaKTUKU, a ¥ aHai3y€e IXHIO NPUKIAAHY IIHHICT s pedOopMyBaHHS MOJATKOBOI
cucteMu Ykpainu. Takum umHOM, poOOTa € KOPHUCHOW SK s (HaxiBIB 3
OMOJIaTKyBaHHsI, TaK 1 /Il BUKJIa/1auiB O13HEC-aHTIIICHKOT, SIK1 IPAarHyTh BKIIOYATH J0
KYypCIB pealibHi1 OIaTKOBI Kelcu aHraoMoBHOTO cBIiTY (Novosolova, 2024).

KonekTuB aBTOpiB y CBOIM Mpaili BHUCBITIIOE TpaHChOpMAII0 YKPaiHCHKOL
MOJATKOBOI MOJITUKKM B YMOBaX €BpOIHTErpalii, 30KpeMa Mpolec rapMoHizaii 3
nojarkoBumMu cucreMamu kpaiH €C. BoHM akleHTYIOTh yBary Ha HEOOXIJIHOCTI
KOHTPOJIIO 32 MOJATKOBUMHM MiJIbraMM Ta afanTarlii MoJaTKOBUX MEXaHI3MiB IIiJI 4ac
BOEHHOT'O CTaHy 3 METOIO MIATPUMKH O13HECY.

Takuil miaxig MOXke CTaTh KOPUCHUM 1 It po3BUTKY cmiBmpani 31 CHIA

IUISIXOM ~ BIOPOBADKEHHS HaMKpalux MIKHAPOJAHUX TMPAKTUK, BKIOYHO 3
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aMEpUKaHChKUMHU CTaHJApTaMH, B OCBITHI MNporpamu, 30Kpema y cdepi Oi3Hec-
aHTIChKOI Ta moaTkoBoi rpamotHocTi (Roman, Slyvka, Maslianka, 2023).

CIIA wmaroTh OAHY 3 HaWpPO3BUHEHINIUX 1 BOJHOYAC CKJIAAHUX MOAATKOBHX
CUCTEM, 3 SIKOIO YKpaiHIIi Je/1alli 4acTiIle B3a€MOII0Th — SIK TPAIlIBHUKH, T ITPUEMIIL,
1HBecTOpU a00 HABITH MPOCTO MOJATKOBI pe3uieHTH. e CTBOPIOE 3aIUT HA BUBYEHHS
HE JIMIIE CIeliadi3oBaHOl TEpPMIHOJOTii, a ¥ MPUHIMIIB aMEPUKAHCHKOTO
onojiaTkyBaHHs, cTpykTypu IRS, monsTs Tumy tax return, income types, deductions,
credits, a Takox UGPPOBUX THCTPYMEHTIB M0O/1aul 3BITHOCTI.

[HTerpariss aMepukaHChKOI MOJATKOBOI CHUCTEMM y HaBYaldbHI MpOrpaMu 3
O13HeC-aHTMChKOI B YKpaiHi BIAKPUBAE MOKIIMBOCTI IJi MiATOTOBKHU (haxiBIB 13
MDKJIACHUIUTIHADHUMHA ~ KOMIETEHIISIMUA, W10 BKJIOYAIOTh CyYacHy IOJaTKOBY
TEPMIHOJIOTII0 Ta TpakTuku IudpoBoi exoHoMiku (Izmailov, Pilevych, Shevtsiv,
Petlenko, Driha, Lagun 2023).

Takuii MmMAXig cOpuse TMIABUINEHHIO (PIHAHCOBOI TPaMOTHOCTI, ajamTarlii
OCBITHIX MarepiajiiB A0 MDKHApOJHUX CTaHJIApTIB 1 3a0e3rnedye TOTOBHICTh
3100yBayiB 10 poOOTH B TIIOO0AIbHOMY Oi3HEC-CEPEOBUINI, J€ BaXIHUBY pPOJIb
BIIIrparoTh HUQPPOBI IHCTPYMEHTH Ta 1HHOBAIliMHI MOJEJI OMOJATKyBaHHA. Takum
YUHOM, TIO€JHAHHA CY4YaCHMX TPEHIIB MOJEpHi3allii O0O0JiKy 3 BHUBYEHHSIM
aMEpUKaHCHKOI MOJIATKOBOI CUCTEMH depe3 O13HEeC-aHTIIMChKY € KIIFOUOBUM KPOKOM
10 GopMyBaHHS KOHKYPEHTOCITPOMOKHUX (PaxiBIiB HA MIKHAPOJHOMY PUHKY ITpaiil.

Skiio ropoputu npo moaydi 3 onoaatkyBanHst CIIIA, siki BapTo BKIIIOYATH HpH
BUBYEHI Ol13HEC-aHTIIIChKOi, TO 1€ MalTh OyTH TeMU, B mepury uepry, public
accounting, 110 JayTh 3MOTY:

- Kpalie po3yMITH KOHTEKCTH BeieHHs BiacHoro Oi3Hecy y CIIIA;

- OpieHTYyBaTHUCA y TpodecCiiiHiil aHTTIOMOBHIM KOMYHIKAIIi1 3 TOJJATKOBUMHU
KOHCYJIbTAaHTAMU, KJIIEHTAMH YU JIEPKABHUMU CTPYKTypaMu;

- aJanTyBaTUCS 10 BUMOT 1HO3EMHOTIO IMOJJATKOBOTO CEPEOBUIIA;

- PO3BUBATH HABUYKHW KPUTUIHOI'O MUCJICHHA B YMOBAXx aHani3y pCaibHNX
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KeHCIB 1 JOKyMeHTiB. Jly’Ke BaXJIMBUM JOMOBHEHHSM JI0 1HTETpallii aMepUKaHChKOT
MOJATKOBOI CHUCTEMHM Yy HaBYalbHI MporpamMu Oi3HEC-aHTJIINCBHKOI € OpraHi3allis
rOCTHOBUX JIEKI[1/, CIIUIBHUX BeOIHAPIB 1 MIKYHIBEPCUTETCHKUX CEMiHapiB 3a y4yacTi
npaktukiB 31 CHIA — OyxraarepiB, MNOAATKOBUX KOHCYJIbTAHTIB, IOPHUCTIB,
BHUKJIaJaviB Oi3Hec-mKUI. Takuil iHTepakTUBHUNM (QopMaT crpusiTUME MOTHUBAIL 10
HaBYAHHS Ta PO3BUTKY MEPEKI MIKHAPOJHUX KOHTAKTIB, IO € CYyTTEBUM aKTUBOM Yy
riobanizoBaHoMy npodeciiiHoMy CBITI. Y JIOBIOCTPOKOBIN MEPCIEKTUBI 11€ CTBOPIOE
MIATPYHTS JJisl COUTBHUX HaBYaJbHUX MporpaM, OOMiIHY JOCBiOM 1 (OpMyBaHHS
TPAHCATIAHTUYHOTO OCBITHBOTO JI1AJIOTY.

VY3aranbHIOO4M, 1HTETpalis 3HaHb Mpo noaarkoBy cucteMmy CIIIA y mporuec
BUBYEHHS O13HEC-aHTIIIICHKOI B YKpaiHi € CBOEYACHUM Ta MEPCIEKTUBHUM HAMPSIMOM
MDKJIUCHUIUTIHAPHOT OCBiTH. BoOHa BiJMoOBiae morpedamM pHUHKY Mpaili, TPeHIaMm
uudposizaiii, rmodanizailii eKOHOMIKM Ta aKTUBHOI MIrpalii yKpaiHChbKUX (axiBIiiB.
Takuil miaxin copuse G(OpPMYyBaHHIO NPUKIATHUX MOBHHUX, (PIHAHCOBUX Ta
AQHAJITUYHUX KOMIIETEHTHOCTEH, HEOOXIMHUX [ e(PEeKTUBHOI KOMYHIKallii Ta
ajganTanii y MiXHaApoOAHOMY Oi3Hec-cepeoBUIlll. BuKopucTaHHS aBTEHTHYHHX
nogaTkoBux keiiciB Ta TepmiHosiorii CIIIA B HaBYalbHOMY WIPOIIECI J103BOJISIE
NOTJMOUTH MpOoQeciiiHy MIATOTOBKY CTYIEHTIB 1 CHpHsE BIPOBAKEHHIO KpaIIuX
OCBITHIX Ta PETYJISATOPHUX MPAKTUK y BITUU3HSIHY CUCTEMY MIATOTOBKH €KOHOMICTIB,
IOPUCTIB 1 ynpaBmiHIlB. [{e Takok MOXe MOCHJIMTH OCBITHIO Ta EKCIIEPTHY CIIBIIPALIIO

Mk Ykpainoto ta CIIIA Ha piBHI akaJeMiYHUX IHCTUTYIIIH.
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Annotation: Dans le contexte actuel, I’enseignement supérieur en Ukraine doit s’adapter pour
former des spécialistes qualifiés capables de contribuer a la reconstruction post-guerre. Il est essentiel
de développer a la fois des compétences professionnelles et linguistiques, notamment en francais,
pour favoriser 1’apprentissage, la mobilité et la participation a des projets internationaux.
L’intégration dans ’espace européen repose aussi sur 1’utilisation de technologies modernes et de
méthodes pédagogiques innovantes, renforcant la qualité de I’enseignement des langues étrangeres
et la compétitivité des futurs experts. L’article met en évidence I’'importance des technologies
modernes et des approches pédagogiques innovantes pour améliorer la qualité de I’enseignement des
langues étrangeres et préparer des spécialistes compétitifs sur le marché international.
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ressources multimédias, communication interculturelle, mobilité étudiante, coopération
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Actualité. Aujourd’hui, plus que jamais, I’enseignement supérieur doit relever
le défi de former des spécialistes hautement qualifiés. Nous devons préparer de
véritables professionnels, compétents et capables de contribuer au développement de
la restauration des infrastructures sociales et économiques, ainsi que des batiments
résidentiels détruits par la guerre. Cependant, les exigences actuelles de I’enseignement
superieur en langue ukrainienne ne se limitent pas a 1’acquisition d’une profession;
elles incluent également I’apprentissage de langues étrangeres, qui offrent la possibilite

de poursuivre des €tudes ou de réaliser des stages dans des pays européens, de
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participer a divers projets internationaux, conférences, séminaires, webinaires,
téleconférences, etc. Ces compétences linguistiques permettent aussi de défendre des
travaux de diplome en langue étrangere et d’€tre compétitifs au niveau européen. Parmi
nos diplomés, nombreux sont déja en activité. A titre d’exemple, je citerai Natalia
Borodina, diplomée de notre établissement, qui travaille aujourd’hui avec succes
comme architecte a Bordeaux, en France.

Ainsi, la maitrise de la langue de Moliere pour les enseignants de francais ne se
limite pas a la langue générale et classique, mais requiert également I’étude d’un
vocabulaire professionnel spécifique, tant pour ’enseignant que pour les étudiants. A
ce sujet, il serait tout simplement merveilleux que, des les premieres années d’études
dans notre établissement, les étudiants, notamment ceux de la filiére architecture, aient
la possibilite d’étudier en frangais les styles architecturaux classiques et modernes de
différentes civilisations. A cette fin, j’ai déja élaboré 20 plans de cours trés précis et
riches en contenu, utilisant diverses méthodologies et activités [1].

L’¢tablissement de relations interculturelles avec des partenaires étrangers, ainsi
que la participation a des programmes éducatifs et culturels, exigent de la part de
I’enseignement supérieur et des enseignants une grande responsabilité dans la
formation de spécialistes de haut niveau. Cette responsabilit¢ implique une forte
mobilité, non seulement pour les enseignants, mais aussi pour les étudiants. Je souhaite
souligner I’'importance du professionnalisme des enseignants de langues étrangeres,
leur capacité a communiquer couramment avec des locuteurs natifs, ainsi qu’a utiliser
les meilleures méthodes et activités pédagogiques.

Concernant I’utilisation de diverses méthodologies, il en existe de nombreuses,
et elles évoluent progressivement. Certaines, comme la méthode traditionnelle ou
classique, basée uniquement sur la grammaire et la traduction, ont laissé place a des
approches plus efficaces telles que la méthode directe, active, audiovisuelle, ou encore

a de nouvelles approches comme I’approche éclectique, communicative ou non

conventionnelle. La majorité des linguistes affirment qu’il n’existe pas de
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méthodologie unique, universelle ou dominante: seule 1’intégration des meilleurs
¢léments de différentes méthodes permet d’atteindre les objectifs fixés. La nouvelle
génération d’enseignants de langues étrangeres ne se limite pas a une seule
méthodologie ou a un seul manuel. Ils construisent leurs méthodes en utilisant divers
manuels et ressources, qu’elles soient nationales ou étrangeres. Cette approche est
souvent qualifiée d’éclectique.

En effet, aujourd’hui, le marche du livre propose de nombreux manuels destinés
a différents types d’établissements d’enseignement supérieur, préparant des
spécialistes dans divers domaines: arts, santé, environnement, technique, économie,
architecture, etc. Bien siir, cette approche éclectique exige de 1’enseignant une
excellente formation pédagogique, une connaissance approfondie de la langue
¢trangere, ainsi que la capacite d’utiliser divers types d’activités langagieres lors des
cours.

La pratique montre que les ¢tudiants manifestent un grand intérét et une forte
activite lorsqu’on utilise des vidéos provenant de sites frangais. Parmi ceux que j’utilise
le plus souvent figurent TV5 Monde, le site Maureen Tout en frangais ou 1jourlactu,
qui proposent une grande variété de rubriques telles que réseaux sociaux, sociéte,
Union européenne, €¢ducation, professions, nouvelles technologies, protection de la
nature, etc. Ces ressources completent parfaitement la thématique des manuels et
méthodes utilisés dans nos établissements. L utilisation de vidéos francaises demande
un temps supplémentaire de préparation, mais elle enrichit considérablement les cours.
Il est essentiel de concevoir et de développer diverses taches et activités langagieres
qui favorisent le développement des quatre compétences principales: compréhension
orale et écrite, expression orale et €crite, conformément aux exigences du Cadre
européen commun de référence pour les langues (CECRL) [3]. Les sujets abordés dans
ces vidéos, leur vocabulaire, ainsi que les tests, quiz, jeux, résumés, monologues,
dialogues, récits, essais, lettres, réflexions et discussions offrent de larges possibilités

pour améliorer la maitrise de la langue étrangere. Tout cela doit tenir compte des
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spécificités des différentes spécialités, tout en ¢€largissant la vision du monde des
apprenants et en intégrant harmonieusement la thématique avec la réalité de la sociéte
francaise et ukrainienne.

L’apprentissage et 1I’é¢tude du francais évoluent rapidement grace aux nouvelles
technologies, qui apportent plus d’authenticité et de naturel a tout ce qui est étudié¢ en
cours de langue étrangére. Emile Benveniste a souligné que les nouvelles méthodes et
technologies permettent d’apprendre a exprimer sa pensée, a convaincre, a s’excuser,
a évaluer, a nier, a tirer des conclusions, c’est-a-dire a mieux communiquer qu’avec de
simples manuels [2]. A ce sujet, je tiens a préciser que notre groupe d’enseignants a
préparé des taches et des exemples pour I’expression orale et écrite, basés sur des
vidéos de niveau B1 DELF, qui sont d¢ja utilisés en classe et seront publiés en avril
pour une utilisation plus large. La derni¢re étape consiste a ¢laborer des ressources
pour les niveaux A2 et B1 (deuxiéme partie).

Pour la nouvelle année scolaire, nous finaliserons également des ressources sur
des thémes liés aux vidéos pour le niveau B2, avec des exemples de taches orales et
¢crites utilisées lors des examens DELF. Que comprennent ces ressources? La
transcription des vidéos, I’apprentissage du vocabulaire nouveau, des questions pour
vérifier la compréhension, des tests Vrai/Faux, QCM, résumés de textes, rédaction de
lettres en lien avec la vidéo, exposés sur le contenu avec expression d’opinions,
exercices grammaticaux et lexicaux, quiz, jeux, ainsi que la rubrique Civilisation
utilisant des matériaux contemporains liés a la thématique. Bien entendu, cette liste
peut étre ¢largie et d’autres méthodes encore plus efficaces peuvent étre envisagées.

Conclusion. L’utilisation des technologies les plus avancées dans
I’enseignement des langues étrangeres revet une importance particulierement cruciale
dans le contexte de I’intégration de I’Ukraine dans I’espace éducatif européen. En effet,
nos ¢tudiants d’aujourd’hui, et nos jeunes spécialistes de demain, doivent étre en
mesure de naviguer aisément dans des environnements socioculturels complexes, de

communiquer efficacement avec des partenaires issus d’autres pays dans divers
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domaines de I’activité humaine, de collaborer a des projets scientifiques, culturels,
créatifs et sociaux a I’échelle internationale, et de s’affirmer avec confiance dans leur

parcours professionnel et créatif.
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